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Abstract 

University accreditation serves as a crucial nexus between tradition and progress, 
reflecting the evolution of educational standards across time and geography. This 
article delves into the historical foundations of accreditation, tracing its origins from 
medieval Europe to contemporary standards. While exploring the global landscape, 
the article predominantly focuses on contemporary accreditation developments in 
Ireland, managed by Quality and Qualifications Ireland (QQI). Amidst the digital 
age's challenges, including the proliferation of unaccredited online courses, Ireland's 
commitment to rigorous accreditation standards stands out. Innovative approaches 
such as micro-credentials and Recognition of Prior Learning (RPL) are emerging, 
offering flexible learning options and recognising individuals' prior experiences. 
Furthermore, continuous dialogue, collaboration, and transparency among 
stakeholders are crucial for shaping the future of accreditation. As universities and 
companies navigate this transformative shift, accreditation becomes not just an 
achievement but a powerful force shaping careers in the digital age. In particular, 
Accredited Talent Development emerges as a vital link between education and 
employability, embodying societal aspirations for continuous learning in a dynamic 
job market. Additionally, the article acknowledges France's historical significance in 
the development of accreditation frameworks, highlighting its influence on 
contemporary practices. 
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The Significance of University Accreditation 

University accreditation extends far beyond mere bureaucratic procedure; it 
serves as a vital nexus intersecting text, performance, and community within 
the educational landscape. The pivotal components of accreditation 
encompass not only historical roots but also resilience and foresight, 
reflecting the dynamic relationship between educational institutions, their 
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stakeholders and the broader societal context. As Ireland transitions from the 
Information Age to the Age of Intelligence, the significance of accreditation 
in shaping educational narratives and fostering community cohesion 
becomes increasingly evident.   

In simple terms, university accreditation is like a quality check for colleges. 
It's a process where an external body looks at a university to make sure it 
meets certain standards related to teaching, facilities, and overall quality. 
This check helps maintain good education standards, makes sure universities 
are accountable and builds trust among students, staff and other 
stakeholders. Being accredited also gives universities more credibility and 
recognition in the academic and professional world 

Historical Foundations: From Religious Approval to Modern 
Standards 

The idea of university accreditation has roots in medieval Europe, where 
universities sought approval and recognition from religious authorities. Back 
then, accreditation was connected to religious approval, showing the strong 
influence of the Catholic Church on education. For example, the University 
of Paris, established in the mid-twelfth century, sought recognition and 
approval from the Catholic Church. In 1208, Pope Innocent III issued a papal 
charter, officially acknowledging the university as an entity of higher 
education.1 This endorsement was a form of accreditation, providing the 
university with legitimacy and authority. In 1213, Innocent III granted the 
University of Paris the right to issue doctorates, and, in 1231, the University 
of Paris issued the first Bachelor’s degree.2 The church's endorsement not 
only solidified the university's status but also played a crucial role in 
attracting students and faculty. 

Similarly, the University of Bologna in Italy, founded in 1088, also sought 
and received recognition from ecclesiastical authorities. Though not directly 
through a papal bull, the university received approval from various popes 

 
1 A. Kenneth Curtis, J. Stephen Lang and Randy Petersen, The 100 Most Important Events in 

Christian History (Grand Rapids, MI: Baker Publishing Group, 1998), 28. 
2 Hunt Janin, The University in Medieval Life, 1179-1499 (Jefferson, NC: McFarland & 

Company, 2008), 73; Simon Somerville Laurie, The Rise and Early Constitution of 
Universities With a Survey of Mediæval Education (Boston: D. Appleton, 1886), 224. 
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and bishops, highlighting again the strong connection between early 
universities and the Catholic Church.3 

The fragmentation of religious authority during the Reformation 
contributed to the emergence of national and regional standards for 
accreditation. Different regions, influenced by their respective Catholic or 
Protestant affiliations, developed their own criteria for recognising and 
accrediting educational institutions.4 Moving into the modern era, as 
universities gained more autonomy and further secularised, the need for a 
more standardised system of quality assurance emerged. 

