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The problem

In Kazakhstan there is no standard for the education of children with ASD (autism spectrum
disorders). Even if such children have normal learning abilities they are faced with rejection
and lack of understanding in educational institutions and forced to become social outcasts.
Society in Kazakhstan has not yet absorbed the belief that children with ASD have a right to be
taught in schools along with normal children. Currently, there is no state kindergarten school
specialising in the care of such children and preparing them to adapt to mainstream school at

seven years old.

So, the question arises of the appropriate provision of an integrated and inclusive state
education system where children with all form of different abilities are catered for. To develop
an inclusive primary education system for Kazakhstan it is essential that kindergarten schools
for children with ASD are developed, resourced and supported. In addition, a set of policy
recommendations for the education of children with autism needs to be developed for

professionals, teachers and parents. This is a very big task indeed.

Currently in Kazalhstan the only options for young children with autism are home-based and
distance learning programmes which limit children's access to educational resources, deprives
them of the social experiences, and impact on their civil rights and life opportunities. There is
no doubt for us that the main aim of programmes for young children with autism in the current
context in Kazakhstan should be to prepare them to integrate into primary school when they
are ready for the transition from kindergarten. Today in Kazakhstan there is a shortage of
capacity building and training in adapted teaching techniques for these children and a shortage

of specialists willing to work with them.
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Our Centre for young children with autism

To address the problem outlined above, the authors are currently leading an initiative to
establish, develop and test a model of support for young children with autism and their families
so that they can successfully make the transition to primary school when they are
developmentally ready. As a result of the identified problem we established a small Centre for
kindergarten children with autism in early 2014 in our city of Pavlodar with the following

objectives:

a. Develop a model for Kazakhstan of structured teaching for children with autism based
on applied behavioral analysis for inclusive education (“ABA- inclusion”) with support
from experts from the United States or Europe;

b. Establish an experimental ABA-class and family support group to prepare children with
profound autism to participate in learning in state-provided educational institutions;

C. Prepare a team of professional attendants, teachers and tutors to work with students
with severe autism;

d. Provide basic training in ABA methods for professionals in the Centre and parents of
children with autism attending the Centre;

C. Change the perception of educational opportunities for children with autism and
delayed speech in the professional community and society as a whole;

d. Develop and implement innovative models for teaching children with deep, non-verbal
forms of autism;

e. Support a specialist class group in a unique kindergarten model where the structured
training of ABA-inclusive is systematically applied.

The choice of the ABA approach
The core pedagogical model used in the Centre to prepare children for inclusion in education is

Applied Behavioral Analysis (ABA - inclusion) as it is supported by a broad base of scientific
evidence. No other method of correction in autism is supported by so many studies. Essentially
the ABA method teaches children how to learn and allows teachers to teach the skills of
behavior in the classroom. It is based primarily on group learning activities. It applies promotion
without punishment - a method based on a system of incentives that promotes confidence and

success for the child. It involves parents, tutors, special assistants, teachers and parents who
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work as a team. The ABA method has clear performance criteria - the curriculum of each
student is built in accordance with the results of their standardised testing (ABLLS tests).

Progress is assessed by changes in the test results of each individual child.

Sustainability of the Centre
Currently the Centre has a class group which expanded quickly from the initial group of four to

10 children, which is the standard size for remedial classes and kindergarten groups.

On the basis of this project initiative we intend to establish an additional facility for inclusion of
children with severe autism and non-verbal autism. On the basis of outcomes of our initiatives
we intend eventually to provide advice and training on methods of teaching these groups of
children in the general education system on a regular basis. In the meantime the Centre needs
to be sustainable. In this regard, our capacity to implement such a model of learning for severe
and non-verbal autistic children is likely to rely on a range of government agencies. Already we
are furthering the project with the co-operation of representatives of state structures for the

implementation of innovative educational models for this group of children.

Findings to date

After a full year of operating the Centre we conclude that our model of inclusive education will
be effective if all stakeholders work together. All professionals involved - teachers, tutors,
psychologists, social workers, parents of autistic children and parents of other children in the
class, psychiatrists - should monitor the dynamics of the development and socialisation of the
children with autistic supported by our Centre. We conclude that specialists working with
autistic children should first know the characteristics of the child, know his/her strengths,
interests and difficulties. We are convinced so far that support for young children with autism
should not differ radically from the goals of learning for other categories of children, and that
children with autism should get the requisite knowledge and skills that can be used in formal

school and in adult life.

