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Abstract
It has been argued that entrepreneurship educators are inclined to let students learn in
a safe controlled environment, with no pressure except to pass the module. Students
working in groups of three were given 12 weeks (Target 1) to develop a fundraising
initiative, work with various stakeholders, and execute their online fundraising initiative
to meet a target goal of €2000 (Target 2) per group. Employing approaches such as
Effectuation, Lean Start-Up and the Business Model Canvas, a self-directed learning
approach ensured students were able to take ownership of their learning journey with
the lecturer acting as coach or facilitator. The learning innovation stems from the highly
experiential nature of the assignment, the various deadlines and targets that had to be
met throughout the process, the promoted collaboration with real world environ-
ments, the introduction of mentors and other support actors, and the successful
adaptation of the assignment to an online learning environment. The assignment can be
undertaken in an online or offline environment, and it provides a highly practical
learning experience that enables students to utilize and develop the 15 entrepre-
neurship competencies identified in the EntreComp framework under the pressure of
meeting time and monetary targets.
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Introduction

A wide approach to Entrepreneurship Education necessitates a shift in focus from
purely venture creation to value creation, and from becoming entrepreneurs to be-
coming entrepreneurial through the development of competencies and skills (Baggen
et al., 2022). There is a growing recognition that entrepreneurs learn from experience
and that entrepreneurship curricula should facilitate these experiences among students
(Blass, 2018). Entrepreneurship education generally focuses on three areas: content-
based education (e.g., the basics or principles of business management/
entrepreneurship), competency-based education, and experientially-based education
(Morris & Liguori, 2016). The latter two forms of education have considerable potential
for engaging students’ ability to recognise and exploit opportunities, experience risk
and reward, and encounter and overcome real-life challenges (Morris & Liguori, 2016).
Importantly, entrepreneurial competencies can be learned and developed, thus making
educational intervention possible (Man et al., 2002; Morris et al., 2013).

Prior to the development of the online fundraising assignment, which is one of the
learning innovations detailed in this paper, the authors realised that entrepreneurial
competencies of business and management students in their university were under-
developed due to an overreliance on traditional teaching approaches, such as lectures,
the use of case studies and guest speakers, and conventional academic assignments.
Furthermore, beyond this local context, it had been recognised that entrepreneurship
educators are inclined to let students learn in a safe controlled environment, with no
pressure except to pass the module (Priem et al., 2021), thus limiting the opportunities
for reflection and “hands-on” learning. This online fundraising assignment provides a
highly practical and pressured experience (target of €2000 had to be raised within
12 weeks) that enables undergraduate students to enhance their entrepreneurship
competencies such as creative problem solving, network building, persistence, tenacity,
optimism, and passion (Morris et al., 2013; Morris & Liguori, 2016). Such is the strong
experiential focus of this assignment, that the learning objectives are equally achievable
in online or offline environments.

This article is organised as follows. First, we detail the key learning objectives of the
assignment. We then offer a discussion of how the teaching philosophy and design
underlying this assignment aided the development of entrepreneurial competencies.
Following this, we offer details of the design and delivery of the online fundraising
assignment for undergraduate entrepreneurship students. Finally, we offer a discussion
around the student insights highlighted relating to the core competencies they identified
as having been developed via the assignment.
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Learning Objectives

In designing the online fundraising assignment for the New Venture Creation module,
three learning objectives for the students were identified: (1) To engage and develop
their entrepreneurial competencies; (2) To learn through doing (i.e. entrepreneurial
action) and reflection; and (3) To demonstrate the use of entrepreneurial behaviour for
the positive enhancement of society and disadvantaged communities.

In terms of the first learning objective, students were expected to demonstrate their
capacity to develop and apply entrepreneurial competencies through the organisation
and implementation of a fundraising initiative. Although the design elements of the
assignment led to the development of particular entrepreneurial competencies (dis-
cussed later in the paper), there was a focus on allowing students to direct their own
learning experience and decipher which competencies and mindsets they believed they
have developed as a result of the assignment. In this way, the focus was more on
encouraging students to unearth “learning surprises” than meet a set of fixed com-
petency outcomes per se (Lackéus & Williams Middleton, 2015; Baggen et al., 2022).