In the international context, the nineteenth and early twentieth centuries 
saw the establishment of various accrediting bodies, particularly in the 
United States. The Carnegie Classification, introduced in 1970, became a 
respected framework for categorising and evaluating higher education 
institutions.5 The creation of the Council for Higher Education Accreditation 
(CHEA) in 1996 further contributed to the development of accreditation 
standards and practices in the United States, but also influenced global 
trends.6 Accreditation became important not just to guarantee the quality of 
education but also to make it easier for students to move between institutions 
and ensure that degrees are recognised internationally. 

Over time, as communities evolved and diversified, accreditation practices 
adapted in response to shifting communal needs, dynamics and aspirations. 
For instance, in 1934, Albert Lebrun, a former mining engineer and the last 
President of France’s Third Republic, promulgated into law the act which 
established the Commission des Titres d'Ingénieur (CTI), an independent 
commission body responsible for accrediting engineering programmes in 
France and whose membership is drawn from both industry and academia.7 
This initiative reflected France's commitment to ensuring the quality and 

 
3 Tobias Brandner, Pilgrims and Popes: A Concise History of Pre-Reformation Christianity in the 

West (Eugene, OR: Wipf & Stock Publishers, 2019), 42-44; Gaines Post, The Papacy and the 
Rise of the Universities (Leiden: Brill, 2017), 91. 

4 Brad S. Gregory, The Unintended Reformation: How a Religious Revolution Secularized Society 
(Cambridge, MA: Harvard University Press, 2015). 

5 “Carnegie Classifications,” acc. 25 March 2024, 
https://carnegieclassifications.acenet.edu/. 

6 Harland G. Bloland, Creating the Council for Higher Education Accreditation (CHEA) 
(Phoenix, AZ: Oryx Press, 2001). 

7 Eric Freysselinard and Albert Lebrun, The Last President of the Third Republic (Paris: 
Humensis, 2013); CTI • Commission des Titres d'Ingénieur, ENQA - European 
Association for Quality Assurance in Higher Education, acc. 25 March 2024, 
https://www.enqa.eu/membership-database/cti-commission-des-titres-dingenieur/. 
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relevance of engineering education in response to technological 
advancements and societal needs. In the context of the time of its 
establishment in the 1930s, France, like many other countries, was 
significantly affected by the Great Depression. The French government 
responded to the economic crisis with a combination of measures aimed at 
stabilising the economy, protecting French industry and alleviating the 
hardships faced by its citizens, including large-scale public works projects to 
create jobs and stimulate demand in the economy. 

These public works projects, such as the Marquet Plan, included the 
construction of infrastructure such as roads, bridges, and public buildings, as 
well as capital investments in sectors like agriculture and industry.8  The CTI 
then, as now, played a crucial role in setting accreditation standards and 
promoting excellence in engineering education, aligning with France's 
national aspirations for innovation and industrial development. This 
example highlights how accreditation practices are often influenced by both 
communal values and national priorities, illustrating the intricate 
relationship between educational governance and community expectations. 

Modern Accreditation Frameworks: The Irish Perspective 

In Ireland, the accreditation framework today is managed by Quality and 
Qualifications Ireland (QQI). QQI, formed in 2012 by combining four Irish 
education and training agencies, is the national authority tasked with 
creating and managing the National Framework of Qualifications (NFQ) and 
ensuring the quality of education and training across the country.9  

The National Framework of Qualifications organises Irish tertiary 
qualifications from levels 6 to 10, which represent different stages of training 
and further and higher education. Level 6 typically includes higher 
certificates and vocational qualifications, providing practical skills and 
knowledge for specific roles. Level 7 comprises ordinary bachelor's degrees 
and equivalent qualifications, offering deeper understanding and specialised 
knowledge in various fields. Level 8 encompasses honours bachelor's degrees 
and higher diplomas, emphasising advanced theoretical understanding and 

 
8 Edgar Beigel, “France Moves Toward National Planning,” Political Science Quarterly 62, no. 

3 (September 1947): 381-397, https://doi.org/10.2307/2144296; E. Francis Brown, “The 
Deepening Crisis in France,” Current History (1916-1940) 41, no. 1 (October 1934): 100-
103, https://www.jstor.org/stable/45338398  

9 “National Framework of Qualifications,” Quality and Qualifications Ireland, acc. 25 
March 2024, https://www.qqi.ie/what-we-do/the-qualifications-system/national-
framework-of-qualifications 
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professional competence. Level 9 involves master's degrees, postgraduate 
diplomas, and advanced professional qualifications, focusing on specialised 
expertise and research skills. Finally, Level 10 represents doctoral degrees, 
indicating the highest level of academic achievement and expertise, often 
involving significant research contributions to a particular field. 

