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APPENDIX 1 ONLINE SURVEY ATTITUDES TO PROFESSIONALISM
The purpose of this research study is to discover childminders’ and parents’
awareness, thoughts and attitudes towards regulation, training and supports for
childminding in the past, in the present and in the future. If you agree to take
part in this study, you will complete an on-line questionnaire. This questionnaire
will ask about your experience of childminding and it will take you approximately
20 minutes to complete.
We hope that your participation in the study may benefit present and future
generations of childminders and the children who enjoy their care.
We believe there are no known risks associated with this research study;
however, as with any on- line related activity the risk of a breach of
confidentiality is always possible. To the best of our ability your answers in this
study will remain confidential. We will minimize any risks by running an
anonymous survey; you will only give your contact details if you choose to at the
end. The data will be used only for the purposes of this research and will be seen
only by the researcher, supervisor and college examiner.
Your participation in this study is completely voluntary and you can withdraw at
any time. You are free to skip any question that you choose.
If you have questions about this project, or if you have a research-related
problem, you may contact the researcher, Miriam O’Regan by email:
miriam.oregan@mydit.ie
By clicking “I agree” below you are indicating that you are at least 18 years old,
have read and understood this consent form and agree to participate in this
research study.
Please print a copy of this page for your records.
Please indicate your consent.
I agree
I do not agree
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Are you taking this survey as a
parent or guardian
childminder - current, past or intending
Are you currently childminding?
Yes
No
Intending
How long have you been childminding?
under 1 year
1-2 years
3-4 years
5-7 years
8 years or over

How many children do you care for in total each week?

Please record each child in his/her age group according to the number of hours per
week you usually care for them. If you have two children in a given age group for the
same amount of time, then record 2 in that box.
under 20 hours/week

20 hours /week or more

4-5 years’
6-12 years

Other (please specify)
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What paid holidays do you get currently?
Bank holiday

Easter

Mid-term breaks

Summer

Christmas

None

Other (please specify)

If you get paid holidays, how much are you paid on average?
full pay
half pay
depends on the family
Other (please specify)

What is your employment status?
Self-employed full time
Self-employed part time
Employed by a family full time
Employed by a family part time
Unemployed
Other (please specify)

Do you have a second job?
Yes
No
Looking to get one
Other (please specify)
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Why did you start childminding? Please rank your top three reasons at the time: 1, 2 and 3,
where 1 is the most important.

In your opinion, what's the best thing about working as a childminder? Please rank
top three reasons: 1, 2, & 3, where 1 is the most important.
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your

What's the most difficult thing about being a childminder in your opinion? Rank your top
three reasons 1, 2 & 3, where 1 is the most important.

How long do you think you will continue childminding?
under 1 year
1-3 years
4-6 years
7 or more years
Don't intend to stop
Other (please specify)

What would make you decide to stop?
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If you have never availed of any government supports for childcare, you may not

understand all the terms used in the following questions. Just answer what you can!
Have you ever….
Yes

No

Made such a statutory notification?

How beneficial is statutory notification and inspection for childminders in your opinion?
Very
Somewhat
A little
Not at all
Any further comments?

Have you ever….
Yes

No

Made such a voluntary notification?

How beneficial is voluntary notification and advisory visits for childminders in your opinion?
Very
Somewhat
A little
Not at all
Any further comments?
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How well do you feel you know the following?
Reasonably
Very well

well

Only slightly

Not at all

b. National Guidelines for Childminders

d. Síolta - the quality framework for early childhood services

How helpful are they in practice for childminders?
Very helpful Somewhat
helpful Slightly helpful

Not at all
helpful

b. National Guidelines for Childminders

d. Síolta - the Quality Framework for early childhood services

Any further comments?

Have you ever
Yes

applied for the Childminders' Development Grant?

How helpful do you consider this grant to be for childminders?
Very helpful
Somewhat helpful
A little helpful
Not at all helpful
Please explain further if you wish.
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No

Have you ever…
Yes

No

Availed of the Childcare Tax Relief for childminders?

How beneficial do you consider this Tax Relief to be for childminders?
Very beneficial
Somewhat beneficial
Slightly beneficial
Not at all beneficial
Any further comments?

Have you completed any of the following courses?

Quality Awareness Programme for
Childminders
FETAC Certificate in Childcare (level
3-4)
FETAC Certificate in Childcare (level
5)

FETAC Certificate in Childcare (level 6)
Degree in Early Childhood Care and Education
(level 7 -8)
Postgraduate award in Early Childhood Care
and Education (level 9-10)

Please indicate any other qualifications you hold in any other discipline.

How important do you think education in childcare is for childminders?
Very important
Quite important
Slightly important
Not at all important
Any further comment?
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Have you ever become a member of any of the following professional organisations?
Childminding Ireland

Irish Preschool Playgroup Association

Early Childhood Ireland

Start Strong

National Children's Nurseries
Association

Association of Childhood Professionals

Other (please specify)

How useful do you think membership of childcare organisations is for childminders?
Very useful
Quite useful
Slightly useful
Not at all useful
Any further comment?

Have you ever got Garda Vetting as a childminder?
Yes
No
How important is Garda vetting in your opinion?
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If you were looking for a childminder for your own child, what PERSONAL qualities
would
you look for? Rank your top three in order of importance: 1, 2 & 3, where 1 is the most
important.
n/a

What PRACTICAL reasons would lead you to choose a particular childminder?
Rank your top three reasons in order of importance: 1, 2 & 3, where 1 is the most
important.
n/a
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What PROFESSIONAL attributes would you expect a childminder to have? Rank your
top three in order of importance: 1, 2 & 3, where 1 is most important.
n/a
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What makes a childminding service HIGH QUALITY, in your opinion? Rank the
following 1-5 in order of importance, where 1 is the most important.

n/a.

What would be the best way to support childminding in the future in Ireland? Rate the
following statements by how much you agree with each one
Strongly
agree

Strongly
Agree

Tax breaks for parents would help support regulated childminders.

Mandatory childminder training would improve childminding standards.
is best that childminders are self-employed & run their own businesses.
Parents should be able to choose quality childminding in the future.

Professional childminding training should be provided nationally.

Have you any further thoughts about the future of childminding in Ireland?
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Disagree disagree

What is your gender?
Male
Female
What is your age?
18-20

40-49

21-29

50-59

30-39

60-69

Other (please specify)
Which of the following best describes your current relationship status?
Single

Seperated

Married

Cohabitating

Widowed

In civil union

Divorced
Do you have any children of your own?
Yes

No

If yes, please indicate their ages:
Where do you live?
Urban

Rural

Please specify the name of the town or county.
If you are willing to participate further in this study, in an interview or focus group, please
give your name and contact details below for your preferred method of contact.
No, I do not wish to participate further.
Yes, I want to participate further. Please contact me at:
(Give the phone number, email or postal address you want to be used by the researcher in
the box below.)
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Alternative 1: Intending Childminder

How long have you been looking for work as a childminder?
less than 3 months

3 to 6 months

7 months to 1 year

more than 1 year

Other (please specify)

How are you looking for childminding work?
Asking friends and family
Looking in newspapers
Using social media websites like Facebook, Twitter or Schooldays
Advertising in local shops
Advertising on official websites such as the local Childcare Committee or Childminding
Ireland

Other (please specify)

Have you ever worked as a childminder before?
Yes

No

Other

Please explain
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Alternative 2: Previous Childminders

For how long have you worked as a childminder previously?
less than 1 year
1-2 years
3-4 year
5-7 years
8 years or more
In what year did you stop?

What made you give up childminding?
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Alternative 3: Parent Survey

How many children do you have?

Please indicate your child's/children's age(s).

under 12 months

2-3 years

12-17 months

4-6 years

18-23 months

7-12 years

Other (please specify)

Please indicate what type of childcare services you are currently using.
Crèche
Childminder
Preschool
Afterschool
None

Other (please specify)
Are you intending to use a childminding service in the near future?
Yes
No
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How long have you been looking for a childminder?

under 3 months
3 to 6 months
7 months to 1 year
over 1 year
Other (please specify)

How are you looking for a childminder?
Asking family & friends for a recommendation
Using social media websites - Facebook/Twitter, Schooldays, etc
Using official websites such as County Childcare Committees/ Childminding Ireland etc.
Other (please specify)

How many children do you intend to place at a childminding service?

1

2

3

4

Other (please specify)

How much do you expect to pay per child per hour on average?
less than €3
€3- €4.99
€5-€6.99

€7-€8.99

€15-€19.99

€9-€11.99

€20-€24.99

€12-€14.99

over €25

Other (please specify)
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How many hours per week do you intend to use the childminding service on average?
< 5 hours

26-30 hours

5-10 hours

31-35 hours

11-15 hrs

36-40 hours

16-20 hrs
21-25 hrs

41-45 hours
46-50 hours

Other (please specify)

How long do you think you will continue to use a childminding service?
under 1 year
1-3 years
4-6 years
7 or more years

Have you heard of any of the following government regulations and supports for
childminding? Tick those of which you are aware.
Childcare (Preschool) Regulations
(2006)
National Guidelines for
Childminders (2008)
Childminders Development Grant

Childcare Services Tax Relief
Aistear- the early childhood curriculum
framework
Síolta - the national quality framework for early
childhood education

What do you think of government support for home based childcare?

430

How long have you been using a childminding service?
less than 1 year
1-2 years
3-4 years
5-7 years
more than 8 years
Other (please specify)

When is the childminding service you use open?
Normal opening times
i.e. 8 am-6 pm

Regular days open

Usual number of weeks open per year

What services does your childminder currently offer?
Meals: breakfast/lunch or
dinner

Pick up/drop off for
school

Snacks only

Pick up/drop off for
activities

Nappies & wipes

Early/Late opening

Other (please specify)
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School holidays cover
Overnight care
Weekend cover

How many of your children do you have at this childminding service?
1

2

3

4

Other (please specify)

How much does your childminder charge per child per hour on average?
less than €3

€7-€8.99

€15-€19.99

€3- €4.99

€9-€11.99

€20-24.99

€5-€6.99

€12-€14.99

over €25

Other (please specify)

How many hours per week are your children at the childminders on average?

< 5 hours

26-30 hours

5-10 hours

31-35 hours

11-15 hrs

36-40 hours

16-20 hrs

41-45 hours

21-25 hrs

46-50 hours

Other (please specify)

What paid holidays does your childminder get?

Bank holidays

Easter

School mid-term
breaks

Summer

Christmas

None

Other (please specify)
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You may not understand all the terms used in the following questions, but please try to
answer as much as possible!
Do you know if your childminder has ….
Yes

No

Not sure

Yes

No

Not sure

Been inspected by the HSE or TUSLA?

Received an advisory visit from the HSE or CCC?

How important are regulation and support in your opinion?

Have you ever heard of the following?

National Guidelines for Childminders

Síolta - the Quality Framework for childcare services

How important are these guidelines in your opinion?
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Do you know if your childminder has ever availed of

Yes

No

Not sure

the Childcare Tax Relief for childminders?

How helpful are these financial supports in your opinion?

Do you know if your childminder has ever become a member of any of the following
professional organisations?
Childminding Ireland
Early Childhood Ireland
National Children's Nurseries Association
Irish Preschool Playgroup Association
Association of Childhood Professionals
Or any other professional organisation?

As far as you know, has your childminder completed any of the following?

Quality Awareness Programme for
Childminders

Degree in Early Childhood Care and Education
(level 7 -8)

FETAC Certificate in Childcare (level
3-4)

Postgraduate award in Early Childhood Care
and Education (level 9-10)

FETAC Certificate in Childcare (level
5)

A qualification in another discipline

FETAC Certificate in Childcare (level
6)
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How important is training for childminders, do you think?

How satisfied are you with the service your childminder provides?
Extremely satisfied
Very satisfied
Satisfied
Unsatisfied
Very unsatisfied
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APPENDIX 1A-E SAMPLE STATISTICAL ANALYSIS IN SURVEY MONKEY
APPENDIX 1A: FEES
Attitudes towards Professional Childminding in Ireland

Q9 How much do you charge per child per hour on average?
Answered: 137

Skipped: 44

100%
80%
60%
40%
20%
0%
less than €3

€3- €4.99
9

€5-€6.99

€7-€8.99

€9-€11.99

€12-€14.9 €15-€19.9 9

ANSWER CHOICES

RESPONSES

less than €3 (1)

10.9%

15

€3- €4.99 (2)

49.6%

68

€5-€6.99 (3)

29.9%

41

€7-€8.99 (4)

2.9%

4

€9-€11.99 (5)

3.6%

5

€12-€14.99 (6)

1.5%

2

€15-€19.99 (7)

1.5%

2

TOTAL

137

BASIC STATISTICS

Minimum 1.00

Maximum 7.00

Median 2.00
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Mean 2.49

Standard Deviation 1.10

APPENDIX 1B: RANKINGS
Attitudes towards Professional Childminding in Ireland

Q15 Why did you start childminding? Please rank your top three reasons at
the time: 1, 2 & 3, where 1 is the most important.
Answered: 139

Skipped: 42

100%
80%
60%
40%
20%
0%
Someone asked me to mind his/her...

1

I could not
I needed to
find any other earn some
work
money from
home

2

3

4

1
Someone asked me to mind his/her
Children

5

2

I wanted to be I wanted to stay I love working
my own boss home with my with children
own...

6 N/A

3

4

5

6

N/A

TOTAL

SCORE

16.09%
14

17.24%
15

19.54%
17

9.20%
8

9.20%
8

2.30%
2

26.44%
23

87

4.20

I could not find any other work

4.69%
3

7.81%
5

10.94%
7

4.69%
3

4.69%
3

7.81%
5

59.38%
38

64

3.50

I needed to earn some money from home

8.33%
9

25.00%
27

39.81%
43

5.56%
6

1.85%
2

0.93%
1

18.52%
20

108

4.36

I wanted to be my own boss

9.78%
9

17.39%
16

26.09%
24

17.39%
16

6.52%
6

1.09%
1

21.74%
20

92

4.04

I wanted to stay home with my own children

49.07%
53

21.30%
23

10.19%
11

0.93%
1

0.00%
0

0.00%
0

18.52%
20

108

5.45

I love working with children

41.13%
51

33.06%
41

13.71%
17

7.26%
9

2.42%
3

0.00%
0

2.42%
3

124

5.06
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APPENDIX 1C: CHALLENGES
Attitudes towards Professional Childminding in Ireland

Q17 What's the most difficult thing about being a childminder in your
opinion? Rank your top three reasons 1, 2 & 3, where 1 is the most
important.
Answered: 136

Skipped: 45

50
40
30
20
10
0
Working with difficult children

Using the
home as
workplace

1

2

1

3

Being
poorly
paid

Meeting
Working
parents’
alone and
expectati ons having no
time t...

4

2

5

3

67

4

Not
Dealng with
problems in
knowing
whether I'll my ...
h...