In terms of the second learning objective, students were expected to learn through
entrepreneurial action and reflection. The development of a fundraising initiative
required the practical application of business knowledge as students engaged in the
following activities: idea generation, sponsorship, online fundraising, social media
promotional activity, health and safety, insurance, gathering resources, team work, and
business functions such as management, sales and marketing, finance, and operations.
Student groups had opportunities to reflect on their actions at various stages throughout
the assignment. For instance, they had to submit a detailed proposal for the planned
fundraising initiative to an evaluation panel for feedback and approval, and they had to
work closely with their chosen charity to develop the fundraising initiative. They also
were expected to submit a Reflection Paper following Gibb’s (1988) Reflective Cycle at
the end of the assignment.

The third learning objective stemmed from the volunteering aspect, which can be
of great value to entrepreneurship courses, particularly those with a social ori-
entation, because of the potential to facilitate the development of students’ civic
engagement (Ratten & Usmanij, 2021). Students also garner a better understanding
of the applicability of entrepreneurial competencies to the not-for-profit sector, thus
highlighting that entrepreneurial behaviour is not confined solely to economic
institutions (Drucker, 1985). The unique setting for this iteration of the assignment,
during lockdown travel restrictions, ensured that students understood how entre-
preneurial behaviour can be used to manage responses to environmental challenges
(such as a global crisis), and to still bring about positive societal impact. COVID-19
presented many challenges for charities in developing fundraising initiatives.
Understanding the importance of being adaptable and altering one’s way of doing
business to ensure survival during turbulent and unpredictable times was thus an
unintended, yet highly valuable, learning outcome for students undertaking this
assignment.
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Developing Entrepreneurial Competencies via an Online
Fundraising Initiative

A useful starting point for understanding the logic behind this assignment is to refer to
the three modes of entrepreneurship education, namely education that is about, for and
through entrepreneurship (Lackéus & Williams Middleton, 2015). Education about
entrepreneurship is content focused and is aimed at the teacher imparting knowledge of
entrepreneurship to the student. Education for entrepreneurship is based on providing
students with the knowledge and skills to form their own business. Education through
entrepreneurship is a process-oriented and experiential approach where students un-
dergo entrepreneurial learning through collaboration and experience. The online
fundraising initiative is primarily aligned with education through entrepreneurship,
which is focused on the acquisition and development of entrepreneurial competencies
(Bacigalupo et al., 2016). As students took a two-hour class each week during the 12-
week module, they were also exposed to education about entrepreneurship as the
lecture content discussed topics such as entrepreneurial competencies, Effectuation,
Lean Start-ups, Business Model Canvas and business planning, which were considered
as part of the wider New Venture Creation module.

Experiential “hands-on” learning and reflection on action are core elements that
need to be incorporated into the design of an educational programme that is designed
for or through entrepreneurship (Pittaway & Cope, 2007; Blass, 2018). Incorporating
these experiences can be difficult as lecturers are inclined to let students learn by trial-
and-error in a safe environment (Priem et al., 2021). However, this approach can stifle
the students’ opportunities to learn through experience and making mistakes, outcomes
that are core to entrepreneurship (Pittaway & Cope, 2007). The online fundraising
assignment was designed to enable students to undertake experiential learning in a
pressured environment (due to time and monetary targets) and the pressure of these
combined targets would enhance their entrepreneurship competencies.