Ireland's commitment to strict accreditation standards ensures that 
educational institutions in the country meet established benchmarks, 
preserving the credibility of degrees, diplomas, and certificates. This 
proactive approach ensures that educational achievements are aligned with 
real learning standards, enhancing the overall quality of the educational 
system. Additionally, Ireland's rigorous accreditation standards serve as a 
strong selling point in attracting international students to come and study 
here. This is because our degrees have strong global currency and are 
internationally respected, making Ireland an appealing destination for higher 
education. As part of Government efforts to further enhance confidence in 
Irish degrees and to bolster international student numbers, in January 2024, 
Simon Harris, the then Minister for Further and Higher Education, Research, 
Innovation and Science, pledged to introduce an International Education 
Mark (IEM), which “will provide assurances to all stakeholders about the 
quality of Irish education” and make Ireland “a first-choice destination for 
international learners, researchers and innovators.”10 

Outline details of the proposed IEM, which will be managed by QQI, are 
contained in Global Citizens 2030, the Irish Government’s International Talent 
and Innovation Strategy and this document suggests that this “statutory 
quality mark” is “intended to represent and promote public confidence in the 
quality of Irish providers delivering programs of education to international 
learners.”11  Only higher education institutions and English language schools 
in Ireland that meet quality standards for student experience, academic 
quality and protecting the welfare of international students will be 
authorised to use the IEM logo.  However, despite this commendable 
proposed initiative, Ireland’s commitment to strict accreditation standards 
faces unprecedented challenges in the contemporary landscape. 

 
10  Department of Further and Higher Education, Research, Innovation and Science, Global 

Citizens 2030: Ireland’s International Talent and Innovation Strategy (Dublin: Government 
Publications, 2024), Foreword: Simon Harris TD. 

11 Department of Further and Higher Education, Research, Innovation and Science, Global 
Citizens 2030, Foreword, 17. 



12   Brian A. Murphy 

The Evolution of Higher Education 

The internet's ever-expanding influence on education is transformative, 
presenting both opportunities and challenges. While online education 
enhances accessibility, it also opens the door to unaccredited programmes 
and diploma mills, posing risks to unsuspecting learners. A 2018 article in The 
Irish Times reported that “a bogus university selling unaccredited 
qualifications,” which was part of “an international ‘degree mill’ network” 
and which had no physical campus in Ireland, but was registered to a post 
office box in Fairview, north Dublin, targeted “overseas students with the 
promise of earning an Irish university qualification online that holds 
‘international recognition.’”12  The digitalisation of courses, a crucial aspect of 
modern education, improves efficiency but requires careful regulation to 
prevent the proliferation of substandard online courses. 

According to the 2022 census, “the number of people who usually lived in 
Ireland but were born elsewhere stood at 20% of the population.”13 The mass 
movement of people globally has increased the diversity of students in 
Ireland, presenting new challenges in ensuring that higher education meets 
the needs of an increasingly heterogeneous student body. Furthermore, the 
evolving demands of the workforce, the changing nature of work itself, and 
the revolution in remote and hybrid working are all highlighting the 
necessity for continuous upskilling and reskilling. Consequently, universities 
are under increasing pressure to overhaul their traditional practices and 
modes of delivery.  

As the landscape of work transforms, there's a growing recognition of the 
importance of lifelong learning, as well as the strong emergence in the 
workforce of earner-learners – individuals who balance employment with 
ongoing education or training. This shift highlights the need for higher 
education to provide flexible, relevant, and timely learning opportunities to 
meet the demands of both traditional students and working professionals. 
Additionally, skill shortages in various industries underscore the urgency for 
workforce reskilling initiatives, where educational institutions play a crucial 
role in equipping individuals with the skills needed to fill these gaps and 
adapt to evolving job requirements. In Ireland, this transformative evolution 

 
12 Jack Power, “Dublin-based bogus university's 'degree mill' targets foreign students,” The 

Irish Times, April 30, 2018. 
13 Central Statistics Office, “Census of Population 2022 - Summary Results: Migration and 

Diversity,” acc. 25 March 2024, https://www.cso.ie/en/releasesandpublications/ep/p-
cpsr/censusofpopulation2022-summaryresults/migrationanddiversity/ 
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in higher education reflects a broader societal recognition of the 
interconnectedness between education, employment, and lifelong learning.  