N/A

5

6

7

N/A

TOTAL

SCORE

Working with difficult children

16.13%
10

20.97%
13

12.90%
8

4.84%
3

14.52%
9

6.45%
4

6.45%
4

17.74%
11

62

4.69

Using the home as
Workplace

14.29%
11

23.38%
18

24.68%
19

10.39%
8

6.49%
5

7.79%
6

0.00%
0

12.99%
10

77

5.06

Being poorly paid

38.89%
35

22.22%
20

16.67%
15

6.67%
6

4.44%
4

1.11%
1

0.00%
0

10.00%
9

90

5.90

Meeting parents’
Expectations

9.52%
8

21.43%
18

28.57%
24

10.71%
9

7.14%
6

10.71%
9

5.95%
5

5.95%
5

84

4.57

Working alone and having no
time to myself

28.26%
26

19.57%
18

20.65%
19

16.30%
15

5.43%
5

0.00%
0

2.17%
2

7.61%
7

92

5.44

Not knowing whether I'll have
work next year/month

34.23%
38

28.83%
32

18.02%
20

4.50%
5

1.80%
2

0.90%
1

2.70%
3

9.01%
10

111

5.83

Dealing with problems in my
own family due to
childminding

10.17%
6

11.86%
7

15.25%
9

5.08%
3

10.17%
6

8.47%
5

10.17%
6

28.81%
17

59

4.17
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APPENDIX 1D: FUTURE (CHILDMINDERS)
Q39 What would be the best way to support childminding in the future in
Ireland? Rate the following statements by how much you agree with each
one.
Answered: 130

Skipped: 51

100
80
60
40
20
0
Parents should be
able to...

Support s
for
childmi
nder...

Profess
ional
childmi
ndin...

Completely agree Agree

Tax
breaks
for
pare...

Mandato ry It is
childmi
best
nder...
that
chil...

Disagree

Specifi c
childmi
ndin...

Without
Childmi
governm nders
ent supp... should
be p...

Strongly disagree

COMPLETELY
AGREE (1)

AGREE
(2)

DISAGREE
(3)

STRONGLY
DISAGREE (4)

TOTAL
RESPONDENTS

Parents should be able to choose quality
childminding in the future.

65.89%
85

32.56%
42

0.78%
1

0.78%
1

129

Supports for childminders are more beneficial than
inspections.

65.63%
84

31.25%
40

3.91%
5

0.78%
1

128

Professional childminding training should be
provided nationally.

61.11%
77

34.13%
43

4.76%
6

0.00%
0

126

Tax breaks for parents would help support regulated
childminders.

42.31%
55

45.38%
59

9.23%
12

4.62%
6

130

Mandatory childminder training would improve
childminding standards.

42.97%
55

42.97%
55

14.84%
19

0.78%
1

128

It is best that childminders are self-employed & run
their own businesses.

35.94%
46

46.88%
60

17.97%
23

0.00%
0

128

Specific childminding regulations & inspection
would benefit paid childminders.

30.47%
39

50.78%
65

16.41%
21

2.34%
3

128

Without government support, childminding might
die out in the coming years.

23.44%
30

23.44%
30

41.41%
53

12.50%
16

128

Childminders should be paid and managed by local
government agencies.

11.48%
14

16.39%
20

47.54%
58

24.59%
30

122

BASIC STATISTICS

439

MINIMUM

Specific childminding regulations & inspection would benefit paid
childminders.
Tax breaks for parents would help support regulated childminders.
Without government support, childminding might die out in the coming years.
Mandatory childminder training would improve childminding standards.
It is best that childminders are self-employed & run their own
businesses.
Parents should be able to choose quality childminding in the future.
Supports for childminders are more beneficial than inspections.
Professional childminding training should be provided nationally.
Childminders should be paid and managed by local government
agencies.

MAXIMUM

MEDIAN

MEAN

1.00

4.00

2.00

1.00

4.00

2.00

1.77

0.80

1.00

4.00

3.00

2.43

0.98

1.00

4.00

2.00

1.74

0.73

1.00

3.00

2.00

1.82

0.71

1.00

4.00

1.00

1.36

0.54

1.00

4.00

1.00

1.41

0.60

1.00

3.00

1.00

1.44

0.58

1.00

4.00

3.00

2.85

0.92
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1.91

STANDARD
DEVIATION

0.74

APPENDIX 1E: FUTURE (PARENTS)
Attitudes towards Professional Childminding in Ireland

Q99 What would be the best way to support childminding in the future in
Ireland? Rate the following statements by how much you agree with each
one.
Answered: 45

Skipped: 97

50
40
30
20
10

Tax breaks for pare...

Completely agree

0

Parents
should be
able
to...

Support s Specifi c
for
childmi
childmi
ndin...
nder...

Agree

Profess
ional
childmi
ndin...

Mandato ry Without
childmi
governm
nder...
ent
supp...

Disagree

Strongly disagree
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It is
best
that
chil...

Childmi
nders
should be
p...

COMPLETELY
AGREE

AGREE

DISAGREE

STRONGLY
DISAGREE

Tax breaks for parents would help support regulated
childminders.

77.78%
35

20.00%
9

2.22%
1

0.00%
0

Parents should be able to choose quality childminding
in the future.

71.11%
32

28.89%
13

2.22%
1

0.00%
0

Supports for childminders are more beneficial than
inspections.

38.64%
17

45.45%
20

15.91%
7

0.00%
0

Specific childminding regulations & inspection would
benefit paid childminders.

31.11%
14

48.89%
22

17.78%
8

2.22%
1

Professional childminding training should be provided
nationally.

32.56%
14

51.16%
22

13.95%
6

2.33%
1

Mandatory childminder training would improve
childminding standards.

22.22%
10

55.56%
25

20.00%
9

2.22%
1

Without government support, childminding might die
out in the coming years.

18.18%
8

22.73%
10

40.91%
18

18.18%
8

It is best that childminders are self-employed & run
their own businesses.

17.78%
8

53.33%
24

28.89%
13

0.00%
0

Childminders should be paid and managed by local
government agencies.

12.20%
5

14.63%
6

51.22%
21

21.95%
9
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TOTAL
RESPONDENTS

APPENDIX 2A WORLD CAFÉ INFORMATION & CONSENT FORM

RESEARCH INFORMATION
You are being invited to participate in a research study titled Towards professional, high quality
childminding in Ireland: Attitudes to regulation and support for home-based childcare. This study
is being carried out by Miriam O’Regan (Dublin Institute of Technology) as part of a Masters in Early
Childhood Care and Education.
The purpose of this research study is to discover Childminders’ and parents’ thoughts and attitudes towards
regulation, training and supports in the future. At Childminding Ireland’s AGM, April 16th, 2016, you can
participate in a Café Forum discussion on the future of childminding, which will be recorded. Your views will
be analysed and incorporated into the study findings, and any direct quotations will be used anonymously.
The data generated will be used only for the purposes of this research and will be seen only by the
researcher, supervisor and college examiner.
Your participation in this study is completely voluntary and you can withdraw at any time. If you have
questions about this project or if you have a research-related problem, you may contact the researcher,
Miriam O’Regan, E miriam.oregan@mydit.ie.
RESEARCH CONSENT

Please Tick Box

1.

I confirm that I have read and understand the information sheet
for the above study and have had the opportunity to ask
questions.

2.

I understand that my participation is voluntary and that I am
free to withdraw at any time, without giving reason.

3.

I agree to take part in the above study.

4.

I agree to this café forum consultation
being audio recorded

5.

I agree to the use of anonymised quotes in
publications.

Name of Participant

Date

Signature

Name of Researcher

Date

Signature

443

APPENDIX 3A EFICH SHOW CARDS

Daily Routine
Daily Routine – A Typical Day
- Reasons for
Specific
Organisation of
Daily Routine
Predictability /
Patterns
- Overall Balance in Daily Routine
- Specifics Days (weekends, evenings, Mondays)
- Best & Worst Days
o

Typical/Atypical?

Feelings about Current Daily Routine
- Ideal day would be…
Changes in daily routine
- Wishes for Change – what would you change or not change?
Personal Care Meals / Snacks Physical Activity
Arrival & Departure
- Provide transportation?
Sleep/Rest
- Ever have children stay overnight/until morning?
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Subsistence

Economic Situation
-

Security, Stability, Flexibility, Impacts, Fair (how just)
Time Availability
Health Insurance/Pension/PRSI

-

Childcare Tax Relief/Childminder Development Grant/Affordable Childcare Scheme

o

Access, Type of Coverage

Feeli
ngs about
Economic
Situation
Change in
Economic
Situation
Wishes for Change in Economic Situation

Home (moved from its own card)

Physical Space and Materials for Providing Care
-

Food (store, prepare, serve, clean up)
Naps
Physical activity (indoors, outdoors)
Adequacy, flexibility
Change in Home Setting

-

Wishes for Change in Home Setting
Feelings or Opinions about Safety and Convenience of the Neighbourhood
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Domestic workload
Main Domestic Tasks
-

Childcare
Own Family
Completion of housework – how does it get done? Who does it?

Assistance?
-

Implicit and explicit expectations
Partner/Spouse?
Children?
Helpers/Assistants?

Negotiation, flexibility Conflicts & disagreements
Feelings
- Sees Reasoning / Fairness / Balance
- Relative to others
- Ambivalence, Conflict, Concerns

Changes in Domestic Workload
- Wishes for Change in Domestic Workload
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Consistency with Extended Childcare “Family”

Own Family Roles & Connectedness (Your own Family)
-

Activity of Own Family (e.g., meals/food, physical activity, rest)
Spouse/Partner, Own children
Concerns
•
•

Child’s belongings, homework, “quality time” (spending time) with the family

Influence of Childcare work on Marriage/Relationship
Feelings about integration of child care & own family
Physical Space
-

Resources (e.g., toys)
Finances
Emotional ties
Consensus/Conflict about own family relationship & childcare service

Relationships with Children’s Families

Relationship with Families of Children (in Child Care)
-

Consensus/Conflict

-

Wishes for Change

o

Activity of children’s families (e.g., meals/food, physical activity, , sleep/rest)
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Services
Awareness/Knowledge of Services for Child Care Providers
Use of Services
-

Ease of use, extent of use
Reasons for using/not using
Experiences (Typical, Best, Worst)
Are there any services you would like use, which you have not used?

-

Reasons for any problems

Support and Information
Organizing / Operating Childcare Service
-

Helpful Resources?
Professionals, Books, Workshops, Conferences, Childminder Groups?
Knowledge of/Involvement with agencies?
Kinds of Helpful Information

-

Rules/Regulations, Education/Child Rearing,
Activities/Materials, Business Strategies, Children’s
Development, Children’s Health and Wellness?

Experiences
-

Typical
Best, Worst
o Take home message/Reflection
o Relation to day_to_day life (at the time, looking back)
Advocacy and Leadership