A major design element that enabled students to enhance their entrepreneurship
competencies was the teaching philosophy which was andragogical in nature. An
andragogical teaching approach allows learners to direct and take ownership of their
learning journey with the lecturer acting as a coach or facilitator. According to Neck and
Corbett (2018), andragogical teaching is highly relevant to entrepreneurship education
with the lecturer focused on facilitating learning rather than imparting knowledge,
promoting the use of experiential techniques to address real-life problems, and linking
the course content to the students’ goals and aspirations. This andragogical approach is
closely associated with self-directed learning which can evolve across four stages
(Grow, 1991):

· Stage 1: the student as dependent and the teacher as authority;
· Stage 2: the student as interested and the teacher as motivator;
· Stage 3: the student as involved and the teacher as facilitator;
· Stage 4: the student as self-directed and the teacher as consultant.
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The online fundraising assignment is most reflective of Stage 3 of self-directed
learning because of its focus on work in groups on open-ended (but carefully de-
signed) projects and on the facilitator’s role in empowering learning (Grow, 1991).
Baggen et al. (2022, p.360) suggested giving students room to manoeuvre through
“short cycles of prototyping and reflection under time pressure” and that “risk-taking
and making mistakes is [made] part of the learning process”. Target bound cycles of
learning by action followed by reflection were incorporated into the course whereby
students carried out a task, received feedback from the lecturer, business mentor,
charity and/or other stakeholders, and reflected on the next actions to be undertaken.
Parallels were drawn between this approach and the “build-measure-learn”method to
lean start-up (Ries, 2011), where students had to turn their fundraising idea into a
workable prototype (i.e. fundraising webpage), measure the response of customers
(or donors), and learn whether to pivot or persevere. The student groups were allowed
to change their plans if they determined that an alternative approach (or even an
alternative event) was required to meet the target of presenting a minimum donation
of €2000 to their chosen charity.

The students used their own discretion to set the pace of learning and when the
activities would be undertaken. However, key deadlines (see Table 1) were given which
created time pressure (Baggen et al., 2022). Moreover, to deliver an online fundraising
initiative from conception to implementation, and achieve the target figure of €2000 in
fundraising within 12 weeks, were ambitious yet achievable goals. It should be noted
that the groups received no seed funding and had to resource the fundraising event
through their own means. Students applied concepts from effectuation theory
(Sarasvarthy, 2001) as they needed to leverage the resources available to them (bird-in-
the-hand principle) and co-create solutions with different partners (crazy quilt
principle).

Table 1. Deadlines for Assignment.

Deadline Activity to be Completed

Week 1 Introduction of the assignment
Week 2 Self-selected teams of 3 to be confirmed
Week 3 Presentation of charity event proposal to evaluation panel
Week 4 Completion of online health and safety modules
Week 5 Submission of insurance forms
Week 6 Approval for charity event to take place
Week 7 Venue and date to be confirmed
Week 8 Online platform to be available
Week 9 Financial budget to be finalized
Week 10 Marketing campaign to be completed
Week 11 Charity event to have taken place
Week 12 Submission of self-reflection paper
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When exploring the development and assessment of entrepreneurship skills, in-
struments developed by Lichtenstein and Lyons (1996), Hannon (2006) and Herrmann
et al. (2008) were all considered. However, it was determined that the most appropriate
approach to adopt would be the EntreComp framework (Bacigalupo et al., 2016), which
is widely recognised and utilized across European universities. The EntrepComp
framework creates a shared understanding of the knowledge, skills and attitudes that
constitute what it means to be entrepreneurial. According to Entrecomp, 15 transversal
and soft skills have been identified as key competencies for the development of en-
trepreneurial behaviour which are interrelated and interconnected. The three main
components of Entrecomp are: (1) Ideas and Opportunities; (2) Resources; and (3) Into
Action. Each component contains five competencies and the EntreComp framework
was explained to the students during the first lecture.