We are also strongly of the opinion that another important task for professionals involved with
autistic children is organisation of activities and socialisation opportunities during the holidays,
as we know already that children with autism have difficulties acquiring the social skills that are
the norm for the local societal context. We argue that social skills are best learned in a
simulating environment. For this purpose we recommend an appropriate, inclusive children’s

camp during holidays. The basic organisational principle of inclusive forms of children’s camps
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is that they should be variable and flexible depending on the problem to be solved for a
particular child. In this regard, correctional work should be done in the course of camp
activities. The camp should also create conditions for dialogue between the child and each
member of the team. Activities should be created in such a way that each child has the
opportunity to express creativity. The daily routine should be clearly constructed. Involving
autistic children in social and recreational norms with the continued support of teachers and
volunteers should parallel the involvement of children in normal public and social life where
they have opportunities to acquire new skills. Thus the creation of an inclusive camp is an
important means of social and educational rehabilitation of autistic children and the necessary

link in the system of continuous pedagogical correctional work.

Oco0eHHOCTH NHKJIK3UMBHOT0 00Pa30BaHMsl JJIA IeTell ayTHCTOB B
Ka3axcrane

B Kazaxcrane orcyrcTByeT ctanaapt o oopaszosanuto aereii ¢ PAC (pacctpoiicTBa
ayTHYECKOT0 CTIEKTPa): 1ayKe IPH HOPMAJIbHBIX CITOCOOHOCTSAX K OOYUYCHHIO ATH JICTH
CTAJIKUBAIOTCS C HEMPUSATHEM U HEMOHMMAaHUEM B 00111€00pa30BaTEIbHBIX YUPEKIACHUSIX U
BBIHYKJICHBI CTAHOBUTKCS U3rosiMu odmecta. Camo o6mectBo Ka3zaxcrana erie He criocoOOHO
NPHUHSTH JaHHBIN (akT, uto ety ¢ PAC umeroT mpaBo 00y4aThcsl B IKOJIAX HApaBHE C
OOBIYHBIMH IETHMU.

Ha maHHBII MOMEHT B IIKOJIAaX OTCYTCTBYET CIICIIMATU3UPOBAHHAS TOMOIITb JIJIsI
ajanTaniy TaKuX JeTeld K OOBIYHOMN IIIKOJIE.

Jlyist BBOJIa MHKJTFO3MBHOTO 0Opa3oBanwus B mkonax Kaszaxcrana mist nereit ¢ PAC HyxHO
BBIPAOOTATh Psii PEKOMEH AU JJIs1 CTICIIUAIMCTOB, TI€JIJarOTOB M POAUTEIICH.

[Ipennaraemasi B JaHHBII MOMEHT HAJIOMHAsI U TUCTAHIIMOHHAS popMa 00yUdeHUS
OTPaHUYUBAET JOCTYI JIETEH K MOJHOIEHHOMY 00pa30BaHUIO, JIUIIAET UX COIIMATIBHOTO OMBITA U
OTPAHMYMBACT MX TPAXKTAHCKHE ITPaBa U BOSMOXKHOCTH. [ TaBHOM IEJIbIO MPOTPaMMBI JIOJDKHA
OBITH ajanTanus JeTel ayTUCTOB K mKkoJie. Ha ceromusamuuii nens B Kazaxcrane cymiecTByeT
neUIUT aJanTUPOBAHHBIX METOMK U CIICIIUATICTOB, TOTOBBIX paboTaTh ¢ ATOW TPYMIIOi
JeTel.

Cawmoii rmaBHo#M npo6siemoit B Kazaxcrane siBisiercst To, uto Mcxos u3 3Toro, mpeamnoiaraeTcs
pelIeHUE CIEYIOUIUX 3a1a4:

- AnantupoBath a5 Kazaxcrtana MeTo/1 CTpyKTypUPOBAHHOTO OOyUY€HUs IeTel ¢ ayTU3MOM Ha
OCHOBE IPUKJIATHOTO MOBEICHYECKOT0 aHanmn3a («ABA- HHKITIO3US») C ydacTHeM CHEIHaTNCTOB
n3 CIIIA;