-

Experiences (Typical, Best, Worst)
Own participation, Engaging others to participate
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Useful Probes & Phrases to guide conversation
• Give me an example of…
• So, for example, what’s the last [big problem you had with parents/children/family…]?
• Oh, what happens next after the children arrive usually?
• Can you tell me more about that?
• Maybe we’ll come back to that later …
• I’d really like to know more about that … if you’d like to tell me …
• Tell me more about that activity … what’s that like? Tell me how you do that?
• How are you feeling/how do children seem to be feeling/how does your family feel
when that happens?
• Is anybody else there with you when…?
• Who’s there where you’re [doing x activity]?
• Whom do you talk to about … Whom do you turn to for …
• How important is it to you that … ?
• What’s a typical [morning, afternoon, activity, parent drop_off/pick_up] like?
• If you could change 2 _ 3 things about the family child care center, what would they be?
• If you could change some things in your routine, what would you change? Why would
you change that?
• Why do you do those activities? (Why this way of organizing activities?)
• Some people say that they do it another way… i.e…. why do you do it that way?
• You haven’t talked much about [your interactions with the children..] can you tell me
more about that?
• What do you fear [or worry, or be concerned] most about for the children you work
with…?
• What are the main problems [something respondent has mentioned as stressful]
has caused you? If you could do something to improve your situation that you
have not been able to do, what would you do?
• If you could talk to the government about what issues are most important for you
as a childminder, what would you tell him/her?
• Is there anything else about your situation that you would like to talk about?
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APPENDIX 3B CAST OF CHARACTERS DIAGRAM
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APPENDIX 3C SAMPLE INTERVIEW
Date of Transcription: 21-25/1/2019
Provider: P12
Date of Interview: 22/11/2018.
IN I'm here with P12, for the EFI. So tell me, how did you get into childminding?
CM I got into childminding, I had done Montessori years ago, while I was working but I never actually got to
use it, and then I went on maternity leave with my youngest, who is going on 20. And while I was off, I had
back problems and stuff. So I was kind of reluctant to go back to the job I was in. And one of the girls who
worked with me said, 'Well, if you're not going to go back, will you mind my young fella, and she only lived
across the road from me, and that's how I started. And then after that, I started getting more children and that.
IN And up until that point, how long had you been working? What were you working in?
CM I had started, I was working in a factory at that stage [all right.] So I had started off working in the theatre,
and I would have been dealing with children from since I was a teenager, I would have been dealing with
children. That didn't suit me then, because there was no chance of moving up the ladder or getting better
wages and the hours were all over the place. [Yeah] So I left it and I kept it up part time, and then I moved into
the factory.
IN And from there you moved into?
CM And from there, I moved into the childcare then.
IN Right, okay. And how long ago was that?
CM 20 years.
IN Ok. And so over the years, tell me what has changed for you in your childminding?
CM What has changed I suppose in the beginning when I started childminding, you were very much taken for
granted. It was 'Ah sure, you're only babysitting. Here you are.' And I used to have, I had parents who'd come
say, 'You know what now, I'm off. I've holidays for the rest of the week. So I won't bother sending him to you,
which meant I didn't get paid [right.] It was very hit and miss. And I felt very undervalued, and taken for granted
a lot of the time, because I can't talk about money. it was a big issue then you see? [right.] I wouldn't stand up
for myself. So now things have, I found down through the years things have gotten better. And the parents,
both parents are working. They both understand that it's a profession as well. They understand the whole
thing about holidays and all that kind of stuff. [Ok] And we have kind of a good agreement. I have contracts
now, which I never had before.
IN Okay. And so initially, was it all babies you had?
CM I would have started off with babies and toddlers.[right] So it is only in the last two years that I've stopped,
well, a year and a half, I suppose two years, two years that I've stopped taking babies because I moved over to
ECCE [right]. So I have a session of ECC in the morning. Some of the children come at eight o'clock, they're
here for the ECC and they stay on for the rest of the day. More that did ECCE with me last year have moved
to the primary school next door, so they could come in the morning before school, go to school and come back
into me again in the evening. So that's the way
IN So now you have a sessional childminding service in the morning, and a school age childminding service
really in the afternoon?
CM With some preschoolers, it depends on the day.
IN Do you find that that is working well for you?
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CM It can be a bit hectic. Some days alright can be a bit hectic because my numbers in the evenings fluctuate.
[Right] So some days it can a bit hectic alright, but the day is very long that's the only thing. I'm starting, it
could be half seven, eight o'clock, do you know when children come in the morning. It could be half six before I
finish some evenings, the odd evening it could be seven o'clock if a Mum gets delayed. It's a long day.
IN So let me ask you, who are the people who support you most in your service? {Showing the cast of
characters card} If this is your service in the middle, working outwards to the least supportive circle, who would
be with you in the middle there?
CM I have a good support system in that my mother and father live next door. [Ok] So my mother comes over
and back and she helps with the school age kids in that she drops them to school and collects them from
school. She's also my emergency contact for here, so she'd be over back during the day if I need her or
whatever. My father would be involved in it as well in that he'd fix anything that needs to be fixed, or do you
know, that kind of stuff. [Your maintenance man?] Yes, my maintenance man. After that then I suppose my
own two children are quite supportive, because they've grown up with it, [right] and they've always had children
in the house, so they would get on brilliant with all the kids.
IN Right, and would they stand in for you or would they help you if you had needed an extra hand?
CM If I needed an extra adult, I'm saying that because I have them Garda vetted and everything. Yesterday
evening, I got a migraine yesterday evening at a quarter past five. So they were here till six o'clock, so S. just
stepped in, but she knows all the kids because she's always been here. They've always, do you know what I
mean, so there's never a problem like that, and they're very good with the children. Outside of that then I'd say
KCCC have been fierce important, because I've had workshops down through years. I'm dealing with them
since maybe 2008/9.
IN So they'd be in this middle circle here?
CM Yeah. I've had loads of workshops, I do my first aid through them, my child protection, all those things are
done through CCC. They're great and you can ring them and ask them anything.
IN And do they have a childminder advisor still?
CM They do, but she's limited [right] as to what she can, you know, and her hours were cut and everything but
I think they were able to work around, they were able to keep her on a smaller scale. [Right yeah] That's the
way they work it, but I'd be dealing with her, I'd also be dealing with the lady involved with the preschools. [Of
course.} So they're great, ring them, ask them a question, never a bother. So they're good that way. Tusla
would be there as well, a little bit.
IN And the outer ring? Are we going to the outer ring now for support?
CM For support, yeah, because all along they were so regimental about ticking the boxes and all the rest of it.
Whereas in the last two years, they've kind of brought in this new CAPA system, or they send you out a CAPA
form with anything that they have found that they're not happy with, [right,] so that you can be in contact them,
fill out this form, tell them 'Well, this is going to be changed, this is the time frame, this is who's going to do it,'
this kind of thing. Or if you do fix something, or change something, just send them in a photograph -it's all by
email- send them in a photograph, and then it's on your report that this was at fault on the day, but it has been
rectified, or it will be rectified. Whereas before it was just a non-compliance, and that was it. So it's a bit easier.
IN Can I ask you how long have you been notified?
CM Since 2008.
IN So you were always notified childminder, [yeah] back in the HSE days?
CM Yes, I did, because I had the whole advisory thing with them as well, when I was building this extension.
IN And how did you get the funding?
CM There was the National Development Grant back in 2007. Was it 2007 to 2013 or something was the
thing? But anyway, a girl that I kind of know, that I wouldn't know very well, in T., I know her mother, she had a
preschool and stuff, and she said, 'Sure would you not apply for that? You're going to childcare anyway.' I
didn't know anything about it, so I got on to it was K. Together I was dealing with then, because KCCC hadn't
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been set up then I think, at that stage [okay] So there was a lady in our K. together, who was the lady who filled
up all the forms with me. And then I had to go away and get quotations and plans, come up with the plans,
and the whole lot. So they were, anything that I did then, any plans or anything had to be sent into Tusla, and
all that kinds of stuff. So they were kind of, they kind of had their say a little bit, you know.
IN So that's how you got started. So can you tell me about what your day looks like from the time you get up
till the time you go to bed?
CM So from the time I get up, so some mornings if, it depends, there could be kids at eight o'clock. So if there's
kids at eight o'clock, I'm up and I'm having my breakfast. They'll often come in and have their breakfast with
me, they'll come on at eight o' clock, sometimes they don't, they'd have eaten at home. The preschoolers at
eight o'clock, we're just we're tipping around. You could have school age children coming in at 20 past eight.
We sit around and chat because they're that age, say they're 10, eight, nine, 10, kind of a thing, sit around
and have a chat. They go to school, the preschoolers come in at a quarter past nine. So I do the preschool
session then with the five children. I kept it at five because if I was to go over the five, I would have to reapply
for planning permission, and it would cost a fortune. I would probably have to, I'd be paying rates, and I'd be
subject to more scrutiny, we'll say, and then there'd be probably more expected of me.
IN And you thought you wouldn't?
CM I don't want to be employing anyone else either because I'm quite happy to tip away as I am, do you know
what I mean? If we get too big for me, it's the bad enough off trying to earn a wage myself besides trying to get
somebody else as well. [Yeah, yeah]. I don't think I'd get the numbers either. So it is just as well to keep it at
the five and I'm guaranteed the five, as five is a good number to fill. [Yeah] So preschool until quarter past 12,
some of them stay for the full day..
IN So during the preschool session, would they have snacks?
CM They do. So they come in in the morning, they play for maybe 15 minutes or so, because some of them
don't arrive in time. And once they're all in, then we have our good morning songs, and we have our circle
time. And then it depends on what we're doing for the day, definitely child led, so it depends. So one of them
will come up with a story that they saw such a thing yesterday, and then we'll be talking about that and that
could lead into songs, or it could lead into art, or whatever, they'd be coloring, you know, or a story, or
whatever. 10 o'clock is snack time so they'd washed the hands and bring on their lunch boxes. We come down
to the kitchen for that, we come out of the play room for that. So we'd have a chat here as well while they're
having that, we'd have a chat here while they're doing that. Then after that, if the weather is good, we're
outside, we have the wellies and everything with them, they leave them here. So we'd have the outside, we'd
be down round looking at the leaves and the apple trees, and all the rest of them. I've a fairy garden down the
back, so they're up and down checking on those bits, you know, there's loads of plants and things down the
back and that kind of stuff.
IN And I saw you've lots of equipment as well for cycling, and riding and all that.
CM Yes, we do. They're mad for all that, they love being outside but if we can't get out, we do a lot of, I do a
load of action songs and stuff just let them burn off the energy. [Yeah} So they love all that stuff as well, they
the art, the painting, and the coloring and all that kind of stuff we do. So we'd do number recognition and all
this kinds of stuff as well, and letters you know. It's all singing, dancing, fun it is. It is all fun and loads of chat.
They all love telling their bit like. So then some of the kids will stay on for the full day, some of them leave, at
quarter past 12. Some stay full days, others might stay until half two whatever. [Okay] So they'd be here with
me then, and so at that stage we have our lunch, so we all sit down and have lunch together, whoever is here
with me. If I'm here on my own, I have my lunch, and then I'm getting the spuds and stuff ready for the dinner.
I take out the ashes, light the fire, that kind of stuff. If they're here with me like herself {Indicating the only little
girl present}, she helped me with all those bits, so that's it. Two o'clock there are kids that come in.
IN The junior infant classes, the junior/senior, the infant classes?
CM Yes, the infant classes. Some of them go away again at three, some of them will stay for the evening [right]
And then, the same way again at three o'clock, there'd be a few that would come in at three o'clock. The crowd
that come in at two o'clock, they have a snack, they do their homework, - we all do it together on the table they do their homework and they play. The same way with the three o'clock people, they come in, they do
their homework and we have dinner at four. So they have the homework done by the time we have the dinner.
I'm preparing the dinner here with them, while they're doing their homework, and I'm helping out with the
homework as well. [Yeah.] And then they play, or they'll go out. The bigger ones kind of entertain themselves.
You'd still have to watch them though, because they'd be up to mischief. But, they'd play card games, we play
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a lot of board games, even the small ones, we all play board games and stuff like that, and cards.
IN And in nice weather they'd go out, would they?
CM Oh outside and all summer you couldn't see my concrete, covered in chalk, you know. I tried to find chalk,
source chalk all summer, it was amazing! [a sort of a fad, was it?] Oh yeah, it was huge, it has huge. It is
great to have the concrete like, so at least we can get out [yeah].
IN And then at the back, you have the green, the grass as well. [Yes}. So you have everything here [yes] right
Okay, so we've had dinner at four o'clock
CM Four o'clock, so after that they play or do whatever, and then they start going home from five o'clock
onwards they start going home.
IN Right, and on average you'd finish at what time?
CM It's nearly always kind of six [okay], six-ish and then it would be a case of starting to clean up.
IN Right, and what would you do for your clean up session?
CM Well you see after dinner, I'd always wash up straight away after dinner. Then once they're all gone then I
can do the floors, sweep the floors. The floors get destroyed, and what I'm finding now is I'm getting a lot of
little black, plastic pieces because the school next door has installed an Astroturf, so there are all those little
black dots, all those plastic pieces are all over my floor when they're all gone home in the evening. So I do that
and clean the bathroom, and floors and that kind of thing. [give it a deep clean?] that kind of thing yeah.
IN What time would you be then ready to do something just for you?
CM It depends. There's some evenings that I don't do to the clean until I go and have my run first. It depends
on what time I finish. [Ok] if we're going, if I finish at quarter past six and we want to go, the girls decide we're
going at half six, I do that first, and then come back and do that afterwards, so it's done then.
IN So is running your major hobby?
CM Running is my thing at the moment, well, we're doing it for the last couple of years. There's a group of us
that started the County 5k together five years ago, and we kept up, just because we said, 'It's great for the
head' the whole mental side of things. We all work and some of the other girls have small kids. So it's a chance
to go out for three quarters of an hour, rant, have a laugh, have a chat, just cleared the head, and getting a bit
of fresh air and that kind of thing. It is great. Now, we'd sign up for runs during the year as well just to keep us
kind of focused. But it's great and I have a great bunch of friends out of it.
IN That's great and they're all local to you?
CM They're all - one lives up the road so I have to carpool with her, and what that makes me go, because I'm
either collecting her, or she's collecting me so that keeps you [yeah]. You know you wouldn't bother going half
the time. And then the rest of the girls all kind of live around L. You feel great afterwards even though you hate
going out, you'll be saying 'Oh God Almighty, it's miserable' on invisible but you know you feel great afterwards.
[Yeah.] So then when I come home, I'd go to the shower, and then I'd tip around other bits and pieces, so you
know it could be late. It depends.
IN Do you find you've to do much prep for you preschool?
CM Prep for preschool? No, not really, because of the fact, unless I do want to do something specific for the. I
know coming up to different things, we'd say like Christmas or Easter or stuff, we'd have specific things that I
want to do with them and I would have to do a bit of prep for that. But I mean on the whole, not really because
if we're doing collages, or anything like that, that I have loads of paper already cut up in all loads of different
colors. So, I mean that kind of stuff I've done it, and if I'm ever doing anything, they'll pick up every last little bit
of paper off the floor to put it back into the box, so they'll have it the next time. So it is great. [well trained?]
yeah, that's it. So on the whole, not really.
IN As you were saying, it's because your child led I suppose?
CM It's child led, so you've just kind of a general plan, and it kind of works around the seasons and the
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different festivities. Or if you're taking specific birthday parties, we always have birthday parties and stuff as
well during the year, so that kind of thing. And if they have any news that's huge, do you know, we'd do work
around that.
IN Yeah exactly. And do you ever have a child stay overnight?
CM No, no.
IN Just not something that you do..?
CM No, not now unless someone got stuck. You know years ago we had a family wedding and there was no
one to mind the two kids. This is going back a good couple of years now. And I kept them overnight, they
stayed with me will be overnight. [okay.] That's the only reason I would have anyone overnight. It doesn't
happen.
IN So just to talk about food for a minute [yes]. You were saying that you provide dinners. [Yes]. So that's
included?
CM It's included, yeah.
IN And how do you do the shopping, get the cooking done? How do you manage all of that?
CM I do all my shopping on Saturday [for the whole week?] Well, kind of. We'd say I'll get bread and milk, and
other bits and pieces during the week. But the mother goes into town every day, they go in for their walk, so
shell pick up whatever I need. But I do the bulk of it now alright on a Saturday.
IN So you've a menu plan in your head, do you?
CM Yeah, you would, yeah.
IN And would you have a regular weekly pattern or is it more …?
CM No, it's not. It's a bit more vague, there's no specific day, that we'd say 'Thursday is bacon and cabbage
day.' It's not that way here. But there would be a lot of things that we do repeat because they like, and if they
like it, they'll eat it. Yesterday now they had sausages, white pudding, beans and I did wedges because I was
too lazy to peel the spuds. Because I do spuds most days and it's always mashed potatoes so I said, 'It's a big
job, if I could get someone to peel potatoes for me it'd be great!' Because I have to do a big pot of them [yeah].
And so that's what they had yesterday, so today now we've pork. I've pork on in the slow cooker, and it'll be
mashed potatoes, carrots and peas. They love spaghetti bolognaise, and they love chili con carne, [right] so I
do those, they would be two regulars, and the sausages, are two regulars. And then I'd mix in bacon or stew,
or those kind of things
IN But generally they eat for you?
CM You'd have one or two that would start off being picky but when everybody is getting the same, they kind
of, unless they really hate something and I just don't give it to them. Like one of them absolutely hates beans
so he just, I just don't give them to him, you know what I mean, but he loves carrots. So I mean at least it's him
eating vegetables [yeah] So I feed them all the same thing. I'd see it with the smaller ones when I was only
doing childminding and they were getting all their dinners and everything. The parents would be saying to me
'They don't eat such and such a thing' [yeah] I'm telling you after a couple of weeks they'd be eating everything,
because they all eat the same thing. I know children have gotten very picky, but I think a lot of it is to do with
parents, who are so busy that if they don't eat this, I'll just shove something else at them.
IN Yeah so I suppose at this point now, you don't have a whole lot of naps or anything like that going on?
CM No, no, unless they're really exhausted, and there's plenty of blankets and cushions and they can throw
themselves on the couch or whatever.
IN Yeah, so you have your place set up now really to be a preschool and a school age childminding service
How happy are you with the facilities that you currently have?
CM Oh yeah sure I'm happy out with them. It's in my home, there are some things I'd like to change alright.
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IN What would you like to change?
CM I was saying about having this light down over the table. That's why I have the spotlights or the recessed
lights. I'd love to have the one like that goes over the pool tables, and I was discussing it with my young fella,
who's an apprentice electrician, and he was saying, 'Yeah Mum, it would be lovely but Tusla will pull you on it,
because they'll say the kids will be swinging off it. I said, 'You're dead right,' I said, for him to be thinking that
way now and it didn't enter my head at all! But I think the light would be better for the homework, because it
can get a bit, this this kind of light as a bit bad. [it's not strong] And I said 'At this hour of the evening they'd be
doing their homework now, and this is the kind of light they're dealing with.' And he said, 'Yeah but Tusla will
pull you' Do you know what.so it's small little things, but otherwise no, the space work well because they have
full access to the house, apart from the bedrooms and that, you know what I mean, so it's like being at home.
IN So how do your family feel about this, I mean obviously they're very involved, so how do they feel about the
integration of the space, like the home with also a childcare service?
CM Because my two children have grown up in it, they don't take any notice [it's normal] And my mother was
childminding before me so there was always children around the place, because when I moved out here I
actually inherited her children because she decided, 'I'm going to retire now, so there you go!' and there was
no problem swapping over, because the children knew me.
IN So how long was your mother childminding?
CM She was doing it a long time as well. Her children are in their thirties now, the children that she used to
childmind.
IN Are you getting any grandchildren now, if you know what I mean?
CM No, not yet, because they don't have any children yet. They don't take any notice of the integration at all,
because they've grown up with it.
IN And how about how do you feel about your financial situation?
CM Oh, I'd love to earn more money, but em like I used to work myself, so I know how hard it is for parents to
pay for childcare and stuff, so I mean, like my fees aren't huge. But like I got a bit of a kick up the backside two
years ago, right? Because I was minding my cousin's child temporarily during the summer until she found a
childminder that lived closer to her, because she lives in a different village altogether. And when she went
looking, and she didn't go looking until the August and I was finishing with him at the start of September,
because I was starting the preschool and he was too young to be here. And when she came back and told me,
it's €40 a day and there's no concessions for having your child there five days, I was €30 a day and it was 130
for the week. I mean that's a huge difference, and I said, 'My God almighty!' And these are people that have
this kind of sure I'm at home, aaragh I'll take on a child, I'll take on five children, and it's cash in hand no
insurance, no First Aid, nothing, and no inspections, nothing. And they don't do anything with them. Like she
has come back to me and said she had kind of pulled him back a little bit from the childminder even though
she's lovely and she's great and he's mad about her, but she does nothing with, he's in front of the TV all day.
But she takes him into the Family Resource Center now in L. [for a sort of a play session] Yeah, you know, that
kind of thing.
IN So I hope you put your rates?
CM Yes, I did, I put up my rates, but they're still very reasonable in comparison to other parts of the country or
even parts of the county. So that's the only thing I would love to earn a bit more money, but sure I manage
everything.
IN Would you ever think about getting out of childminding changing to another role?
CM I was thinking about it lately, because I've childminded for so many years and then I did my level six, and I
said I'd do the ECCE, [yeah you're qualified now] but I have to do the childminding full day kind of stuff, and the
after school stuff just to make up more money because you couldn't survive on ECEC pay. Not a hope. So I'm
kind of thinking down the line maybe SNA kind of thing would be the way to go in another couple years, but I
wouldn't do it for another five years do you know what I mean, but it'd be something to think about.
IN Ok. It's in the back your head that you might move across into another
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CM Yeah, yeah exactly.
IN Okay and just to ask you then about your minded families and how you get on with them. Do you ever have
any issues or problems or ?
CM No, not, no in fairness I've been very lucky. I've only had two children that I've had to give back and that's
because the children didn't settle. And said the parents had to well, one child's Dad was at home, so but she
was coming here with her brother and he ended up keeping her, and her brother kept coming to me until he
went to school. And then another child, oh God, she just didn't settle at all, she was constantly crying and
whinging, her mother had to give up work. She wouldn't settle with anybody, she'd been to a load of
childminders before she came to me, an only child and older parents. So I suppose it was
IN So can you think back to the last time you did have some sort of an issue or conflict? Can you remember
anything recently or in the last, in all your experience?
CM No there hasn't been anything recently, now in fairness, I'm very lucky, all the families that I have are very
nice and they're very easy to deal with, once you get over the talk about the money and everything but they're
generally very good. I did have a family years ago when I was starting childminding. This was the lady who'd
say to me, 'Oh I'm off on holidays' this kind of stuff. But anyway, she was having twins. And she said, 'Will you
take the twins one day a week for me? And at the time, I only had maybe two other children. So I said, 'Yeah,
I've the space, no problem.' Twins were very hard work. One lady was constantly reflux, constantly, And it
would hit the other side of the room, so you had to be very careful feeding her and everything. And I used to be
worn out after a day with the two of them. But anyway, I got the opportunity to take on another family two
children for five days. [Yeah.] And I said, 'Look, I'm going to have to give up the twins, because I have the
opportunity to take on' Well, she went balloobas. 'We were very good to you when you started off.' Then she
said she would she took it very badly, and then 'I'll be over there in 10 minutes to collect my stuff.' So she
would have had a buggy and walkers and bits and pieces that she wanted, because I would never have had
walkers. Yeah, but she wanted them to make them mobile around the place and all that kind of stuff. And she
came over, and she loaded up the car and everything and she turned around she says, 'I loved you while I had
you.' she says, and then she bawling and I started bawling crying, so it was it was a fierce emotional. I kind
of realized that she was more upset because I was her only break in the whole week that was her day that she
could, if she wanted to catch up on everything at home, or if she wanted to go away to meet a friend or
anything, I was the only one that was her backup really, because it was twins, and she had two children older
than the twins as well. [Yeah.] So it was, I realized. But now we've mended bridges and we'll always chat.
IN Did she understand that you needed the money at the time for the five days?
CM No, she couldn't see that at all, she couldn't see that at all at the time. [All right. Didn't understand.] 'I'm
giving you 50 euros a day to mind my twins.' And I'm saying, yeah, but I'm going to get a full family that are
going to pay me 220 for the full week. [Yeah.] So I said, ' I have to look after my children too,' I said, 'I
understand, you want to look after your children. I need to look after my children too.' And it still didn't sink in,
but then eventually it did like you know. But that was I think the whole thing. She was panicking, because she
was 'Oh my God, I'm going to go out of my mind.'
IN But that's it, isn't it? There's a real emotional tie.