While all 15 competencies were developed within the students to varying degrees, there
were five competencies in particular that were strongly supported through the practice of
this assignment. The first competency was coping with uncertainty, ambiguity and risk. As
already highlighted, Baggen et al. (2022) argued that “risk-taking and making mistakes”
should form part of the learning process of entrepreneurship education. The assignment
created the conditions for uncertainty, ambiguity and risk, as most students had no ex-
perience of developing a fundraising initiative, and were unfamiliar with issues such as
logistics, health and safety, risk assessment and a variety of other considerations involved in
organising such an initiative. Mechanisms were put in place to enable students to cope with
this uncertainty, ambiguity and risk (i.e. development of a fundraising proposal, submission
to an evaluation panel), plus each group was assigned a professional business mentor
(volunteers from a large accountancy practice) to test ideas and reflect on their actions. The
second competency was creativity. Creativity provides the impetus for opportunity rec-
ognition and ideation which are vital to new venture creation (Fleck & Asmuth, 2021).
Throughout this assignment, students were challenged to conceptualise a new and creative,
yet feasible, fundraising initiative. They also had to be imaginative in terms of how they
promoted their event. The third competency was motivation and perseverance. In keeping
with the andragogical teaching approach, which is recommended for entrepreneurial
education, the assignment was designed to trigger the intrinsic motivations of the learner
(e.g., personal interests, self-esteem) (Neck & Corbett, 2018). This was achieved through
offering students the autonomy to choose their own charity (which was often of personal
significance) and fundraising initiative. The final two competencies that were supported by
the design elements of this assignment included mobilising others and working with others
as students learned that they needed the support of a wide variety of people (e.g. family,
friends, sponsors, owner/manager of the venue) if their initiativewas to succeed. The role of
external stakeholders is an important design principle of entrepreneurship education and
was recognised through the purposive inclusion of the charities and business mentors in the
co-creation of the fundraising initiatives (Baggen et al., 2022). Table 2 provides a summary
of the five core competencies identified and their application/relevance to the elements of
the assignment.
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The Innovations

The online fundraising assignment was designed and delivered as part of a 12-week
New Venture Creation module for third year undergraduate students on a Business and
Management degree programme. The module is an elective (optional subject) with
32 students opting into the first iteration of the newly designed online assignment
(Semester 1 of 2020/2021). For 15 years, this assignment was delivered in the
classroom before it was adapted to online delivery due to the COVID-19 pandemic.
Regardless of the conditions for online adaptation, entrepreneurship educators have
been called upon to strongly consider their level of preparedness to quickly adjust their
delivery modes (Liguori & Winkler, 2020). Furthermore, results from research un-
dertaken by Chang and Rieple (2013) on live projects as part of entrepreneurship
education found that there should be different experiential stimulants at the different

Table 2. Examples of EntreComp Competencies Developed.

Example of
EntreComp
Competency Description Elements of Assignment

Coping with
uncertainty,
ambiguity and risk

Within the value creating process,
including structured ways of
testing ideas from the early
stages is one way to reduce
risks

At each phase of the assignment
(ideation, feasibility and
implementation), provide
opportunities for students to learn
by testing ideas and reflecting on
actions

Creativity This skill has to do with the
development of creative and
purposeful ideas to create
value, including better
solutions to existing and new
challenges

Produce a fully formed, realistic
fundraising initiative that attracts
sponsorship and support for
fundraising activity

Motivation and
perseverance

This skill has to do with one being
determined to turn ideas into
actions, resilient under
pressure and adversity and
remaining focused and patient
to achieve a goal

Work towards fundraising goal whilst
encountering any challenges
relating to team work, developing a
proposal and managing the initiative

Mobilizing others This skill has to do with the ability
to inspire and motivate
relevant stakeholders to get
the support needed in
achieving valuable outcomes

Develop and maintain relationships
with lecturer, team mates, business
mentors, charity representatives,
donors and customers

Working with others This skill has to do with the ability
to work together and co-
operate with others to develop
ideas and turn them into action

Students choose their own group,
charity and fundraising initiative,
and so learn to compromise and
collaborate
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stages of learning, with regular feedback and mentoring processes to check on students’
progress. This assignment introduced such supports that would be available across the
duration of the module.

Several fresh elements were introduced to the online iteration of this assignment.
Some of these adaptations were necessary for online delivery and some were an
opportunity to enhance the assignment itself. These elements were as follows:

1. All classes (2-hour class per week) were delivered online using the university’s
online learning platform (i.e. Brightspace).

2. Students undertook their meetings online with their lecturer, business mentor,
selected charity, and potential donors.

3. Students communicated with each other using online tools such as WhatsApp
and group rooms on the university learning platform.