This evolution is also marked by a surge in demand for education in 
Ireland. Despite having an aging population, Ireland also has one of the EU's 
youngest and fastest-growing populations, boasting the highest percentage 
of people under twenty in the European Union.14 Additionally, Ireland, along 
with Luxembourg and Cyprus, leads in tertiary education attainment rates 
within the EU.15 This emphasises the growing perception that Higher 
Education is crucial for success in the Irish job market. 

The challenge lies in addressing the supply and demand dynamics arising 
from a burgeoning population and the escalating need for tertiary education. 
To meet this challenge, Irish universities are veering away from conventional 
education models, aiming to establish a more adaptable and accessible 
learning environment. As the nation grapples with this transition, there is a 
need for a rigorous inquiry into the opportunities it presents for the future of 
Irish higher education, especially in the context of demographic and societal 
shifts, and its potential impact on enterprise, innovation, and future skills 
needs. 

Central to this evolution is the critical role of accreditation and 
credentialing, which plays a pivotal role in upholding the integrity of 
education and training and meeting the requirements of a skilled and flexible 
workforce. 

To tackle these challenges, policymakers and educational institutions need 
to take into account the changing needs of students, the influence of 
technological progress, and the imperative of promoting a culture of ongoing 
learning. Furthermore, sustained cooperation between industry and 
academia is essential to guarantee that accredited education stays flexible, 
relevant, and in sync with the ever-changing demands of the modern world. 
As Ireland wrestles with these intricacies, Accredited Talent Development 
emerges as a link between education and employability, ensuring that 
graduates possess the skills necessary for success in the workforce. 

 
14 Sarah Collins, "Ireland’s younger and growing population bucks EU trend," Irish 

Independent, 11 May 2023. 
15 Central Statistics Office, “Educational Attainment Thematic Report 2022: Ireland, the EU, 

and Educational Attainment,” acc. 25 March 2024, 
https://www.cso.ie/en/releasesandpublications/ep/p-
eda/educationalattainmentthematicreport2022/irelandtheeuandeducationalattainment
/. 
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Accredited Talent Development 

In short, Accredited Talent Development involves officially recognised 
programmes designed to improve and validate individuals' skills.16 These 
programmes, meeting specific quality standards, aim to equip individuals 
with the essential capabilities to enhance their employability and succeed in 
the workforce. 

In the present era shaped by digital advancements, universities must play 
a vital role as partners in preparing us for future jobs, going beyond 
traditional learning. The evolving nature of technology is reshaping job 
requirements, emphasising the need for continuous learning. Universities 
must ensure that the education they are providing is relevant and meets the 
standards sought by companies. Accreditation serves as a stamp of approval, 
assuring that education provision aligns with the demands of the digital 
world – a crucial aspect in a job market where possessing the right skills can 
hold more weight than traditional qualifications. Accreditation can 
communicate to employers that a person possesses the current, relevant skills 
they are seeking. 

Employers are increasingly looking to make gaining accredited skills part 
of an individual’s ongoing career journey, not just a one-time 
accomplishment; it becomes a commitment to always doing one’s best. It 
encourages people to see education as something that's always important and 
always evolving, especially in an era when being adaptable is particularly 
important for having a successful career. To really make a difference, 
Accredited Talent Development should be an integral part of how companies 
and organisations work, not just something an employee achieves once. By 
connecting accreditation with how people progress in their careers, 
businesses and entities create a clear path for employees to grow, making 
sure they can surmount the challenges of the digital age. This also shows that 
a person's credentials are proof of their dedication to improving and 
upskilling, making the whole organisation stronger and more competitive.  

 
16 For example, see the work undertaken in Ireland by the Convene project, funded under 

the Human Capital Initiative Pillar 3, at Technological University Dublin.  Accredited 
Talent Development," Convene, acc. 25 March 2024, 
https://www.convene.ie/accredited-talent-development. 
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Towards a national conversation? 