- ChopmupoBath sKcriepuMeHTanbHblii ABA-Kiacc v rpynimy 1o noAroToBKe JeTel ¢ riry0oKuM
ayTU3MOM K 00y4eHHIO Ha 6a3e 00111e00pa3oBaTEbHBIX YUPEKICHUI;
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- [TogroroBuTh KOMaHAy MPOGECCHOHATBHBIX COMPOBOXKIAIONIUX (THIOTOPOB), YUUTENIEH U
BOCITUTATEJCH Il YYEHUKOB C TSDKEIIBIM ayTU3MOM;

- [IpenocTaBuTh CICHATTUCTAM U POJUTEIISIM JETEH C ayTU3MOM 0a30BYIO MOATOTOBKY 10 ABA
1 0OYYCHHIO TaKHX JETEH;

- VI3MeHuTh MpecTaBIeH s O BO3MOXKHOCTSAX 00YUEHHs JeTeH C ayTU3MOM U 33JICPIKKOI pedr B
npohecCHOHATLHOM COOOIIECTBE U OOIIECTBE B LIEIOM;

- PazpaboTtarh 1 BHEIPUTH HHHOBAIIMOHHBIE MOJIEIH 10 00YUEHUIO JIETEH C TITyO0KOH
(Oe3peueBoii) popmoii ayTH3Ma;

- [lonnepxath MWKOIBHBIN KJIaCC U TPYIITY JAETCKOTO Caja, TJe CTPYKTYpUPOBaHHOE 00yueHue
IPUMEHSETCS CUCTEMaTUYECKH.

KadecTBe 0a30BOI MOJIENTN TIOATOTOBKH JIETeH K WHKITFO3UH HCIIOIB3YETCs TIPUKIIATHON
noseneHueckuit ananus (ABA — Applied Behavioral Analysis). OH uMeeT UPOKYIO HAYYHYIO
JI0Ka3aTeIbHyI0 0a3y — HM OJIMH IPYTO METOJI KOPPEKIIUHU TIPU ayTH3ME HE TOICPKIUBACTCS
TaKUM KOJIMYECTBOM HMCCIIEIOBAHUHN, YUUT JIeTeH yUYUThCS — I103BOJIIET 00y4aTh HABBIKAM
HIOBE/ICHHS B KJIacce, TPYIIe M OCHOBAM y4eOHOM aesTensHOCTH. [IpuMenseT noompenue 6e3
HaKa3aHUil — METO/I OCHOBAH Ha CUCTEME IMOOIIPEHHH, YTO CIIOCOOCTBYET YBEPEHHOCTH U
YYBCTBY YCIICIIHOCTH peOeHKa. BoBiiekaeT poauTeneit — ThIOTOPEI, CHIeHAIbHEIE,
00111e00pa3oBaTeNbHbIC EJarOTH U POJUTENN paOOTAIOT KaK 0/Ha KOMaH/a, BMECTE IOMOrast
yueHHKy. FiMeeT ueTkue Kputepuu paboThl — yueOHBIN TUIaH KakKJ0T0 YIYCHUKA CTPOUTCS B
COOTBETCTBHUH C pe3yIbTaTaMHU CTaHIapTH3UPOBAHHOTO TecTupoBanus (Tect ABLLS) Ha
y4eOHbIe HAaBBIKH, TIPOTPECC OLIEHUBAETCS 110 H3MEHEHUSIM B pe3yJbTaTaX TECTUPOBAHUSI.

Knacc u rpynna nomxHs! ObITh pacuipens! 10 10 yueHUKoB (CTaHAapTHBIN pa3mep AJis
KOPPEKLMOHHOIO KJlacca U IPYMIbl AETCKOIO Caja).

Ha 0aze manHOTrO mpoeKTa ClIeAyeT CO3/aTh JIAOOPATOpHs M0 MHKIIIO3UU AETEH C TSHKEIBIM
ayTH3MOM, KOTopast OyieT MPOBOIUTH KOHCYIBTAIIMN M TPEHUHTH 110 METOJMKAaM O0Y4eHHs ATOH
IpYMIIBI JeTel B cucTeMe 0011ero o0pa3oBaHus Ha PETyJIsIPHON OCHOBE.

Bo3MoxHOCTB BHEIpeHUs TOA0O0HOM Mosienn 00yueHHs HeBepOaJlbHBIX ayTHCTOB Ha 0aze
JPYTUX TOCYIApCTBEHHBIX YUPEXKIECHUH, COTPYHUIECTBO OCHOBATEIICH MTPOEKTA C
IPEJCTaBUTENISIMU TOCCTPYKTYP Ul BHEAPEHHSI HHHOBALMOHHBIX 00pa30BaTeIbHBIX MOJIENICH
JUISL TOM TPYIIIbI JETEH.