4. Students fundraising activities were promoted primarily through social media
channels (e.g., Instagram, tiktok).

5. An online fundraising platform (iDonate.ie) agreed to become a partner in the
initiative and so each group created its own fundraising webpage on this
platform. The company operating the platform also made online presentations to
the students offering advice regarding online fundraising, plus they provided
continuous support to students by answering questions via email exchange.

6. A major accountancy firm agreed to become a partner of the initiative by
providing each group with their own business mentor. Selected members of
staff from the accountancy firm met with their allocated group online once
every 3 weeks to provide mentoring support and to offer ideas regarding how
the group’s fundraising plans might be improved.

There were three very important elements of the support system that were retained
from previous years and these were:

1. The initiative was supported by the university’s Health and Safety Office as the
students had to undertake online Health and Safety modules, plus submit a Risk
Assessment Form relating to their initiative. This meant that the students had to
learn about Health and Safety matters within the context of organizing an event,
and understand the need to ensure the safety of themselves and others. While the
Risk Assessment forms needed to be completed in previous years, this task was
undertaken in hard copy within the classroom, but this became updated to an
online format.

2. The insurance agent for the university also became a partner of the initiative and
evaluated every proposal for risks relating to insurance. This was the first
occasion that students had to learn about the importance of insurance in business
and the critical need to act responsibly when hosting events or activities. Again,
this work was completed within the classroom previously, but an online version
was introduced due to COVID-19 restrictions.
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3. The target of €2000 to be raised by each group was considered a critical element
of the learning experience. When the assignment was originally introduced,
students were given no target and so would organise minor events (e.g. pub quiz)
to raise a small amount of money and would argue (justifiably) that they had
completed the assignment. Setting a stretch-target of €2000 significantly
changed the value of the assignment for the student as it introduced a substantial
monetary pressure in addition to students needing to complete the task with 12
weeks.

While some measures were newly adopted due to COVID-19, these measures were
maintained on returning to the classroom for the academic year 2021/22 (with the
obvious exception of online classes). All forms, meetings, support activities and
promotional activities are now undertaken online which has dramatically improved the
flow, transparency, and development of the student activity.

A critical element of the learning innovation in this assignment is its extension
beyond the confines of the classroom into real world environments and communities
(Ratten & Usmanji, 2021). Students collaborate with external mentors, charities and
donors throughout the assignment. This was made possible by the deep commitment
of the university that hosts this assignment to civic and community engagement.
Furthermore, the provision of feedback and support from external partner orga-
nisations, including business mentors, enhances the learning experience of students
and enables the students to understand how they have fostered the entrepreneurial
competencies identified in the EntreComp framework. This assignment also helped
to foster the use of experience-based soft skills (e.g., networking, relationship
management) related to entrepreneurship, which are difficult to develop within a
classroom (Haase & Lautenschläger, 2011).

The following are the key steps that each group needed to follow during the as-
signment process:

· Step 1: Self-select into groups consisting of a maximum of three students, and
then each group self-selects the charity it wishes to support and the nature of the
fundraising initiative they wish to make happen.

· Step 2: Each group will then contact its preferred charity to get a better un-
derstanding of the work of the charity and seek its support for the group’s
fundraising event.

· Step 3: Each group will submit a detailed proposal for the planned fundraising
initiative providing information such as the date(s) of the event, the location,
nature of the event, and target market for fundraising. This proposal is evaluated
by the (1) Lecturer; (2) Business Mentor; (3) Health and Safety Officer; (4)
Insurance Agent; and (5) Representative from the Online Platform. Permission to
host the event is only granted when all five members of the evaluation panel are
satisfied that all of their requirements have been met and that the group have
planned thoroughly for their event.
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· Step 4: Once approved, the group must work with their chosen charity to develop
their online promotional activity and their planned fundraising initiative.
Working in partnership with their chosen charity enables the students to develop
a deeper understanding of the business challenges facing not-for-profit orga-
nizations and how entrepreneurship skills can also be applied to these types of
organizations.

· Step 5: Each group must then undertake all planned activities relating to suc-
cessfully organizing a fundraising initiative, including securing sponsors and
generating a variety of revenue streams.