As we navigate the changes of the digital age and now the advent of 
Generative AI, perhaps we need a national conversation on rethinking the 
role of universities and how important accreditation is? Accreditation is like 
the glue that connects what we learn with what the workforce needs. It can 
help people not just survive but thrive in the digital age. As universities and 
companies embrace this new way of thinking, accreditation will stop being 
just an achievement and become a powerful force shaping careers today and 
in the future. 

So where can all this lead us, what is the future of accreditation and what 
it might look like? Undoubtedly, Higher Education is on the cusp of a 
transformative shift, with experts anticipating a move towards more flexible 
accreditation models.17 The traditional measures of accreditation are expected 
to give way to a focus more on outcomes and competencies, signalling a 
departure from the conventional norms. 

Micro-credentials  

In the Irish context, the emergence of micro-credentials, currently in 
development by the Irish Universities Association in collaboration with 
partner universities and industry input, offers smaller, flexible, bite-sized 
learning options for efficient skill acquisition in the digital age.18 These 
accredited courses act as a powerful tool, enabling learners to quickly adapt 
to the changing job market influenced by digital transformation, the green 
transition, automation and globalisation. Micro-credentials can effectively 
meet the demand for upskilling and reskilling, assisting employees in staying 
relevant and helping organisations bridge skill gaps within their workforce, 
fostering a culture of continuous learning that aligns with diverse learner 
needs and dynamic job market requirements.   

Furthermore, the potential for individual micro-credentials to be stackable 
introduces a strategic dimension. This allows learners to systematically 

 
17 Janet Spriggs, “The Transformative Trends Reshaping Higher Education in 2024,” The 

EvoLLLution, acc. 25 March 2024, https://evolllution.com/the-transformative-trends-
reshaping-higher-education-in-2024; Ernst & Young, “Can the universities of today lead 
learning for tomorrow? The University of the Future,” acc. 25 March 2024, 
https://cdn.ey.com/echannel/au/en/industries/government---public-sector/ey-
university-of-the-future-2030/EY-university-of-the-future-2030.pdf. 

18 Irish Universities Association, “Microcredentials Project Overview,” acc. 25 March 2024, 
https://www.iua.ie/ourwork/learning-teaching/microcreds/microcreds-project-
overview/. 
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accumulate specialised skills, ultimately leading to a more substantial award. 
It is worth emphasising here that, in 2023, the OECD, in its Skills Strategy for 
Ireland, recommended that Irish universities “promote greater flexibility in 
the lifelong learning offer to help individuals and employers incorporate 
ongoing learning into daily life.” The OECD suggested that this could be 
achieved by taking action to “strengthen the recognition, accreditation and 
stackability of lifelong learning opportunities in line with the National 
Framework of Qualifications (e.g. through stackable micro-credentials, 
digital badges, etc.).”19   

Recognition of Prior Learning (RPL) 

Technology is poised to play a pivotal role in progressing this agenda, 
enabling real-time assessment and feedback. With the changing landscape of 
education, including the rise of online and hybrid learning, there is a growing 
consensus that accreditation must adapt to stay relevant.  One notable trend 
gaining momentum is competency-based accreditation, recognised as a more 
effective measure of students' skills and knowledge, reflective of the evolving 
needs of the modern workforce. Recognition of Prior Learning (RPL) emerges 
as a crucial component in this context, facilitating greater accessibility to 
lifelong learning by acknowledging individuals' previous education, skills, 
work experience, and societal engagement. This is in line with current 
national policy and indeed, Our Shared Future, the Programme for 
Government 2020-2025, commits to “develop and implement a standardized 
system of accreditation of prior learning.”20 Better integrating RPL into 
accreditation processes can democratise Irish education further, ensuring that 
learners receive recognition for their diverse learning pathways and 
experiences, thereby fostering a more inclusive and equitable educational 
landscape.   

The above point is, perhaps, all the more relevant against a backdrop of 
increased immigration levels in Ireland, where, in recently available figures, 
the population saw a notable rise of 97,600 people in the year leading up to 
April 2023, with 141,600 immigrants, the second highest in 16 years since the 

 
19 OECD, “OECD Skills Strategy Ireland 2023: Assessment and Recommendations,” acc. 25 

March 2024, https://www.oecd-ilibrary.org/sites/f5f27085-
en/index.html?itemId=/content/component/f5f27085-en. 