CM It was awful. But anytime a child leaves me here, I'm bawling where they're going away, it's desperate, it's
awful, desperate all together. I have a total meltdown when they're going away. Always. You get fierce
attached, you do, you get fierce attached, because they're like your own, do you know like, when they're
around.
IN So you think of them as a big, a very large extended family, then?
CM Absolutely, that's it, exactly that's it. So there's always tears when anyone is going away.
IN And can I just ask you now, so financially, then you are the sole provider for your family, is that right?
CM I'm the sole provider, yes. So I would be, it would be basically minimum wage really by the time it's all kind
of taken into consideration, But I'm good with money in that I'm able to mind what I have. So I mean, like, we
get on, we manage grand.
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IN So you've been able to.. it's been a living wage for you, even though it's not great pay. It's worked well
enough.
CM It's worked well enough. As long as I don't go {unclear}
IN And I suppose, you were saying that the house was your grandmother's or something?
CM The house was my grandmother's, and so the mortgage is not big, we've no and anyway we got that grant
anyway from Pobal.
IN So all together these little things together meant that you could afford to do this?
CM Oh, yeah, I wouldn't have been able to build it without the grant from Pobal.
IN And if you had to buy your own house and everything, would you be able to afford to be a childminder?
CM No, if I was paying a big mortgage, and I hope my mortgage is quite small. [Yeah.] So there's no way I
could afford a 5, 6 7, or 8 hundred euro mortgage or 1000 euro mortgage a month, [Yeah, yeah]. you know.
IN So, in a sense, the fact your family's supporting you also at that level, like at an economic level, has allowed
you to be able to do this for the last 20 years.
CM Yes. yes.
IN Let's look at photos
CM Oh yes. Okay. That's grand.
IN How about this one?
CM You know the lady you saw last day you were here, who wanted to show you her hair? [Oh, that's her.]
That's her, and her friend. So basically it was like having twins. They were both the same age. So actually,
when her brother was here with me, like I had two other children, there was another boy who comes into me
some days during the week along with his sister. I had three of them the same age, it was like having triplets:
so three high chairs, three bowls, three bottles. So three And I probably had two toddlers as well at the same
time. So we'd five.
IN So, it was the era when you were still minding babies?
CM So these two then were the same age, so I'd throw them into the playpen every now and again together
just to see how they'd interact, and how they'd get on. And they were the best of friends when they were that
little bit bigger. Unfortunately, they ended up going to separate schools, different schools. [Yeah] but so that
was the two..
IN Lovely interactions. And this lady here, you still have her in your school age setting now?
CM I do. She's in juniors in school, she started last September and she insisted on coming. [oh right?] She has
an older brother who I would have had all that time as well. And when he finished up here, he went to
preschool. That's another reason I changed to preschool because I was losing my children. And I thought that
they might send him back to me after preschool, because both parents are working, but his Nana decided
she'd keep him, now she's a young nana. [Yeah.] And so she kept him, and then they sent his little sister to
me, and she was moving up, and she told them. 'I'm staying with M.' So she was here one day, and her
Grandmother was saying, 'I don't know what arrangement they have made with you. 'Marie,' she calls her
Marie, I told you I'm going to you for two days, and I'm staying with M. for three days,' because she needs the
company, whereas, and his mother and father appreciate that now, because the older boy is totally spoilt, he's
ruined by his grandmother and they've a lot of problems with him because he's very bold and the whole lot.
And I suppose they feel now they should have left him here with me even if it was only part-time, some days.
She wanted the company obviously but so she insisted, oh insisted.
IN Interesting, yeah. Okay, on to the next one.
CM Okay so you're talking about different age groups here, [all the work on the wall.] They usually take stuff
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home with them you see, so it's only the odd time I get one actually given to me. 'This is for you' and it goes up
on the fridge or whatever.
IN Yeah so why did you think was important to include this?
CM Ah but sure it's just to for them to feel that there, that it's their space as well, that kind of thing [yeah]
IN And would you be sentimental about some of those pieces?
CM Oh I do, cause I have loads of them up there in the top press from kids that are going back years. [Sort of
momentos?] Momentos, yeah.
CM So this was a competition. So K. Parents and Friends in L. ran this competition one year, it's a 'make a
scarecrow' competition. So we made the Scarecrow and - I can't even remember what we called her - she's a
mermaid anyway, and we all made it.
IN Was she not from The Little Mermaid?
CM No she wasn't, no, Molly, sorry Molly, it's after coming to me, Molly the mermaid we called her. And we all
made her, so we spent a long time making her and we came second so we were delighted! What did we get?
50, I think we got 40 or 50 euros so it went into arty crafty stuff. So they were two of the kids. Their mother
actually was the one who said it to me because she works with K. Parents and Friends, so this was the day
they had it set up for judging and the two went and got their photograph taken with her. [brilliant yeah]
CM This is out in the cement [in the back yard?] Yes, we only put that down Easter last year [okay, what it was
like before?] It was cement outside my parents there at the back, and I was all gravel, so and the cement over
on their side was very badly damaged, because it was there for forty years. So my father decided that year, he
decided the year before, but it just didn't happen, that he was going to do it, and then he said he'd do it last
year, and I said if you're doing it, you might as well do the whole stretch. So since then they spend any time
outside, they spend their time flying around in the scooters and the tractors and all the rest of it.
IN So it's been a great investment actually?
CM Oh absolutely, it was huge, especially for the bigger kids. And then I let the small ones over {unclear}
IN And did Tusla not require you to change the gravel?
CM No, it hadn't come up. Because I had the playground, it hadn't come up.
IN So the playground is the enclosed area with carpet tile things - what they called?
CM The rubber matting.
IN And so do you still use it also?
CM We do, oh God, yeah, we still use it, [because out there you have the slide and that?] Yes and the Wendy
house, they're mad for the Wendy house, and the sand pit. So like we've all that out there, so we'd kind of
come in and out, that kind of thing, so it depends on the weather. So there they are scooting around.
IN So this one.
CM So is this, this is my nephew donated the tractor, and they drive to each other in the trailer [in the trailer?]
Yes, so they'd have it set up that they go down one side of the yard and there's a bench to be dropped off
there, and they drive down to this side, where there's a bench outside and they'll pick up someone else there,
and this was the whole service [so running a bus service are they?] A bus service, yeah.
IN Are they exchanging money or?
CM Sometimes they would, yeah, sometimes they would. It's gas, they're pretending like, you know what I
mean, so yeah, it was great, because they'd be taking turns at that, who's the driver, who is the driver now?
Whose turn is it to drive, so that was it. [Great fun].
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CM So that's the older crowd doing their homework there. So they're in the same class. So then they’d have a
nice bit of homework, but they do the written stuff here, but they do the reading stuff at home, because the
Mums feel they want to stay involved even though they won't get home until late, but still at least. But with the
older ones it's fine.
CM Oh, yeah. More homework. These two now are in .. She's in Holy Communion, so she's second class, he's
first class. She'd be helping, she'd be asking her. Well, I help out with the homework as well, but she'd often
get there before me. [Yeah, yeah.]
CM And these are painting rainbows, I'd say, by the looks of things, yes.
IN How different do you find it now that the kids are that bit older. So now you've got sort of, instead babies
and toddlers, the age group goes, I suppose from three to 10?
CM I find the smaller ones are easier than the older ones.
IN Really, as in the three to fives?

CM The three to five, six, seven. The older ones, because when I started this now, first, I got two new children,
they're sisters. And because the family are moving house, and there were several evenings there and I was
really stressed. And S. [daughter] would be saying to me 'Mum'. And I said, 'Oh my God, they're driving me
nuts, do you know, pushing boundaries kind of a thing. Doing stuff behind my back, and you'd want to have
eyes in the back of your head. I felt I couldn't take my eyes off them. So I had a chat with one of the 10 year
old's Mother, just to say, 'Look, she's awfully giddy altogether,' I said. 'And she's gotten to the stage where
she's deliberately laughing hysterically for no reason.' And I said, 'She doesn't want to do her homework. So
she's trying to disrupt the rest of them doing their homework.' I said. 'I know it's settling and all the rest of it, but
she needs to come down a small little bit.' And so Mum had a word with her, and she calmed down, but I still
find the older ones are a lot harder, because you have to watch everything, they're inclined to be a bit picky.
And if there's someone younger than them, they sometimes, they're inclined to not be nice to them. Yeah, so I
feel they're a lot harder. The smaller ones are brilliant. I have great fun with the smaller ones. And they're so,
they're so innocent, and everything, and it's brilliant.
IN And I suppose these two don't know from little?
CM They don't, no. She's meeting me at ten. But now she has settled a bit. But like I said, she's inclined to tell
a lot of lies. So you have to watch everything and double check everything. But that preteen phase, hormones
are starting and all that kind of stuff. But my son said to me, 'Mum, it was your decision to go to preschool and
after schoolers and get rid of the babies!' Because we're always mad about the babies, babies are brilliant,
and that age group. Yes, but I find them a bit harder.
IN Yeah, but that is what the demand is right now, is that right?
CM It is, yeah, yeah, that's it exactly. So that's where that's where I am anyway, at the moment.
IN Alright, so just to finish up, can I ask you three questions? [Yes] What is the most challenging thing about
childminding for you?
CM The most challenging thing about childminding I suppose, because they are very much part of the family
and they're here, they spend a lot of time here, I feel they spend a lot of time here more time with me, down
through the years, they've been spending more time with me than they do with their parents, because parents
are working. If they're here for me till six every day, they're gone to bed by half seven, they only have the
weekend. So I think it's a big responsibility that they're going to turn out right, because I'm putting my values in,
[shaping them] or the way that I do things could be different to the way they do things at home. So that would
be a fair responsibility, because it's not only your own children 'tis other people's children as well, and so when
you are dealing with them for that length of time, you are important in their whole [lives] kind of thing. Because I
know I had children that had a relationship breakdown, and the counsellor told the Mum, she said, 'Well,
they're going to a childminders. I want to keep them at home.' 'No, no, don't you dare,' he said, 'Are they happy
there? Do they get on well with her? Keep them there, she's the only constant in their life at the moment, part
of a routine, don't want dare break that,' he said, 'whatever about anything else.' And everything else then,
once they have that they know they're going to her every day.
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IN Yes, yeah, so you become a key person in their lives.
CM Well, you kind of do I suppose, yes, so you're kind of hoping you're doing it right.
IN I wonder do the children kind of go through a mourning phase when they leave you as well?
CM I never thought about that either, they'd just see me crying! Mum says they're happy enough, they're going
off somewhere else.
IN And they probably don't really grasp what it's all about anyway
CM Not at all, no.
IN And what would you say is the most rewarding thing about being a childminder?
CM The most rewarding thing is to see them happy, and all that. In fairness it makes an awful difference, and
you do form fierce relationships, d'ya know. Because I really love being, and working with children, because I
have done it all my life, and even as a teenager, when I was with the theatre group. If we went away on trips
or anything, I used always mind the small ones. Even though like saying that there, I would have been 15 or
16, and they would have been 10, whereas we're the same age bracket now, at that stage you weren't [You
were the big girl].
IN Yes, so it's the joy of just the relationships you have with them?
CM and seeing them getting on and [blossoming and growing?] Yes, exactly.
IN And finally, if you had a word for policymakers in the country, what would it be?
CM I would think for childminding they need to be bit more realistic that it is your home, that you can't be
structurally changing things or whatever. [not overly demanding?] No, not when it comes to the home. I mean
like, fine, there'd be certain things that they might suggest you change or whatever, but anything huge, they
don't seem to understand the cost of these things at all. So that's one thing that they remember it's a home. It
is a home, and people live here, and families live here, it is a home environment.
CM I suppose the other thing then would be kind of {pauses} I don't think there's any harm in things being
regulated with childminders, because there's a lot of people out there that shouldn't be childminding. [Yeah.]
So it's no harm to get regulated, but they have to come up with some sort of way to get people out from under,
out of the woodwork, to kind of come forward. So gently, gently or whatever, I don't know what way they're
going to work it, but they'll have to come up with some sort of system that's appealing to people, [attractive?]
yes, exactly, because they're not going to come out otherwise.
IN Do you think the affordable childcare scheme could help with that?
CM I suppose it could. I know there's a lot of people who would give out, because it's grandparents and that
that are minding them, and they can't join it or whatever, you know. But I mean that's their decision, you
know, to have grandparents mind.
IN They don't charge market rates anyway,
CM They don't, if at all, exactly. But I know, I suppose if you have a good childminder then that you're happy
with, it doesn't bother your whether they're registered or [because it's about the relationship more than
anything?] Exactly it does make a difference.
IN And do you think the parents should have some input into how the childminder is?
CM Oh definitely, because when they come for an inspection, they're checking that there's locks on presses,
and that there's, nothing is dangerous and all that kind of stuff. [Yes] But they don't..
IN Do they talk to the children?
CM They, well she wouldno, the children talk to her! [okay] Yes now she is a lovely woman and everything,
and you know, she's great for giving you the feedback and everything. demand
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IN And they're also the ones who are in and out every day.
CM Exactly, d'ya know, but then I think as well a lot of the time, if the child's happy going home, the child could
be sitting in front of the TV all day, with the child happy going home, parents don't know the difference. Two
years ago I was at one of the kids' -the one with the hair - her mother and father got married, and I went to
the wedding. And she was, she spent her day with me. She was at the top table, she'd pest them both, 'I want
to go down to M.' So she had a path worn up and down to me. She ate most of my dinner, she was up and
down to me, and she spent the day with me. And even the following day, for the afters, it was the same. And
people were saying to me, 'Oh, are you on duty today?' And I said, 'No, I'm not on duty!' But it was just totally
natural. But I think that was good, that her parents saw that, because they wouldn't [necessarily see it]
IN But they nonetheless would have an idea. And they know why they've chosen you. And they could give
some feedback all the same?
CM Yeah, they could.
IN So I think that's a very good idea. And can I just say one last thing I forgot to ask you. You said you went
back to college to do level five and six later on.
CM Just Level 6, because I'd Montessori done already.
IN And I just wondered, what was your best/worst experience in education as we're thinking about childminding
now and training and stuff?
CM How do you mean now?
IN Well, what would you say was your most interesting. Where did you really get the most learning out of?
CM The workshops with the CCC, to be quite honest, because they've had, when they had money, they had
fabulous workshops. And there was one workshop where they brought this lady over from England, and she
was in the education system over there. And it was all to do with storytelling, and all this kind of stuff and fierce
interesting. And I've used all those kinds of things. Whereas all the stuff I did on level six, to be quite honest
with you, I don't use it. You know what I mean? Yeah,
IN So the level 6 was not a good experience then?
CM It was grand. It was fine. It was good to get the old brain going again and all that kind of stuff. And I met up
with other people, and the lecturers were lovely. Actually one of my main lecturers was the lady who helped me
on the first day, with K. T. to fill out my forms for Pobal. [That's amazing] Full circle. Because when I walked in,
and I asked her would it be okay to join the class and all the rest of it, she said, 'I know you!' I said, Yeah, and
I explained to her. And she went, 'Oh my God.' Here we are, 10 years later. And so but they were brilliant. It
was just the ETB weren't great organizationally for the childcare side of things. Maybe for other courses,
they're perfect, but for that one they weren't. So but I mean, you don't use lot of that stuff day to day, whereas
the 'Fizzy Kids', and the 'Read with Me' and all these different workshops that they've had down through the
years, they were.. I'd use all those, you know, that kind of stuff. So yeah, that's more beneficial because it's
more practical.
IN So in terms of support and information, in fact, the CCC has been super.