JlanHast MOIeNTb MHKITFO3UBHOTO 00pa3oBaHus Oy/IeT UMETh CUITY €CJIM BCEe YUaCTHUKHU TpoIecca
OynyT pabotath COBMECTHO. Bce crienmanucThl: meaaroru, ThlOTOPHI, IICUXOJIOTH, COIIMATTbHBIE
pabOTHUKH, POAUTENH JETEH ayTHUCTOB M POJUTENN JPYTHUX ACTEH B KIacce, ICUXHUATPHI,
JIOJDKHBI OTCIICKUBATH JUHAMUKY PA3BUTHSI M COLMATM3AINK peOeHKa ayTucTa. CrenuaaucTbl
paboTaroniye ¢ IeTbMU ayTUCTaMU JIOJDKHBI B IEPBYIO 04Yepe/b 3HATh 0OCOOCHHOCTH PeOCHKa,
3HATh €r0 CUJILHBIE CTOPOHBI, HHTEPECHI U 3aTpyaAHeHUs. OCHOBHBIC 1IEIEBbIE YCTAHOBKHU
oOydeHus JAeTel ayTUCTOB HE JOJIKHBI OTINYATHCS OT 1eNei 00y4UeHUs PYyTrux KaTeropuii
neteit. OHU JOJKHBI TOTYYUTh TaKUE 3HAHUS, YMEHHS M HABBIKU, KOTOPBIE CMOT'YT IPUMEHSATH
BO B3pOCJION KHU3HU.

Crnenyromieil BaxHOM 3a1aueit 1715 CIeMaTuCcTOB 3aHUMAOIIUXCS TaHHOM MpoOIeMoi SBISETCS

3aHATOCTb I[CTCI)i AyTHUCTOB BO BpCMs KaHUKYIIL. Kax m3BecTHO AYTUCTOB OUYCHb TAKCIIO 06y‘-II/ITI>
COI_II/IaJ'IBHO—6BITOBBIM HaBbIKaM B HCKYCCTBCHHOﬁ cpeac. I[J'Iﬂ JTOM HEeJIN JIydIe BCCTO IOAXOIUT

Published by ARROW@TU Dublin, 2018



Level 3, Vol. 12, Iss. 2 [2018], Art. 1
Level3 Issue 13 Dublin Institute of Technology 2015

MHKITIO3UBHBIH J1arepb. OCHOBHBIM OPTaHU3alMOHHBIM MTPUHIIMIIOM HHKITIO3UBHOTO JIarepst
BapUATUBHOCTH (POPM pabOTHI M THOKOCTh X MPUMEHEHHS TOM WK UHON (POPMBI B
3aBUCHMOCTH OT 33a4M, KOTOPAask PEIIAeTCs PH 3aHATHAX C KOHKPETHBIM PEOCHKOM.
KoppekuunonHas paboTa J0JIKHA BECTHCH B IIPOIIECCE BCEX 3aHATUI. B arepe H0JKHBI
CO371aBaThCsl YCIOBUS ISl OOIICHUS C KaXK/IbIM YIEHOM KOJICKTHBA.

JlesITenbHOCTh JTOJKHA CO3/IaBAaThCS TAKUM 00pa30M YTOOBI y KaXKJ0T0 ObljIa BO3MOYKHOCTh
IPOSIBUT TBOPUYECKUN OTEHIIMAN. PacOpsiIoK THS TOJKEH OBITh YETKO OCTPOEH.
BogsiieueHHy0 B OOIIYIO KHU3HB JCTH ayTUCTHI IIPH IMIOCTOSTHHOM MOIEPIKKE TIeIaroroB U
BOHOHTGpOB JOJI?KHBI y‘-IaCTBOBaTL B 06H.[CCTB€HHOﬁ KU3HU U HpI/I06pCTaTL HOBBIC HABBIKH
001IEHNS.

Takum o0pa3oM co37aHie HHKIIIO3UBHOTO JIarepst sIBISIETCS BaKHEHIIIUM CPEICTBOM COLIUAIIBHO-
Helarornyeckoil peabuanTaum JeTel ayTHCTOB HEOOXOJMMbBIM 3BEHOM CHCTEMbI HETTPEPhIBHOM
KOPPEKIIMOHHO-TIEAarorn4eckoi paboThl.
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