20 Our Shared Future, the Programme for Government 2020-2025 (Dublin: Department of 
the Taoiseach, 2020), 98. 
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final days of the Celtic Tiger in 2008.21 A body of literature is now emerging 
that shows Recognition of Prior Learning (RPL) is crucial for migrants.22  RPL 
recognises their varied educational backgrounds, professional experiences, 
and skills acquired in their home countries. This recognition aids in their 
smoother integration into the workforce and society of their new host 
country. 

Adaptation and Innovation: The Future of Accreditation 

Looking towards the future of accreditation, the entrenched idea of a fixed 
accreditation period may face challenges as continuous assessment and 
lifelong learning become integral components.  Accordingly, accrediting 
bodies are evolving to become more consultative and supportive, which, in 
turn, will foster continuous improvement in educational institutions. 

Continuous dialogue and collaboration among stakeholders will be crucial 
for shaping the future of university accreditation.  The pace of change in the 
digital age will mean a need for constant feedback loops between 
accreditation bodies and educational institutions, fostering a culture of 
ongoing improvement.  With a greater focus on aligning education with 
workforce needs, industry partnerships and engagement will become 
integral in shaping accreditation standards. 

In 2018, UCLA made “community feedback” an essential component of a 
three-year accreditation process administered by the Western Association of 
Schools and Colleges (WASC) Senior College and University Commission 
(WSCUC).23 This forward-thinking approach highlighted the importance of 
engaging with a diverse range of stakeholders, including students, faculty 
members, alumni, employers and representatives from local communities. 
The concept of community feedback extends beyond UCLA's accreditation 
process, offering a valuable opportunity for institutions to solicit input on 
their educational offerings, research activities, and alignment with societal 

 
21 Central Statistics Office, “Population and Migration Estimates April 2023: Key Findings,” 

acc. 25 March 2024, https://www.cso.ie/en/releasesandpublications/ep/p-
pme/populationandmigrationestimatesapril2023/keyfindings/. 

22 See for example Per Andersson, “Understanding Recognition of Prior Learning as a Tool 
for the Labour Market Integration of Skilled Migrants,” in Migration, Education and 
Employment, ed. Marianne Teräs, Ali Osman, and Eva Eliasson, Education, Equity, 
Economy, vol. 10 (Springer, Cham, 2024); International Labour Organization (ILO), How 
to Facilitate the Recognition of Skills of Migrant Workers, 2nd ed. (Geneva: ILO, 2020) 

23 UCLA College, “UCLA Seeks Community Feedback During Accreditation Process,” acc. 
25 March 2024, https://www.college.ucla.edu/2018/10/17/ucla-seeks-community-
feedback-during-accreditation-process/. 
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needs and expectations. Moreover, universities across the board should 
consider implementing similar mechanisms, such as public consultations or 
forums, to provide community members—including local residents, industry 
representatives, and policymakers—an avenue to express their views on the 
performance and impact of higher education institutions. By incorporating 
community feedback, institutions can better assess their contribution to 
regional development, innovation, and social cohesion, ultimately enhancing 
their overall effectiveness and relevance.  

While local community feedback is increasingly influential in accreditation 
processes, accreditation itself may also take on a transnational dimension. For 
instance, at the EU level, France has been a key proponent of European 
universities that facilitate cross-border education and multilingualism. This 
initiative was spurred by President Emmanuel Macron's 2017 Sorbonne 
speech, which proposed the establishment of networks of European 
universities to bolster Europe's cultural renewal through educational 
endeavours.24 Despite initial enthusiasm and financial support from the 
European Commission's Erasmus+ budget, challenges such as inadequate 
funding and regulatory hurdles have surfaced. However, the European 
Commission has expressed its commitment to expanding participation and 
augmenting funding for future alliances.25 As a result, accreditation 
standards and processes are likely to extend beyond national boundaries, 
incorporating perspectives from the international community. This evolution 

 
24 President Macron said in this speech that “I believe we should create European 

Universities – a network of universities across Europe with programmes that have all 
their students study abroad and take classes in at least two languages.  These European 
Universities will also be drivers of educational innovation and the quest for 
excellence. We should set for ourselves the goal of creating at least 20 of them 
by 2024.  However, we must begin setting up the first of these universities as early as 
the next academic year, with real European semesters and real European diplomas.”  
“Macron à la Sorbonne: le verbatim de son discours sur l'Europe, Ouest-France, 
September 29, 2017, acc. 25 March 2024, https://international.blogs.ouest-
france.fr/archive/2017/09/29/macron-sorbonne-verbatim-europe-18583.html.  