CM Brilliant, and CMI have been good as well because I have my insurance through them, I should have
mentioned them earlier on in the circle [right, they're in the outer circle?] They're there as well, so I mean I've
rang them a few times for different bits and pieces.
IN Are they good for the business support and that kind of thing?
CM I probably haven't asked them really to be quite honest with you. I've a whole pile of things. It was mainly
for the insurance, that kind of stuff really. I did have something there a while back, and I rang them but I can't
even remember what it was, but in fairness, they're very good and they came back to me with the information
that I needed and stuff like.
IN So you're very happy with them as a representative body?
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CM Yes yeah.
IN Okay. And is there any service that you would wish there was available to you as a childminder?
CM I don't know. I'm so used to doing things in my own, that you kind of have to figure out things for yourself. I
know like that there are opportunities to meet up with other childminders and things, but they're always on
during the day, this coffee morning. And that's no good to me now, or it never was any good to me because
really in fairness I have been full, I've always had the five
IN And it's very hard to get to out to a coffee morning in that situation.
CM In the beginning when I started off, alright, there might be one or two days, one day in the week, Friday
especially, that I might have one child and we'd go to town or whatever. But after that, I was with five children
so you can't go anywhere, so that sort of thing didn't work.
IN But you'd like some sort of network, would you?
CM Well I suppose there is a little bit with the CCC, I keep meeting the same people.
IN Through the training?
CM Yes, we don't meet up, only through the training kind of thing. So I'm just so used to doing things on my
own, I don't know what..
IN Well, any last words now that we've just finished?
CM Hopefully that the whole childminding, it is very important, and it's good that parents have a choice of the
different childcare options. I don't know, in going forward, there has to be something that suits everybody, that
is beneficial to everybody. Not the way they're going, trying a one size fits all kind of thing. That can't work.
IN Okay. Thank you very much.

Transcribed by https://otter.ai
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APPENDIX 3D INTERVIEW EXCERPT WITH DEDOOSE CODING
IN I'm here with P12, for the EFI. So tell me, how did you get into childminding?
CM I got into childminding, I had done Montessori years ago, while I was working but I never actually got to
use it, and then I went on maternity leave with my youngest, who iss going on 20. And while I was off, I had
back problems and stuff. So I was kind of reluctant to go back to the job I was in. And one of the girls who
worked with me said, 'Well, if you're not going to go back, will you mind my young fella, and she only lived
across the road from me, and that's how I started. And then after that, I started getting more children and that.
IN And up until that point, how long had you been working? What were you working in?
CM I had started, I was working in a factory at that stage [all right.] So I had started off working in the
theatre, and I would have been dealing with children from since I was a teenager, I would have been dealing
with children. That didn't suit me then, because there was no chance of moving up the ladder or getting better
wages and the hours were all over the place. [Yeah] So I left it and I kept it up part time, and then I moved
into the factory.
IN And from there you moved into?
CM And from there, I moved into the childcare then. [
IN Right, okay. And how long ago was that?
CM 20 years.
IN Ok. And so over the years, tell me what has changed for you in your childminding?
Codes (157-1549)
CM story
Childcare 'Family'
Relationship with children's families
CM What has changed I suppose in the beginning when I started childminding, you were very much taken for
granted. It was 'Ah sure, you're only babysitting. Here you are.' And I used to have, I had parents who'd come
say, 'You know what now, I'm off. I've holidays for the rest of the week. So I won't bother sending him to
you, which meant I didn't get paid [right.] It was very hit and miss. And I felt very undervalued, and taken for
granted a lot of the time, because I can't talk about money. it was a big issue then you see? [right.] I wouldn't
stand up for myself. So now things have, I found down through the years things have gotten better. And the
parents, both parents are working. They both understand that it's a profession as well. They understand the
whole thing about holidays and all that kind of stuff. [Ok] And we have kind of a good agreement. I have
contracts now, which I never had before.
Codes (1549-2444)
Great Quotes Weight: 2/3
Childcare
'Family'Relationship with
children's families
Subsistence (Economic
Situation)
CM story

IN Okay. And so initially, was it all babies you had?

CM I would have started off with babies and toddlers.[right] So it is only in the last two years that I've
stopped, well, a year and a half, I suppose two years, two years that I've stopped taking babies because I
moved over to ECCE [right]. So I have a session of ECC in the morning. Some of the children come at eight
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o'clock, they're here for the ECC and they stay on for the rest of the day. More that did ECCE with me last
year have moved to the primary school next door, so they could come in the morning before school, go to
school and come back into me again in the evening. So that's the way
IN So now you have a sessional childminding service in the morning, and a school age childminding service
really in the afternoon?
CM With some preschoolers, it depends on the day.
IN Do you find that that is working well for you?
CM It can be a bit hectic. Some days alright can be a bit hectic because my numbers in the evenings fluctuate.
[Right] So some days it can a bit hectic alright, but the day is very long that's the only thing. I'm starting, it
could be half seven, eight o'clock, do you know when children come in the morning. It could be half six
before I finish some evenings, the odd evening it could be seven o'clock if a Mum gets delayed. It's a long
day.
Codes (2445-3783)
Age Related
Babies & Toddlers
Mixed Ages
IN So let me ask you, who are the people who support you most in your service? {Showing the cast of
characters card} If this is your service in the middle, working outwards to the least supportive circle, who
would be with you in the middle there?
CM I have a good support system in that my mother and father live next door. [Ok] So my mother comes
over and back and she helps with the school age kids in that she drops them to school and collects them from
school. She's also my emergency contact for here, so she'd be over back during the day if I need her or
whatever. My father would be involved in it as well in that he'd fix anything that needs to be fixed, or do you
know, that kind of stuff. [Your maintenance man?] Yes, my maintenance man. After that then I suppose my
own two children are quite supportive, because they've grown up with it, [right] and they've always had
children in the house, so they would get on brilliant with all the kids.
IN Right, and would they stand in for you or would they help you if you had needed an extra hand?
CM If I needed an extra adult, I'm saying that because I have them Garda vetted and everything. Yesterday
evening, I got a migraine yesterday evening at a quarter past five. So they were here till six o'clock, so S. just
stepped in, but she knows all the kids because she's always been here. They've always, do you know what I
mean, so there's never a problem like that, and they're very good with the children. Outside of that then I'd say
KCCC have been fierce important, because I've had workshops down through years. I'm dealing with them
since maybe 2008/9.
IN So they'd be in this middle circle here?
CM Yeah. I've had loads of workshops, I do my first aid through them, my child protection, all those things
are done through CCC. They're great and you can ring them and ask them anything.
IN And do they have a childminder advisor still?
CM They do, but she's limited [right] as to what she can, you know, and her hours were cut and everything
but I think they were able to work around, they were able to keep her on a smaller scale. [Right yeah] That's
the way they work it, but I'd be dealing with her, I'd also be dealing with the lady involved with the
preschools. [Of course.} So they're great, ring them, ask them a question, never a bother. So they're good that
way. Tusla would be there as well, a little bit.
IN And the outer ring? Are we going to the outer ring now for support?
CM For support, yeah, because all along they were so regimental about ticking the boxes and all the rest of
it. Whereas in the last two years, they've kind of brought in this new CAPA system, or they send you out a
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CAPA form with anything that they have found that they're not happy with, [right,] so that you can be in
contact them, fill out this form, tell them 'Well, this is going to be changed, this is the time frame, this is who's
going to do it,' this kind of thing. Or if you do fix something, or change something, just send them in a
photograph -it's all by email- send them in a photograph, and then it's on your report that this was at fault on
the day, but it has been rectified, or it will be rectified. Whereas before it was just a non-compliance, and that
was it. So it's a bit easier.
IN Can I ask you how long have you been notified?
CM Since 2008.
IN So you were always notified childminder, [yeah] back in the HSE days?
CM Yes, I did, because I had the whole advisory thing with them as well, when I was building this extension.
IN And how did you get the funding?
CM There was the National Development Grant back in 2007. Was it 2007 to 2013 or something was the
thing? But anyway, a girl that I kind of know, that I wouldn't know very well, in T., I know her mother, she
had a preschool and stuff, and she said, 'Sure would you not apply for that? You're going to childcare
anyway.' I didn't know anything about it, so I got on to it was K. Together I was dealing with then, because
KCCC hadn't been set up then I think, at that stage [okay] So there was a lady in our K. together, who was the
lady who filled up all the forms with me. And then I had to go away and get quotations and plans, come up
with the plans, and the whole lot. So they were, anything that I did then, any plans or anything had to be sent
into Tusla, and all that kinds of stuff. So they were kind of, they kind of had their say a little bit, you know.
Codes (3783-8195)
Support & Information
Helpful/Unhelpful Information
Services & Training
Experience of Helpful/unhelpful services
CMI - Childminding Ireland
CC- Childcare Committee
Tusla/Pobal
Childcare 'Family'
Own family roles & connectedness
Other family member
Garda Vetting
Paediatric First Aid
Children First
Other
Age Related
Babies & Toddlers
Mixed Ages
Home/Materials
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APPENDIX 3E DEDOOSE REPORT ON CHILDMINDING STORY
Title: P1 Interview
Excerpt Created On: 2/26/2019
So tell me how did you get into childminding?
Participant 1 I was working as a social worker for the past 10 years in Ireland and was working
when we had our first child and for our little when we had our second child and then once to third one came
along, I went back for six months and then decided it was not going to work for us. I just wanted to be with
kids more [Yeah] So (I) kind of linked in with a lady from school that was in the executive committee of the
school, like in Isabella's school, and she told me, she was doing childminding. And I was, 'how does that
work?' And she said, 'I would recommend it'. She said it'd work for us. And I came home and I said to my
husband, that would be a great idea. And he was, 'do you think that's gonna work?' and I said, well, we'll just
make it work. So I put in for a career break. [Okay] and then I quit my job. So after that, I basically did up all
my paperwork and did some research that I needed to do. And soon enough, my friend texted me in a post on
Facebook that this lady's looking for childcare, and that was my first child. I contacted them on back, in the
same weekend, after I did all my paperwork, she was sitting in the room, and Mum and Dad were there and
the little girl's there, and we got on really well. And she signed up there. So
Interviewer And how long ago was that?
Participant 1 One and a half years.
Interviewer How long is your career break for?
Participant 1 Three years. [yeah] but I don't think I'll be going back {laughs}.
Interviewer Okay. Were any organizations helpful to you when you were setting up?
Participant 1 Well, I mostly did the research online on Childminding Ireland's website, [okay]. Kind
of and I think it's my, in my work as a social worker, I'm so used to paperwork, and I would cover myself with
policies and procedures. But yeah, that's just stuff you learn along the years. So I was kind of, yeah, very
familiar with that side of it, where you have to protect yourself. [Yes]. And then obviously, the insurance and
stuff like that I got through Childminding Ireland. [Yeah.] So there was really no problem. [okay.]
Title: P1 Initial Visit Field Note
Excerpt Created On: 2/27/2019
The CM explained how she only takes children whose parents have a similar parenting style as hers
– it’s got to work with her own family, as she stayed home primarily for them.
Title: P1 Interview Summary
Excerpt Created On: 2/27/2019
Agency: Are there areas where this childminder feels high levels of agency? Low levels of agency?
P1 feels a high level of agency in how she runs her service day to day; the families she works with
have conformed to her way of doing things after some initial struggles. She feels a low level of agency in
terms of her own leisure time. She’d like to avail of a Childminding Grant, but to do so, she must attend at
least one workshop per year, something she cannot find time to do.
5. On a 7 point-scale, with 0 being isolated and 7 being very connected, please rate how connected or
isolated this childminder is and describe the ways (family, support, in home support, support networks etc.)?
Be sure to describe what you saw or heard that led you to rate the childminder as you did.
Isolation/Connection:
1-2
Describe:
P1 is from the Netherlands, and her husband is Swedish, so that means they have no extended family
network to rely on, although the childminder she used for her own two oldest children does live close by. She
has had very little direct contact with either the CCC or CMI; mainly she has consulted the websites. She
knows virtually no other childminders.
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APPENDIX 4 EFICH CASE STUDY SURVEY
Thank you so much for taking time to participate in this research. We hope that you will share what
you really think and do, so that decisions about children’s early care and education can be based
on the reality of childminding in Ireland.
Section A: Your Service and The Children You Serve
A1.