· Step 6: Following the completion of the fundraising event by the group, the
money raised is to be donated to their chosen charity and proof of receipt is
submitted to the lecturer. Letters of thanks are to be sent to all organizations and
individuals who have supported their initiative.

· Step 7: Submit a 4000-word personal Self-Reflection paper by Week 12 of the
module detailing the learning experiences gained from the assignment. Students
are asked to use the Gibb’s (1988) Reflective Learning Cycle model to structure
their self-reflection paper.

While many frameworks were considered to guide students through their self-
reflection of their experiences, the Gibb’s Reflective Cycle was determined to be
particularly appropriate as it allows individuals to learn from things that either went
well or did not go well. There are six stages to the framework which are as follows:

· Description of the experience
· Feelings and thoughts about the experience
· Evaluation of the experience, both good and bad
· Analysis to make sense of the situation
· Conclusion about what you learned and what you could have done differently
· Action Plan for how you would deal with similar situations in the future, or

general changes you might find appropriate

While Gibbs originally advocated its use in repeated situations, the stages and
principles apply equally well for single experiences too. Although the charity event was
undertaken as a group activity, the reflection papers were individually-based as each
student will have their own personal experience of what they have learned from their
journey.

Although the learning innovation of a dual-pressured simulated scenario of new
venture creation is a valuable exercise for students of any discipline or stage of study,
the assignment is intended for advanced undergraduate business, management, and
entrepreneurship students. The nature of the assignment involving group work,
consultation with university and external stakeholders, and developing and im-
plementing a fundraising proposal, requires students to demonstrate a considerable
level of organisation, proactivity, and responsibility which are more likely to be found
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in more mature students and therefore, less likely to be used with First and Second-Year
students. Furthermore, students would be expected to have some base knowledge of
business functions such as management, sales and marketing, finance, and operations,
and therefore would be in the latter half of their degree course. It is possible that this
assignment could also be utilized at Masters level, but it is less likely to be employed
with non-business students since they would have little knowledge of the basics of
business management.

The Student Experience

To help understand the nature of the work undertaken by the students, the following are
a selection of the type of fundraising activities that took place during COVID-19
lockdown for this assignment:

1. Each member of a group ran the equivalent of a marathon a week during
November

2. Online Instagram raffle of an expensive ladies’ handbag donated by a fashion
designer

3. 24-hour livestreaming of gaming using Twitch
4. A group invited family and friends to each complete 100 km walk
5. Online promotion of mental health by encouraging people to post pictures on

social media
6. Online raffle of a Christmas Hamper
7. Group members collectively completed an 18-hour cycle on a stationary bicycle

within the back garden of a house
8. A group cycled the equivalent of the length of Irelandwhile remainingwithin 5 km

limits

While undertaking these activities, group members also urged their family and
friends to share posts across social media and to persuade people to donate money
online to the charity that they were supporting. When COVID-19 restrictions were
lifted and the new cohort of students returned to the classroom for the new academic
year, then the nature of the events differed as in-person events could take place once
again. Therefore, initiatives such as golf classics, music gigs, pub quiz, road races, and
other such events were popular with the new cohort of students. However, the tra-
ditional activities of promoting the charity events through posters and generating
money simply through entry fees and sponsorship had been altered by the new cohort to
incorporate all the online supports that had been developed during the previous
academic year.

For the academic year 2020/21 (during COVID-19 restrictions), the actions and
reflections of the students, as detailed in their reflection papers, strongly indicated that
the learning objectives of this assignment were fulfilled. Furthermore, the students
engaged and developed competencies that were supported through the design and
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practice of this assignment. Some examples of how these competencies were used and
developed are offered below.