25 Macron's goal of establishing at least 20 networks of universities across Europe by 2024 
has far exceeded expectations. As of July 2023, there were a total of 50 alliances 
comprising over 430 higher education institutions across 35 countries. These countries 
include all EU Member States, along with Iceland, Norway, Albania, Bosnia and 
Herzegovina, Montenegro, North Macedonia, Serbia, and Turkey. The European 
Commission allocated a record overall budget of €402.2 million from the Erasmus+ 
program in July 2023, with each alliance receiving funding of up to €14.4 million for a 
duration of four years.  European Commission, "Commission proposes Erasmus+ 2023-
2027 with record budget of €45 billion to support learning mobility and innovation in 
education, training, youth and sport," press release, 26 September 2023, acc. 25 March 
2024, https://ec.europa.eu/commission/presscorner/detail/en/ip_23_3634. 
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underscores the growing significance of global considerations in shaping 
educational accreditation frameworks. 

In the context of essential skills for the digital age, versatility, alongside an 
appetite for continuous learning, will be in demand. Emphasis on critical 
thinking, creativity, and problem-solving skills may lead to the development 
of new assessment methodologies within accreditation frameworks.26 As the 
need for interdisciplinary skills rises, accreditation processes may shift 
towards recognising and valuing the integration of diverse knowledge areas. 
This dual emphasis ensures individuals are equipped with the cognitive 
flexibility and innovation required to thrive in a rapidly changing 
technological landscape. 

In the digital era, where processes can easily become distant and 
depersonalised, but perhaps more rapid, transparency and accountability in 
accreditation processes must be enhanced by placing a greater emphasis on 
communicating outcomes and benefits to all stakeholders involved. 

Conclusion: Bridging Tradition with Innovation 

In conclusion, the evolution of university accreditation from its historical 
roots intertwined with religious authorities to its contemporary role in 
ensuring the quality of education underscores its significance as a textual and 
performative representation of community values and aspirations within the 
educational sphere. As Ireland navigates an ever-changing educational 
landscape marked by a surge in demand and the impact of digital 
advancements, the concept of Accredited Talent Development emerges as a 
vital link between education and employability, embodying communal 
aspirations for continuous learning in a dynamic job market. The future of 
accreditation holds promise with a shift towards flexible models exemplified 
by micro-credentials, which strategically meet the demands of a digitised 
workforce. Technology, competency-based accreditation, and 
interdisciplinary skills recognition will further shape accreditation in the 
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Burkhardt, Tiffany Morisseau, Samira Bourgeois-Bougrine, Florent Vinchon, Stephanie 
El Hayek, Myriam Augereau-Landais, Florence Mourey, Cyrille Feybesse, Daniel 
Sundquist and Todd Lubart, “Creativity, Critical Thinking, Communication, and 
Collaboration: Assessment, Certification, and Promotion of 21st Century Skills for the 
Future of Work and Education,” Journal of Intelligence 11, no. 3 (March 15, 2023): 54; 
Wasana Karunarathne and Angelito Calma, “Assessing Creative Thinking Skills in 
Higher Education: Deficits and Improvements,” Studies in Higher Education 49, no. 1 
(2024): 157-177. 
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digital era, reflecting the evolving communal values and educational 
priorities.  

As we envision this future, continuous dialogue, collaboration, and 
transparency among accrediting bodies, educational institutions, and 
industry partners will be crucial in ensuring alignment with the evolving 
needs of the workforce. This dynamic approach fosters a generation of 
individuals equipped with the versatility, critical thinking, and problem-
solving skills necessary to thrive in a rapidly changing technological 
landscape. The future of higher education accreditation is about bridging the 
traditional approval of academics with the demands of our tech-driven 
world, thereby ensuring students are well-prepared for the challenges and 
opportunities on the horizon, in harmony with the communal aspirations of 
the broader educational community. 
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