What kinds of services/care do you provide? (Please tick all that apply, even if they are only
occasional)

Full time-day care (children attend for more than 5 hours/day)

Part time day care (children attend for less than 5 hours/day)

After-school care

Before-school care

Evening care (after 6pm, but not overnight)

Weekend care

Sick child care

Flexible care (care for children whose parents’ work schedules vary from day to day or
week to week)

Overnight care until the next morning

A2.

Is your childminding service open for business after 6pm or weekends?
☐ Never

Any Comments:

A3.

A4.

☐ Rarely

☐ Sometimes

☐ Frequently

Are you registered with Tusla?
No 
Are you notified to your local Childcare Committee?
No 
Are you a member of a professional childcare body, such as Childminding Ireland?
No 

Yes 
Yes 
Yes 

Please write down the number of children in your care in the following age categories:
a)

Under 18 months of age: __________ full-time _____________ part-time

b) 18 – 23 months of age: __________ full-time _____________ part-time
c)

24 – 35 months: ____________ full-time;_____________ part-time

d) 3 years of age to primary school: ____________ full-time _____________ part-time
e)

School age: ____________ full-time _____________ part-time

f)

Are you the parent, guardian, or relative of any of the children in your care?  No  Yes,
If yes, how many?

What ages?

What is your relationship with them (e.g., parent, grand-parent, foster parent, legal guardian)?
________________
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Any Comments:

A5.

How steady is the number of children you care for?


A6.

Not at all

Very

For about how many of the children in your service is English their first language?
None  Few



Some, but fewer than half  Half or more



Don’t know

For the children who are talking, about how many of the children in your service are able to
communicate in two or more languages?


know
A9.



Irish
Irish Traveller
Any other White Background
African
Any other Black background
Chinese
Any other Asian background
Other (Including mixed background)
Other
Please specify:



A8.

Somewhat

As best as you can determine, which ethnic or racial groups are included among the children
attending your service? Please tick all that apply. For children who are mixed-race or mixedethnicity, tick all that apply.










A7.



None

Few





Some, but fewer than half



Half or more



Don’t

About how many of the children in your service have special needs, including those who have been
designated as having a handicap, chronic illness or chronic medical problem, emotional/behavioral
difficulty, or learning disability?


know

None

Few





Some, but fewer than half



Half or more



Don’t

Section B: The Adults
B1.

Do you have any people who help you with child care work?  No (skip ahead)  Yes, how
many?

If there are no people who help you with child care work, mark “no” and skip ahead to Section C
B2.

Are there any helpers who are not paid?  No  Yes, how many?

B3.

Are there any helpers who are paid?  No  Yes, how many?

B4.

How regularly do you need help?


B5.
helpers)
B6.

Never



Rarely



Frequently

 Daily

When you need a helper, can you count on someone to help?


Not at all



Sometimes



Most of the time

 Does

not apply (don’t need

When you need to find a helper, how easy/difficult is it to find help?


Very



Somewhat



 Somewhat
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 Very



Does not

difficult

B7.

difficult

Neither
easy nor
difficult

easy

easy

apply (don’t
need helpers)

Please tell us about the people who help take care of children.
Approximately, how long has each person worked in your service?









Caregiver’s
First Name,
Last Initial

Gender

Full time?
(yes / no)

Paid?
(yes /no)


HOW LONG WITH YOU?
Less than
1 year

a.
b.
c.
d.

***continues on the next page***

470

1-4
years

5-10
years

Don’t
know

In the sections that follow, we ask some questions that have been used in past research. We really look
forward to talking with you about your ideas. However, we also want to be able to compare our work with
other research that has been completed. By including the following questions that other researchers have
used, we can compare local answers with answers from other places. We have left spaces for you to share
comments or concerns about the questions and we will learn even more from you when we talk.
Section C: Your Ideas about Childcare
C1. Please circle the number that best describes your beliefs about childcare.

I see my current childcare work as…

Not at
all the
way
I feel
1
1

Not
really
the way
I feel
2
2

No
opinion

Mostly
the way
I feel

Exactly the
way
I feel

a. my career or profession.
3
4
b. a stepping stone to a related career or
3
4
profession.
c. a job with a pay cheque.
1
2
3
4
d. a way of helping someone out.
1
2
3
4
e. something to do while my children are
1
2
3
4
young.
f. a personal calling.
1
2
3
4
g. something I feel stuck in due to few other
1
2
3
4
job opportunities.
h. work I put a lot of effort into.
1
2
3
4
i. work I feel committed to.
1
2
3
4
j. a job I frequently feel like quitting.
1
2
3
4
k. work that is very difficult.
1
2
3
4
l. work I feel I am able to do well.
1
2
3
4
m. a job in which I have the opportunity to
1
2
3
4
learn and grow.
n. a way to be in control of my service.
1
2
3
4
o. just a way to earn a living.
1
2
3
4
As adapted from Kontos, Howes & Gallinsky (1995) for QUINCE

5
5
5
5
5
5
5
5
5
5
5
5
5
5
5

Comments:

Section D. Providing Childminding Care.
Think about the parents and children participating in your childcare service. By “parent” we mean the parent
or other adult who is most responsible for the children (e.g., grandparent, guardian, or other). Circle the
number on the scale that best matches your beliefs and feelings about these statements.
Never
Seldom
Sometimes
Often
Most of
D1. How often do the following things
the time
happen at work?
a. Parents don’t let me know where they are
1
2
3
4
5
during the day.
b. Parents blame their children’s bad
1
2
3
4
5
behavior on child care.
c. Children have behavior problems that are
1
2
3
4
5
hard to deal with.
d. Parents bring in children who are sick.
1
2
3
4
5
e. I feel like I have to be a parent and a
1
2
3
4
5
teacher to the children.
f. All of the children need attention at the
1
2
3
4
5
same time.
g. I get praise from the parents for the work
1
2
3
4
5
that I do.
h. I feel respected for the work that I do.
1
2
3
4
5
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i. I feel like I am helping the children grow
and develop.
j. I see that my work is making a difference
with a child.
k. I feel the satisfaction of knowing that I am
helping parents.
l. I juggle schedules for children who are
different ages.
m. I feel cut off from other adults during the
day.
n. I must do my own chores or personal
business while I am working.
o. I feel that the inspector makes problems
for me.
p. I feel there are too many government rules
and regulations.
q. I am not able to reach parents when I need
to reach them.
D2. How much control do you have over
the following?
a. The availability of supplies that you need

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

Little

Some

Much

2

3

4

Very
much
5

Very
little
1

1
2
3
4
5
b. Getting the parents to work with you on a
behavior problem.
c. Getting parents to be consistent with you
1
2
3
4
5
on how to deal with a child.
d. The number of children you have to care
1
2
3
4
5
for.
e. When the parents pick up their children.
1
2
3
4
5
f. Having the supplies you need
Adapted from the Gilliam adaptation of the Job Stress Inventory (Curbow, Spratt, Ungaretti, et al, 2000)
as used in QUINCE

Comments:

Section E. Tasks You Do in Your Work.
Think about your ability to perform the following activities as a childminder. Circle the answer that best
matches your beliefs about your current ability to perform each task.
No, I’m
Moderately Mostly Yes, I’m
sure I
Not
sure
sure
sure I
As childminder I can…
cannot
sure I
I can
I can
can
do this
can
do this
a. provide learning experiences that reflect
1
2
3
4
5
the individual interests of the children in
my care.
b. share my ideas with other childminders.
1
2
3
4
5
c. manage behavior problems among the
1
2
3
4
5
children in my care.
d. make positive changes in my care setting.
1
2
3
4
5
e. help children improve their
1
2
3
4
5
communication skills.
f. keep track of several activities at once and
1
2
3
4
5
provide assistance when children ask for
help.
g. modify activities for a variety of
1
2
3
4
5
developmental needs.
h. accommodate children with special needs.
1
2
3
4
5
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i. maintain a working relationship with a
1
2
3
4
child even if I am frustrated with his/her
ability to learn or progress.
j. help parents support their children’s
1
2
3
4
growth and development.
k. ask someone to help me find the best
1
2
3
4
solution when I am not sure how to handle
a difficult situation.
l. get support and ideas from other
1
2
3
4
professionals to help me solve problems I
face as a childminder.
m. help a child develop his or her thinking
1
2
3
4
and problem solving skills
n. find resource materials to help me when I
1
2
3
4
need information to plan a learning
activity.
o. work collaboratively with other
1
2
3
4
childminders.
p. help teach children to cooperate.
1
2
3
4
q. explain the stages of child development to
1
2
3
4
a parent to help him/her understand the
needs and abilities of his/her child(ren).
r. maintain a working relationship with a
1
2
3
4
parent even if I disagree with his/her
attitudes about child care.
s. realize my professional goals.
1
2
3
4
These questions were adapted from the Early Childhood Teaching Inventory by VandeWiele, L
(2001) as used in QUINCE

5
5
5
5
5
5
5
5
5
5
5

Comments:

Section F: Ideas About Raising Children

Here are some statements other people have made about caring for and educating children. For each one,
please circle the number that best indicates how you feel in general about raising children.
Strongly
Mildly
Not Mildly Strongly
In my opinion,….
Disagree Disagree Sure Agree
Agree
1. since parents lack special training in education,
1
2
3
4
5
they should not question the childminder’s
teaching methods.
2. children should be treated the same regardless
1
2
3
4
5
of the differences among them.
3. children should always obey the childminder.
1
2
3
4
5
4. preparing for the future is more important for a
1
2
3
4
5
child than enjoying today.
5. children will not do the right thing unless they
1
2
3
4
5
are told what to do.
6. children should be allowed to disagree with
1
2
3
4
5
their parents if they feel their own ideas are
better.
7. children should be kept busy with work and
1
2
3
4
5
study at home and at childcare settings.
8. the major goal of education is to put basic
1
2
3
4
5
information into the minds of the children.
9. in order to be fair, a childminder must treat all
1
2
3
4
5
children alike.
10. the most important thing to teach children is
1
2
3
4
5
absolute obedience to whoever is in authority.
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11. children learn best by doing things themselves
1
2
3
4
rather than listening to others.
12. children must be carefully trained early in life
1
2
3
4
or their natural impulses will make them
unmanageable.
13. children have a right to their own point of view
1
2
3
4
and should be allowed to express it.
14. children’s learning results mainly from being
1
2
3
4
presented basic information again and again.
15. children like to teach other children.
1
2
3
4
16. the most important thing to teach children is
1
2
3
4
absolute obedience to parents.
17. the school has the main responsibility for a
1
2
3
4
child’s education.
18. children generally do not do what they should
1
2
3
4
unless someone sees to it.
19. parents should teach their children that they
1
2
3
4
should be doing something useful at all times.
20. it’s all right for a child to disagree with his/her
1
2
3
4
parents.
21. children should always obey their parents.
1
2
3
4
22. childminders need not be concerned with what
1
2
3
4
goes on in a child’s home.
23. parents should go along with the game when
1
2
3
4
their child is pretending something.
24. parents should teach their children to have
1
2
3
4
unquestioning loyalty to them.
25. childminders should discipline all the children
1
2
3
4
the same.
26. children should not question the authority of
1
2
3
4
their parents.
27. what parents teach their child at home is very
1
2
3
4
important.
28. children will be bad unless they are taught
1
2
3
4
what is right.
29. a child’s ideas should be seriously considered
1
2
3
4
in making family decisions.
30. a childminder has no right to seek information
1
2
3
4
about a child’s home background.
Schaefer & Edgerton’s Parental Modernity Scale as adapted by QUINCE

5
5
5
5
5
5
5
5
5
5
5
5
5
5
5
5
5
5
5
5

Comments:

Section G: Support
G1. Is there a person or a group who especially encourages your development as a childminder? (Tick all that
apply)





 My spouse/partner
 Another family member
 Friend

Co-worker or former co-worker
Supervisor or former supervisor
A local childcare agency
Other: _________________

 A support network
G2. How many other childminders do you know (not counting persons you work with in your home)?
____________ childminders
G3. In a typical week, how many times do you talk on the phone or in person with other childminders?
____________ childminders
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G4. How supportive is your spouse or partner of your child care work?
a. Not applicable (I have no spouse or partner)
b. Not at all (provides no assistance and disapproves of my doing child care work.
c. Spouse/partner is neutral.
d. Somewhat supportive (provides no assistance but approves of my doing child care work)
e. Supportive (provides occasional assistance and approves of my doing child care work)
f. Very supportive (provides regular assistance and approves of my doing child care work)
Comments about support:
Section H: Information about You
H1.






Which category best describes your age?

Under 25 years
25-29 years
30-34 years
35-39 years
40 years or older

H2. A. In what year did you first start childminding ?

________________

B. Have ever been taken a break from childminding?
☐ Yes

☐ No

C. If yes, for how long? ________________
H3. Within the next two years, do you anticipate (tick one):
□ Continuing to
□ Closing your
□ Closing your
run your
childminding service
childminding service
childminding
but continuing to work and working outside of
service
in early care and
early care and education
education

□ Not
working

□ Unsure

H4. Which of the following are you? Please select one or more.










Irish
Irish Traveller
Any other White Background
African
Any other Black background
Chinese
Any other Asian background
Other (Including mixed background)
Other Please specify:

H5. What is the highest level of education you completed?









Did not finish secondary school. Please tell us how many years you did attend. _______
Secondary school or equivalent
Some college, but no degree
Subject(s): ____________
QQI Level 5 or 6
Subject(s): ____________
Bachelor’s degree: QQI Level 7 or 8
Subject(s): ____________
Some post graduate study
Subject(s): ____________
Master’s degree
Subject(s): ____________
Doctoral degree (e.g., PhD, EdD)
Subject(s): ____________
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H6. In early care and education, what is the highest level of education you completed?
None of my education was in early care and education.
Some college, but no degree
Subject(s): ____________
QQI Level 5 or 6
Subject(s): ____________
Bachelor’s degree: QQI Level 7 or 8
Subject(s): ____________
Some post graduate study
Subject(s): ____________
Master’s degree
Subject(s): ____________
Doctoral degree (e.g., PhD )
Subject(s): ____________









H7. Was any of your education completed outside of Ireland?


No



Yes. If yes, please describe.

H8. Do you have any certificate(s) or degree(s) in early childhood education or child development?


No



Yes. If yes, which one(s)?

H9. Do you have any training that specifically focused on caring for infants and toddlers?


No



Yes. If yes, please describe.

Section I: Information about the Income and Expenses for Your Childminding Business
The following statements concern the financial situation for your childminding business. Please remember
that your answers are confidential.
I1.

Please let us know how consistent are your earnings from childminding are from week to week. (circle
one)
Very
inconsistent

I2.