Coping with Uncertainty, Ambiguity and Risk. As discussed at the beginning of the paper,
this assignment was designed for students to unearth “learning surprises” rather than
simply meeting a set of fixed competency outcomes (Lackéus & Williams Middleton,
2015; Baggen et al., 2022). An unintended, yet impactful, learning outcome of the
assignment was the reported benefit of the fundraising initiative on the mental well-
being of the students and others who were involved. In the reflection papers, some of
the students highlighted how they were quite nervous about the assignment at first, but
later discovered that the assignment gave them a strong sense of purpose during the
nationwide lockdown and made them feel good about themselves as they were
contributing to society. In the words of one student:

I never realised the magnitude that the challenge would have on everyone involved, but I
think the challenge really lifted everyone’s spirits during this time. It was all anybody who
was involved in the challenge was talking about for the month of November. This
challenge gave us a focus and helped us keep our fitness levels up during lockdown. It
motivated us to get out of the house which not only helped our fitness, but our mental
health too. I was so happy to hear that it motivated somany other people to do the same and
I was thrilled to hear that so many people felt the positive impact on their mental health.
(Student A)

Creativity. The students had to demonstrate creative problem-solving in developing and
promoting their fundraising initiative whilst ensuring full adherence to COVID-19
restrictions. Exemplifying this creative approach was one student group that raised
money to help ‘the hidden hungry’ in their community via their local Food Bank. The
group encouraged people in the town to either walk 3 km or run 5 km in support of their
fundraising initiative and donate to their fundraising page. To overcome the problem of
lockdown restrictions, the group advised participants to walk/run on their own and
within a 5 km radius of their home. To encourage participation, the group developed an
online social media campaign using a clear and catchy marketing message (“run,
donate, nominate”) and adopted promotional incentives (i.e. raffling three signed
jerseys from professional athletes). The group raised €5,041, having decided to change
their own target from €2000 to €5000.

Motivation and Perseverance. This assignment provided opportunities for students to
practice and develop core entrepreneurial competencies such as motivation and per-
severance. At the beginning of the assignment, most students were uneasy with the
fundraising target of €2000 as they believed it was too high. In the reflection papers,
several students commented that they would not have pushed themselves as hard if they
did not have a target of €2000. It is important to note that giving the groups a ‘stretch
target’ for fundraising was vital as it gave them a goal to strive towards. During the
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assignment, the students also encountered some issues with regards to insurance which
unwittingly became a significant learning opportunity for them. By the end of the
assignment, every student was very familiar with the need for effective Health and
Safety protocols when organising an event (even if it is online) and how to undertake a
high-quality risk assessment of their event. These obstacles encouraged students to “dig
deep” and persist through adversity, which is vital for entrepreneurship.

I would like to say that I thoroughly enjoyed the experience of running my own fundraiser
with my group as an assignment. I have learned that if I want to achieve something, I need
to put my head down and work for it rather than sit back and let other people take over and
do the work when I feel I could do a better job. Teamwork, communication, time
management, computer skills and diligence were skills that we used over the last few
months and I am proud of the amount of money that we have raised for our selected charity.
(Student B)

Mobilizing Others. A core competency of entrepreneurs is relationship and network
building. Students had to establish and maintain relationships with their charities/
donors (e.g. clients) and partner organisations (e.g. business mentors). The students had
to interact with their charity and become highly familiarised with its work and how it
approaches fundraising initiatives. This experience is not dissimilar to how entre-
preneurs become familiarised with their customers’ needs. Business support and
mentorship is also highly important for budding entrepreneurs. The partner organi-
sations made an enormous contribution to the learning process and in their reflection
papers the students specifically remarked upon the fantastic support that they received
from their business mentors.

I have enjoyed every moment of the assignment. It brought many emotional highs and
lows, but I can undoubtedly say that the highs outweighed the lows. I have learnt so much
about teamwork, organisation, interpersonal skills and most importantly kindness. The
kindness we as a group received from our families and friends, the charity and most
importantly each other was phenomenal and I am so grateful to have had this amazing
opportunity from the university and my lecturer. My outlook on life has changed over the
last 2 months and I have realised what is most important is human interaction and
community spirit. Without our communities combined efforts and generosity, this goal
would have been unattainable for us and I am forever grateful to them for raising
awareness and funds for such an outstanding charity. (Student C)

Working with Others. This assignment created real conditions for students to develop
their entrepreneurial competencies. Their engagement was ignited through the self-
selection by the group of their charity organisations as this ensured that the initiative
became less of an assignment and more of a passion project. Students were also actively
involved in developing and promoting their fundraising initiative and communicating
with their chosen charity. This gave each group a sense of ownership of the initiative
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and a feeling of pride in the result. Many students spoke about their desire and
willingness to organise another fundraising event in the future outside of their
coursework. They emphasised the positive experiences of the assignment and a wish to
raise additional monies for their chosen charity or even for sports clubs to which they
were affiliated. Although low points were experienced during the assignment, students
were able to maintain an optimistic outlook.