Somewhat
inconsistent

Somewhat
Consistent

Very
consistent

Approximately how much did you earn after your expenses last year?
€

/year

OR







I3.

less than €15,000
€15,001 to €25,000
€25,001 to €35,000
€35,001 to €50,000
€50,001 to €65,000
€65,000 or more

Please let us know how consistent your expenses from your childminding service are from week to
week. (circle one)
Very
inconsistent

I4.

Somewhat
inconsistent

Somewhat
consistent

Very
consistent

Approximately what was your total household income in 2017 after business expenses? Please include
income from wages and salaries earned by you or other adults in your household. Also include
government assistance, gifts, or other income you received. _____________/year
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I5.

Approximately how much of your household income in 2017 came from your work taking care of
children?
 Almost all

More than
half


About
half


Less than
half




Very little



None

Section J: Information about Your Family’s Financial Situation
The following statements concern the financial situation for your family. Please remember that your answers
are confidential.
J1.

Now think back over the past 3 months and tell me how much difficulty you had with paying your bills.
Would you say you had
 no difficulty at all
 some difficulty
 quite a bit of difficulty
 a great deal of difficulty

J2.

Think again over the past 3 months. Generally, at the end of each month did you end up
 with more than enough money left over
 with some money left over
 somewhat short of money
 very short of money

J3.

Please tell me how much each of the following statements was true for you and your family during the
past 3 months.
Please circle the number that best reflects your family’s finances.

a. Your family had enough money to afford the kind of home
you needed.
b. Your family had enough money to afford the kind of
clothing you needed.
c. Your family had enough money to afford the kind of
furniture or household appliances you needed.
d. Your family had enough money to afford the kind of car you
needed.
e. Your family had enough money to afford the kind of food
you needed.
f. Your family had enough money to afford the kind of
medical care you needed.
g. Your family had enough money to afford the utilities you
needed.
h. You had enough money to run your childminding service
as you would like.

Not at
all
True
1

Somewhat
True

Mostly
True

Very
True

2

3

4

1

2

3

4

1

2

3

4

1

2

3

4

1

2

3

4

1

2

3

4

1

2

3

4

1

2

3

4

Thank you for taking the time to fill out this survey.
Your participation is very much appreciated!
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APPENDIX 5 EFICH INFORMATION & CONSENT FORM
The aim of this PhD research is to develop understanding of childminding in Ireland from
childminders’ perspectives, using the Ecocultural Family Interview (EFI) to gain greater
insight into culturally valued practices. I hope that understanding your perceptions of
your complex roles and daily lives as childminders will help provide a solid basis for
creating effective childminding support systems in the future. It is the first piece of
research focussing on childminding in Ireland.
This informal, conversational interview of about 1.5 hours asks about your experiences
with daily routine, your financial and economic situation, home and neighbourhood
environment, your domestic workload, relationships with your family and your minded
families, and information, resources, and support services in Ireland.
The research involves two visits to your home. On the first visit to your service (of about 1
hour), I will deliver a questionnaire for you to fill in about you, your family and your
service. I will briefly observe your service to write a short description for my study. I will
also ask you to take up to 10 photographs, with a phone camera, of your everyday
activities (without showing children). I’d ask you to email these photos to me at
miriam.oregan@mydit.ie before the second visit and interview if possible.
All of these will be feed into our conversational interview on the second visit, which we
will set up at your convenience – in the evening or at the weekend if necessary – when the
children are not there, and you can talk about what you do in a relaxed environment. It is
important that you can express your thoughts freely.
In line with Dublin Institute of Technology's Code of Ethics, all information provided is
treated as confidential and used for research purposes only. Any findings will be put into
the public domain on an anonymised basis with a view to transparency, scrutiny and
academic peer review. Your privacy will always be respected and no personal information
will be disclosed without your prior consent. You are free to withdraw from the study at
any time.

Researcher: Miriam O’Regan, Dublin Institute of Technology.
Supervisor: Dr. Anne Marie Halpenny, Chair of Child, Family Studies & Community
Studies, Dublin Institute of Technology.
Advisory Supervisor: Dr. Nóirín Hayes, Professor Emeritus Early Years Education, Dublin
Institute of Technology, Visiting Professor, Trinity College Dublin.
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Researcher’s Name

MIRIAM O’REGAN

Academic Unit

SCHOOL OF LANGUAGES, LAW & SOCIAL SCIENCES

Title of Study

PROFESSIONALISING CHILDMINDING IN IRELAND

The following section should be completed by the research participant
Yes

No





Have you had an opportunity to ask questions about this research?





Have you received satisfactory answers to all of your questions?





Have you been full informed of your ability to withdraw participation and/or
data from the research?





Have you been fully informed of what will happen to data generated by your
participation in the study and how it will be kept safe?





Do you agree to take part in this study, the results of which may be
disseminated in scientific publications, books or conference proceedings?





Have your been informed that this consent form shall be kept securely and in
confidence by the researcher?





Have you been fully informed of the nature of this study by the researcher?

Name of Participant

Please use block capitals

Signature of
Participant

Date

Signature of
Researcher

Date
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APPENDIX 6 EFICH FIELD NOTES FOR INITIAL VISIT
PARTICIPANT ID:
DATE OF INITIAL VISIT:
TIME ARRIVED:
TIME DEPARTED:
SCHEDULED DATE FOR INTERVIEW:
NOTES:

Try to be as descriptive as possible and use words that are not as subjective by putting it in terms of how
much time and money seems to have been invested into the maintenance of the neighborhood, home, and
materials in the FCC on your initial visit: Please complete as soon as possible after the initial

interview.
1.

Overview of the childminder’s home: How much care is taken to maintain the inside and outside of the
childminder’s own home and how does the childminder’s home compare with other homes in the
neighborhood? Can you tell it is a service outside and/or inside?

2.

Organization of the space: Provide vivid descriptions of the space, both indoors and outdoors (i.e. activities,
materials, toys scattered about the floor, segregated areas for specific activities).Are there distinctly divided
spaces for home and child care or are they integrated? Is the space crowded or open? For example try to avoid
descriptions like, “The space looked really nice.” Instead say, “There was plenty of room for the children to
play in the living room and still had materials close enough for them to be accessible to the children, and was
organized in a functional way for the childminder to use (then describe how this was the case).
3a) Provide vivid descriptions of what the children, childminder and/or assistants were doing and what it
looked like (i.e. interactions with childminder, playing with balls, sweating, movements). What did you notice
about the interactions among the people in the service (include interactions among the children with the
childminder and/or assistant)?
3b) Emotional climate: What did you feel as you observed these activities? Did the children, childminder, and
other people present seem happy, have high energy or low energy, frustrated, overwhelmed?
4) Predictability: Does it seem like everyone in the service knows what to expect (except for atypical
events/days) from each other? Is there one person in charge (i.e., a “boss” or a “manager”) or is it a team of
equals (e.g., a shared, coordinated flow to work where team members together get work done)?
5) What were the circumstances of the initial visit? Do you see any foreseeable problems with this
participant? If so, how can you overcome them? Make sure to address them at the project meeting.
6) SUMMARY: Any other information that you feel may be relevant.
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APPENDIX 7 EFICH INTERVIEW SUMMARY TEMPLATE
Participant ID:
Date of EFI:
Time started:
Time ended:
****Please complete this summary as soon as possible after the interview*******
1. Overview of care: describe the childminder, assistants, children, and others in the home.
What was the home and neighborhood like? What you saw felt, experienced. Vivid
description of what it actually looks like (i.e. activities, materials, toys scattered about the
floor, segregated areas for specific activities). If children were present, provide vivid
descriptions of what they were doing and what it looked like (i.e. interactions with
childminder, playing with balls, sweating, movements).
2. Were there any age-based concerns across the board in certain areas (domestic workload,
daily routines, support and information etc.)?
3. Circumstances of the interview itself: how did the procedures and the visit go? What
would those of us not there want to know about the context and the visit?
4. Agency: Are there areas where this childminder feels high levels of agency? Low levels
of agency?
5. On a 7 point-scale, with 0 being isolated and 7 being very connected, please rate how
connected or isolated this childminder is and describe the ways (family, support, in home
support, support networks etc.)? Be sure to describe what you saw or heard that led you to
rate the childminder as you did.
Isolation/Connection:
Describe:
6. On a 7-point scale, please rate how forthcoming & loquacious the interviewee was?
On a second 7-point scale, did the EFI provide good evidence on themes & topics in our
EFI protocol? What topics were best & least covered?
Forthcoming & loquacious:
EFI Good Evidence:
Describe:
7. SUMMARY: Any & all other information you feel is relevant.
481

APPENDIX 8 HOLISTIC RATINGS: CULTURAL MODELS TEMPLATE & SAMPLE RATING
Love, Affection, and Fun (aka Close Relationships)
In order to code the providers into categories below, please understand these definitions of
key terms. As you read through the transcript, look for quotes that illustrate the following
aspects of sustainability. Then, paste them into this coding sheet where you think they are
relevant.

Provider makes it a priority of displaying love and affection to children as well as
building relationships and being together. This can be displayed by an effort to interact
with the children through play and conversation or through an emphasis on the
rewards of these strong relationships that result when children have been in their care.
A primary goal is for each child to feel loved, special and/or have fun.
Values, Enacts, AND Sees: Provider shows the importance of relationships, being together,
and/or having fun in multiple ways throughout the interview. Relationships and being
together is seen as a valued goal in and of itself and NOT just a means to help children learn
other things or get things done. The provider enacts this: she engages in activities during the
day when she makes a choice (may or may not be aware of the choice) to help children feel
loved, feel a sense of belonging and/or have fun (e.g., “Okay the kid is so into this…just
because there’s something else in my schedule I’m not going to ruin that moment. I’m going to
let him be…I’m going to give him the time the space that he needs…to continue you know in
his play…his activities”). These providers also look for a notice whether children show signs of
strong relationships, belonging, feeling love, and/or having fun either in daily activities or in
the rewards of their work (e.g., “so I asked my mom to come and help me and so she was
teaching them um a lot of you know things in Spanish and they were so excited and she was calling
them they were calling her grandma [laugh]. So she was like she was really excited playing with
them and they were like at the first time you know they got so much in touch with her and that’s
why I took the picture [laugh] and they were really, really happy playing with her [laugh].”
Paste in text and quotes from interviews and memos illustrating this. Could be a combination of
direct quotes and summaries of content from interview.
Childminder mentioned fun and flexibility, and being with the children very much. She shared a
photo of her mindees with her own children to illustrate the relationships. She spends all time
paying with children, and making sure they have lots of fun, but her conversation places more
value on the low stress level associated with happily interacting children. She mentioned how
much her own children enjoy the babies.
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Valuing, enacting or seeing: We see indications that relationships, having fun, and being
together are part of the childminding service, but we do not see evidence for all three
components (valuing, enacting, and seeing): something is missing. A provider may shows
signs of valuing having fun and/or being together, but may not enact or see. Note: a value for
love, fun, or affection need not be explicitly stated if it is enacted. For example, there may
be signs that the provider faces barriers to enacting or seeing love, fun, and togetherness, or
the provider is too overwhelmed by other responsibilities to ensure that this belief is enacted.
For example, a provider may mention fun frequently throughout the interview, but fun is
described as more of a way to help children learn or get tasks done, or the provider may want
children to feel loved and have fun but takes a more supervisory/director-like role and cannot
describe specific examples of how this is enacted on a daily basis even when prompted.
Similarly, a provider who states many times that love and fun are important, but then
describes daily activities purely in terms of tasks and other features may value this aspect of
work, may not be seeing this aspect in daily life.
Paste in text and quotes from interviews and memos illustrating this. Could be a combination of
direct quotes and summaries of content from interview.

NOT valuing, enacting, or seeing: We have little indication that the provider believes in or
enacts love, affection, being together, and/or having fun as valued aspects of their work in their
own right. If love, affection, being together, and, or having fun are mentioned, they are
mentioned sporadically or only as a means to another end. For example, a provider may
mention these a few times, but usually in the context of describing other work. A provider
may be very busy with many tasks that interfere with their enjoyment of being with the
children.
Paste in text and quotes from interviews and memos illustrating this. Could be a combination of
direct quotes and summaries of content from interview.

OVERALL Classification: _____Medium-High____
REASONING: I would rate P1 Medium-High, because although she does say that she spends all
time paying with children, and making sure they have lots of fun, her conversation places more
value on the low stress level associated with happily interacting children. She did mention how
much her own children enjoy the babies.
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School Readiness
In order to code the providers into categories below, please understand these definitions of
key terms. As you read through the transcript, look for quotes that illustrate the following
aspects of sustainability. Then, paste them into this coding sheet where you think they are
relevant.

School readiness: Provider makes it a priority to prepare children for school and see
changes in what children know and can do. This can include literacy and numeracy as
well as social and emotional development (e.g., taking turns, waiting in line), but the
focus is on being ready for school. This can also include organizing traditional
activities where a teacher instructs (e.g., circle time or “learning time”) or embedding
learning throughout the day and into other activities (e.g., believing that children learn
through play and so providing lots of opportunities for exploration and child-led play).
Valuing, enacting, and seeing: The provider articulates a value for school readiness AND
enacts that value through numerous activities that are embedded into the daily routine AND
shows signs of actually seeing changes in children’s learning. These can be traditional schoollike activities or this can reflect a focus on seeing learning in children’s play. They have
multiple ways and times of the day that are organized for the purpose of preparing children
for success in school. (Note: Some providers may even hire additional staff in order to provide
further education outside the provider’s realm of experience). Ideally, they would be able to
articulate changes is what children know or can do that result from their participation in
activities (e.g., “their fine motor skills are so much better when they start school. If they’ve had
preschool. Uh, it just-it just helps them you know. They don’t have to spend uh the first couple
months learning the letters and numbers, they don’t have to struggle over how to write their
name, they already know. So. Um, it’s one of the things that I feel is the biggest benefit of-of day
care”).
Paste in text and quotes from interviews and memos illustrating this. Could be a combination of
direct quotes and summaries of content from interview.

Valuing, enacting, or seeing: Provider demonstrates that school readiness is part of
their daily routine, but it is not clear that this value is enacted or that the provider
sees what children learn. A provider must either talk about school readiness
throughout the interview OR must have at least some time each day where they
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prepare children for success in school. There may be factors that impede the
providers’ ability to enact this value (e.g., many part-time children or variable hours
care mean that the provider has a hard time organizing a predictable daily routine
that includes some focus on learning, but the provider talks about learning as being
very important).

Paste in text and quotes from interviews and memos illustrating this. Could be a combination of
direct quotes and summaries of content from interview.

NOT valuing, enacting, or seeing: We have little or no evidence that the provider emphasizes
school readiness for children. Provider may not have a daily routine that incorporates
activities that prepare children for school.
Paste in text and quotes from interviews and memos illustrating this. Could be a combination of
direct quotes and summaries of content from interview.
P1 did not have any structured programme of activities for use with the babies as she considers
them too young. Having said that, she does offer a variety of types of play –‘messy’, ‘outdoors’
‘free play with toys’. No evidence of preparing them for school.