The students were also able to demonstrate the use of entrepreneurial behaviour for
the positive enhancement of society and disadvantaged communities. The entrepre-
neurial actions (e.g., ideation, feasibility, marketing and promotion, finance, man-
agement) undertaken by the students in delivering the fundraising initiative supported
various charities in continuing to deliver their social mission. A major outcome of these
efforts was the fundraising total which amounted to €31,776. There were 12 groups in
the class and each had a target of €2000 to donate to their charity. It was agreed by the
students that having a target is important as prior experience had highlighted that
without a challenging target, some students will minimize the work required for the
fundraising activity. The figure of €2000 was deemed by the lecturer to be challenging,
yet achievable. Only two of the 12 groups failed to reach the target, while two groups
raised over €5000 each. This accomplishment is even more impressive when taking
into consideration the impediments to running a fundraising initiative at that time (i.e. a
government-imposed travel restriction of 5 km from one’s home; a ban on physical
events).

The principal novelty of teaching an entrepreneurship module using such an as-
signment is that a lecturer needs to become a coach or facilitator as much as a teacher. It
was very important to work with the students to encourage them to utilise their en-
trepreneurial capabilities to achieve their targets. At the beginning of the assignment,
most students believed that the target of €2000 was too high and therefore some time
was needed in class to address this concern through interactive discussions. An
evaluation panel was created to provide feedback to the initial proposals provided by
the groups regarding their ideas for online fundraising and this provided very valuable
direction regarding the work of the students; it also meant that some groups needed to
significantly reimagine their planned activities. Supporting students through the Health
and Safety and Event Risk Assessment stages was also critical as this was a new
learning experience for the students. Initially, the forms were completed in a cursory
manner, but when these were rejected by the relevant offices, then the students realised
that more research and work was needed if they were to be given permission for their
initiatives to proceed. For the lecturer, the number of online meetings with students and
the answering of emails to their queries was substantially higher than traditionally-
delivered modules as they sought reassurances regarding their work. It was in these
communications that the role of coaching was particularly evident.

The single biggest challenge from a lecturer’s perspective to organizing such an
assignment is the amount of time required to set-up the assignment initially and then
manage it during the semester. In addition to creating the various forms and templates
for students to use during the assignment, there is also the need to engage with a variety
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of internal (e.g. Health and Safety Office) and external parties (e.g. online fundraising
platform, business mentors, insurance agents) to secure their support throughout the
process. Furthermore, everything needs to be made available online and records curated
to ensure transparency for all involved. All these tasks need to be undertaken in
conjunction with the obvious action of teaching the module to the students. However,
while the increased workload is significant, the rewards for the students are substantial.

Conclusion

There is a quote which is attributed to the Greek philosopher Plutarach which states that
“minds are not vessels to be filled, but fires to be ignited”. This quote is used by the
lecturer to explain their philosophy to entrepreneurship education. This fundraising
assignment (whether online or offline) has significant potential to develop students’
entrepreneurial competencies and to ignite the fires within them. It is not expected that
the assignment will lead each student to becoming an entrepreneur, but it is certainly the
hope that each student will identify within themselves the entrepreneurial competencies
that they possess, the opportunity that exists to develop them, and the willingness to use
them in whatever career they might pursue. The andragogical, self-directed learning
approach in a dual-pressured environment is most apt to this philosophy and is par-
ticularly suited to a highly experiential entrepreneurship module such as this as-
signment. Learning does not happen in the classroom alone and pushing the boundaries
of spaces for entrepreneurship education to occur should be a lifelong pursuit for
educators. This is just one example of how experiential learning can bring joy and
knowledge to all involved.
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