OVERALL Classification: _____LOW _____
REASONING: P1 did not have any structured programme of activities for use with the babies as she
considers them too young. Having said that, she does offer a variety of types of play –‘messy’,
‘outdoors’ ‘free play with toys’. No evidence of preparing them for school.
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APPENDIX 9A: HOLISTIC RATINGS: QI, ADVOCACY & COMPLEXITY TEMPLATE
Engaging with Quality Improvement
Sustained QI: (High) Providers regularly and consistently take active steps to improve their
own practice and can provide specific examples of daily routine activities with children that
are related to the steps they are taking to improve their practice. We may want to add that
there are multiple examples of specific things providers have incorporated into their daily
routines that they link to their efforts to seek out information about how to be a childminder
Periodic or episodic QI: (Medium) Providers take at least some active steps to improve their
own practice. They have, at times, engaged in QI, but this is not part of their daily routines or
ongoing professional practice or they regularly seek out new information, but it’s not clear
that they incorporate that into their daily routines with children.
Satisfied: (Low) Providers are satisfied with their own practice or take no active steps to
improve their own practice or improve family child care more broadly (beyond their own
child care).

OVERALL Classification: ____
REASONING:
Advocacy/Engaging with a Larger Early Childhood Education Community
High: Providers participate in more than one network in an ongoing way (i.e. not just episodic
or periodic, but over time) or in many networks, and the provider leads activities; the
provider is involved in national representative bodies
Medium: Providers participate in at least one network in an ongoing way (i.e., not just
episodic or periodic, but over time) or in many networks, but the provider mostly contributes
to activities that others lead.
Low: Providers participate in at least no network in an ongoing way (i.e., or just episodic or
periodic, but over time) but the provider mostly contributes to activities that others lead.

Overall Classification:
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Reasoning:

Complexity of the Family Child Care Home as a Workplace

funding streams/finances (number and consistency, including enrollment, consistency of
payment/funding, consistency of bills/expenses, additional income from a spouse or children)
Paste in text and quotes from interviews and memos illustrating this. Could be a combination of
direct quotes and summaries of content from interview.

domestic workload & support/isolation (low = small house, easy to clean, easy to prepare
food, etc.; high = large house, hard to clean, hard to prepare food); social support/isolation
(friends, family, providers)

- Paste in text and quotes from interviews and memos illustrating this. Could be a combination of
direct quotes and summaries of content from interview.

services/programs they participate in(number and level of involvement)

Paste in text and quotes from interviews and memos illustrating this. Could be a combination of
direct quotes and summaries of content from interview.

the number and types of services that providers offer for children and families
Paste in text and quotes from interviews and memos illustrating this. Could be a combination of
direct quotes and summaries of content from interview.

diversity in children served (children with special needs, children with and without
subsidies, children whose families speak a language that the provider does not speak)

Paste in text and quotes from interviews and memos illustrating this. Could be a combination of
direct quotes and summaries of content from interview.

OVERALL Classification: __________
REASONING:
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APPENDIX 9B: QUALITY IMPROVEMENT, ADVOCACY & COMPLEXITY SAMPLE RATING
Engaging with Quality Improvement
Satisfied: (Low) Providers are satisfied with their own practice or take no active steps to
improve their own practice or improve family child care more broadly (beyond their own
child care).
PX holds QQI5 in childcare, she has First Aid, child protection, garda vetting and insurance. She’s
notified to the local CCC and a member of CMI. She engages with any workshops on offer.
CM When CK was there, the CCC was good, you know, it was very good, They used to have
meetings regularly and there was a lot going on, like those courses, and people talking and all
kinds of things, It was, you know she did put a lot into it.
IN And what did you enjoy most about it? Was it the learning or the socialising?
CM Well, both really. Some topics were more interesting than others.
She is considering going back to do a degree in special education, but also winding her service
down once her youngest child is through college.
CM I'm kind of saying when S. goes to college, that'll be grand, I'll keep going the way I'm going for
the next four years, until she's through it. And I'll see who's here at that stage, and maybe just see
them out, you know, not take on any new babies or something like that, but still be doing some
little bit of a thing, you know, yeah, still have some of them coming in, and see what happens after
that.

OVERALL Classification: __Low-Medium________
REASONING: At the moment, PX is satisfied with enough her service and her setting. She keeps up
the necessary training and is also considering further education.

Advocacy/Engaging with a Larger Early Childhood Education Community
Medium: Providers participate in at least one network in an ongoing way (i.e., not just
episodic or periodic, but over time) or in many networks, but the provider mostly
contributes to activities that others lead.
PX is a member of CMI, and is notified to her local CCC, and has regular contact with a group of
local childminders.
CM Then there's a group of us, a group of childminders that we met through the CCC. And we kind
of meet up maybe once every two months or so.
IN Very good. So you have a bit of a network going?
CM Exactly, or you could ring them I suppose and say, ' What do you think of this?' or you know
the way, sometimes you just wouldn't be sure of something.
However, she would not want her daughter to go into childminding because of the low esteem
in which it is held in her experience
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CM If my daughter said she wanted, she has a degree now in childcare, if she said she was going to
give all that up and stay home to be a childminder, I would be telling her, no. [Really?]. I think I
would. I think I would.
CM Because I think people think, they don't even use the word childminding a lot of the time. It's,
'Oh, you're babysitting,[ and you know, that's what they see. There was one, actually she was a
teacher, when I don't know which of the lads was in school, she was a teacher, teaching them.
And she said something to be being a childminder. No, she didn't actually. She said something
about daytime television. And I said, 'What?' And she said, 'Sure you must be watching that all day
at home? I said, 'Are you joking?' I said because I don't put the telly on for the kids. I try not to
put the telly on at all. Now some days if the weather was really bad, or coming up to Christmas,
and we'd have a video or a special, and we'd have popcorn and just make it a big deal of it or
something. Or like if somebody is really late coming to collect anybody in the evening, and it's
gone past half five. I think, 'Well, my day is kind of done, so I'm putting on the telly now at this
stage I don't care, you know. But she really thought that that's what I did all day, sat at home.

Overall Classification: Medium
Reasoning: She is notified to the CCC, a member of CMI, and part of an active local
network of childminders.
funding streams/finances (number and consistency, including enrollment, consistency of
payment/funding, consistency of bills/expenses, additional income from a spouse or
children)
PX sees her income contributing to her children’s college fees, but her husband is the primary
earner.
IN But do you still feel it's worth doing economically?
CM Yeah, at the minute. Yeah, I do. Yeah.
IN Yeah. So what difference does it make in terms of having that income?
CM Oh, yeah, I'd have to, otherwise I'd have to be working. I mean like this is the first year in the
last nine years that we haven't had colleges fees. We've had them for the last nine years. We
didn't have them this year. We'll have them again next year, for the next four years. [Yeah.] And
after that, then I'll be retiring, you know?

domestic workload (low = small house, easy to clean, easy to prepare food, etc.; high =
large
She takes the housework easy.
CM I don't do housework! If you look around, you'll see the dust. {laughs} I don't do a lot of
dusting. I just kind of do it as I go along, I suppose, really, do you know?
The parents provide all food.
CM I don't make food. They bring their own food, dinners. They usually have their dinner and I'd
heat it up and they'd have it. They'd have their snack in the morning, half 10, it's usually ...actually
when they come back about nine that probably have toast, because I'd be having my breakfast,
then they'd have some fruit around half 10.
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IN Yeah okay and would you supply that?
CM No, they have their own. Now having said that, they'd have their own fruit, but if they saw I'm
eating a banana, they could say they want banana, and they can have a banana, if I have banana
they can have it, if I haven't, you know. Or if they saw you eating something, they'd want a bit of it
too. It's no big deal.

services/programs they participate in (number and level of involvement);
PX is a member of CMI, and notified to the CCC. She has also received the CMDG.
CM That's what I buy with the grant over the years, you know things for outside and do you know I
was thinking the other day, if I ever get this, I've got so much stuff, so much stuff, do you know
jigsaws and Do you know there's just so much stuff inside in the press.

the number and types of services that providers offer for children and families
PX provides care for 2 full time toddlers and four part timers.
She does pickups from school also, and drives about an hour a day.

diversity in children served (children with special needs, children with and without
subsidies, children whose families speak a language that the provider does not speak
Mixed age group, which she finds difficult.
Currently has a child with a diagnosis on the autistic spectrum.
OVERALL Classification: _Low complexity_____
REASONING: PX provides care for toddlers, preschoolers and school age children. Her income is
sufficient and she has steady clientele. There are no major constraints in any domain.
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APPENDIX 10 HOLISTIC RATINGS: SUSTAINABILITY OF DAILY ROUTINES TEMPLATE & SAMPLE RATING
Sustainability of Daily Routines
In order to code the providers into categories below, please understand these definitions of
key terms. As you read through the transcript, look for quotes that illustrate the following
aspects of sustainability. Then, paste them into this coding sheet where you think they are
relevant. Sustainability involves:

1. fit with resources, (economic situation, support): This is about allocating scarce time
and money in ways that fit with the family's interests and goals (functional
adaptation). According to Weisner, "resources available roughly match and support
the activities the family weaves into a daily routine." For FCC, this includes economic
resources (i.e., money to buy what they need), physical space and materials, and
people to help with tasks.
2. personal meaning, (feelings about daily routines, feelings about economic situation):
Weisner wrote about having a daily routine that fits with what you think is right for
children. So personal meaning here refers to whether providers feel that they are
making (or have made) the "right" choices as they define them. Does how they care
for children fit with what they think is best for children? How do they evaluate and
feel about their work, daily routine, and their role in children’s lives?

3. whether inevitable conflicts are balanced. In family child care, there are competing
interests and needs of different “stakeholders,” including children’s families, children
of different ages, the providers’ own family, assistants. Competing needs might
include multi-age children within the program or between own children and child
care, for example. Children's parents, own family, agencies, regulations are all
stakeholders with potentially competing interests. This code refers to how the needs
are balanced regardless of complexity of the FCC. Focus on whether there is balance
and congruence across whatever the number of stakeholders there are. Although
programs vary in how complex they are (i.e., how many different stakeholders there
are), you should be able to compare them balance and congruence regardless of the
complexity.

4. stability and predictability (daily routine): Do providers, children, families and, if
relevant, other stakeholders (providers’ own families, assistants, agencies) know what
to expect? Can they predict what will happen on a daily basis.

Copy and paste all quotes that you think fit the following descriptions. If you find it more
useful, you may want to copy and paste quotes below the definition of the components above
(fit with resources, personal meaning, balances conflict, stability and predictability).
High: In programs that are high in sustainability, stakeholders know what to expect, their
needs are met (there are no signs that stakeholders’ need are unmet or compromised), they
get a lot of personal meaning out of their work and explicitly states that it is worth it (at least
for now), and provider has enough resources to run the program as she would like (either
through income or support from others).
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Paste in text and quotes from interviews and memos illustrating this. Could be a combination of
direct quotes and summaries of content from interview.
PX is very satisfied with very good fit with resources, including husband’s income, size of house
and garden, access to local parks etc. She enjoys her job and feels she does good work with the
children, her parents are reliable and pay on time. She has recently achieved a good balance of
interests between her own children and the needs of mindees. And she has a stable routine which
is sustainable for all.

Medium: Providers in programs that are medium or moderate in Sustainability show signs of
strain in one or two domains, or strain from a temporary situation; they describe challenges,
including at least times of not having enough resources or not being able to run the program
as they would like; things may be precarious, but we have indication that something would
have to get worse before they would have to close the program or leave the work; overall,
these providers state that the rewards outweigh the challenges.
Paste in text and quotes from childminder illustrating this. Could be a combination of direct
quotes and summaries of content from interview.

Low: Providers in programs that are low in Sustainability, show multiple signs of strain that
do not seem to be fully outweighed by the rewards or benefits of the work; they may have
greater challenges than providers classed as medium or moderate or they may have fewer
resources, but there are signs that they cannot continue the way they are running the
program and that things have to change (e.g., more children enrolling, another income added
to the household, state increases subsidies, enrolling in a support program) for them to
continue.
Paste in text and quotes from childminder illustrating this. Could be a combination of direct
quotes and summaries of content from interview.

OVERALL Classification: __High_______
REASONING: Very good fit with resources, Good balance of interests between her own children
and the needs of mindees. And she has a stable routine, and good working relationships with
parents.
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APPENDIX 11 HOLISTIC RATINGS: SERVICE NEEDS AND USE TEMPLATE & SAMPLE RATING
In order to code the providers into categories below, please understand these definitions of
key terms. As you read through the transcript, look for quotes that illustrate the following
aspects of sustainability. Then, paste them into this coding sheet where you think they are
relevant.
Services include those that provide financial support and/or support for professional
development. Examples include: Childcare Committees, training, workshops, subsidies, food
programs, etc. Codes for services involves:
(1) Service Needs: Wishes or thoughts regarding effective professional development
(workshops, nutrition program, conferences, etc.)
(2) Service Use or Connections to Services: History of service use and current
involvement with existing services.

Remember that you should copy and paste all quotes that you think fit the following
descriptions. If you find it more useful, you may want to copy and paste quotes below the
definition of the components above (fit with resources, personal meaning, balances conflict,
stability and predictability).
Service Needs

Needs More or Improved Services: Evidence that services are insufficient or lacking in
proper support relative to provider’s needs for professional development; many wishes for
change; available services are sparse or ineffective; if services are used, the provider
expresses a desire for improved or different services.

Paste in text and quotes from interviews and memos illustrating this. Could be a combination of
direct quotes and summaries of content from interview.
Px expressed the desire for better training and services for childminders. She misses the range of
workshops that used to be provided by the CAS.

Moderate: Some evidence of insufficient support; some wishes for change; provider
expresses partial satisfaction with available services

Paste in text and quotes from childminder illustrating this. Could be a combination of direct
quotes and summaries of content from interview.
PX attends workshops with Canavan & Byrne, WCCC or Childminding Ireland about twice a year.
It’s all self-funded, and it’s much less than when NCMI was operating.
Does Not Need Services: Evidence that services are fulfilling provider’s needs for
professional development; services are both available and effective; provider expresses
satisfaction with available services.
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Paste in text and quotes from childminder illustrating this. Could be a combination of direct
quotes and summaries of content from interview.

OVERALL Classification: ____Moderate______

REASONING: PX attends workshops with Canavan & Byrne, WCCC or Childminding Ireland about
twice a year. However it’s much less than when NCMI was operating. She expressed the desire for
better services.
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Service Use
Uses a Variety of Services: Uses or has used a wide range of services, both those which
provide financial support as well as those that do not (professional development).

Paste in text and quotes from interviews and memos illustrating this. Could be a combination of
direct quotes and summaries of content from interview.

Medium: Uses or has used some services; small variety; primarily those that offer financial
support.
Paste in text and quotes from childminder illustrating this. Could be a combination of direct
quotes and summaries of content from interview.

Uses No or Few Services: Uses or has used very little to no services. The services that are
include only those that provide financial support and not professional development.
Paste in text and quotes from childminder illustrating this. Could be a combination of direct
quotes and summaries of content from interview.

OVERALL Classification: __________
REASONING:
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APPENDIX 12: SAMPLE TRAINING AGENDA
Meeting Name: Indexing/Coding training
Date & Time:

June 7, 2018: 9:30 am-10:30 am

Location:

Skype

Purpose:

To provide a foundation into what Indexing and Coding is

Attendees: Elena, Miriam
Shared Goal: Get an understanding of what Indexing and Coding is
Desired outcome: By the end of this meeting we will have:
• A solid foundation of the process of Indexing and Coding.
Time

Topic

9:30am

General Updates:
• Questions/Comments

9:45am

Indexing/Coding
• Finish reviewing Pilot 1 indexing on Dedoose
o Go over what you’ve completed
o Discuss other codes we could add

Lead
Elena

Homework:
• Complete rating sheets with quotes, work on
transcribing and indexing the second pilot interview
and schedule more interviews
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