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are backed up by Devlin’s focus group research with young people whereby they discuss
the assumptions of adults that they are always ‘up to something’(2006- 20-26).

Foras Aiseanna Saothair (FAS) is Ireland’s Training and Employment Authority. A large
part of their services include the provision of courses in for the unemployed, early school
leavers, people with disabilities and those on long-term social welfare support. The
courses are designed to facilitate the acquisition of skills on an ascending level and cover
all arcas of work from forestry to construction to administration or mechanics.
Participation in courses can qualify the student for various levels of financial bonus and
assistance.

This refers to the three largest and oldest Universities in Ircland, including Trinity
College Dublin, University College Dublin and University College Cork. The National
University of Ireland at Galway and Maynooth, the University of Limerick, Dublin City
University, Dublin Institute of Technology and the smaller Institutes of Technology
around the country are also included. This data is taken from The Irish Times Publication
of Third Level Feeder Schools Listings published throughout May 2004.

The programme video has many problematic elements associated with it, in terms of
idcology and representation. It was not received well in the classroom ecither by teachers
or students and was condemned by both the review and the report. The video and the
problems with it are discussed in detail and fully contextualised in chapter three which
follows.

generally understood to be a derogatory term describing a homosexual

&

Faggot or fag is
man. It can also be used to mean a cigarette.

O’Donnell and Sharpe refer here to the situation in the UK where the relationship of, in
particular, Afro-Caribbean boys to education is acknowledged as being in difficulty. As
yet there is no data available in the Irish context however, this is particularly important in
the light of Ireland’s increasingly racially diverse school intake and population.

For more information on issues around teenagers and part time employment sce the Irish
Government Web pages:

WWWw.0asis.gov.jc/employment/employment_rights/protection_of_young_people_in_emp

loyment.htm]
In a speech delivered at University College Cork as part of the Last Lecture Series, being
run through the City’s European Capital of Culture programme, Professor Emeritus and

IOllnding president of the University of Limerick, Dr Edward Walsh, lent legitimacy to
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claims that overly generous social welfare payments to the poor and particularly to

working class single mothers have created social problems in Ireland:

Clearly in ways we do much better in 2005 in looking after young lone females
who become pregnant and have children than we did previously. Yet the support
the State provides may have moved further than it should: very real financial
incentives are now in place that may actively ecncourage the formation of lone
parent families ... many of the social ills we face in Ireland can be traced to the
growth of lone-parent families, and especially to families where the father is
absent.
This extract was taken from a transcript of Dr Walsh’s speech which had been released in
draft form and seen by the paper. The extract was published in an editorial in The Irish
Times on January 27" 2005. The speech was to be delivered on the 2" of February as part
of the Faculty of Science Public Lecture Serics. The title of the speech was ‘Science,
Technology and the Future of Ireland’. The response to the publication of his speech was
overwhelmingly negative with individuals and a group condemning Walsh’s over-
simplification of what is a complex social issue. A further response to his speech was
written by columnist Kevin Myers of The Irish Times on February 8" 2005 in his daily
column ‘An Irish Man’s Diary’. In it he referred consistently to single mothers as MOBs
or Mothers of Bastards and referred to young mothers as ‘the unmotivated, the confused,
the backward and the lazy’ who ‘consciously embark upon a career of mothering bastards
because it seems a good way of getting money and accommodation from the State’. He
goes onto refer to single motherhood as a career in “cash crop whelping’ (ibid).
See also Willis’s discussion of ‘partial cultural penetrations’ and the barriers to a full
understanding of the conditions of the existence of the individual and the group as part of

the social whole (1977;: 185-93)
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Chapter Three

Policing Themselves? Boys, School and Youth Culture

KEY QUESTION

How do we build good ralationships?

We are all influenced by aur relationships, snd they form the
kind of porson wa are. Through our ralationships with ethers.
we lasra how to think and behave. Through cur rolationships
we learn how ta feel in differant elroumstances. Good
relstionships make ws fael secure, acowpied and loved, Wa
feel confidant about trying nul new oxperiences, knowing we
will atill be sscepied aven If we fail. We are encouraged and

supportand in our offorts.

Was wtruck by a number of things that aftaracan:

thel The woman saemed a Int more relexed In osch othar's company and
tsamad 1o be enjoying asch ether's company & lot mors than the men

were enjoying thairs:
that the ehildren did not seem 1o notice thaeir fathers all aftarncon:

that rhe convarsstion of the men was prodiotable and aonfined to very

“afs snd predictable subjeets.

l EXPLORATIONS
1 What is it 1o be a man?

3. Wilaae s o “havd man?’
Fi . y
'8ure 3.01: EM asks *“What is it to be a man?®

L
role of i J B e : 5 Rapa .
OF'the school as an institution in the production of masculinity is, according to

Con;
1el] : : :
(2000: 29-30), to regulate and to structure hierarchies of maleness based around

the tyn:
Ypical mark : _ 1 :
Pical markers of negatively traditional masculinity. Throughout this chapter |

LXD]UrQ (a8 e 2 : i + I R, )
4y In which these particular forms of masculine identity in the classroom



are considered to be superior to others as is seen through the Hillside boys’ prioritising of
the strong, athletic or ‘tough’ masculinity. Subsequent to this prioritising there is a
Subordination of non-athletic, ‘softer’, or more academic.boys, who are, as Connell notes
In relation to his suburban working-class Australian subjects, then ‘symbolically
assimilated to femininity’ (2000: 31). These ‘unmanly’ boys are, as will be seen here in
the case of Hillside’s Kevin, subject to ridicule and censure by their ‘more masculine’
Peers.  This hierarchical structure of masculinity is clearly seen at Hillside, and is
€Xplored here through the classroom vignettes which feature throughout this chapter.
Within these vignettes the boys can be seen to vigorously police themselves, their speech
and their attitudes, relegating those who, however briefly, step outside of the boundaries

of acceptable masculinity to a lesser status.

Mac an Ghaill (1994) engages with this hierarchically structured relationship through his
discussion of schooling and the development of heterosexual male identity. He traces this
Process through an analysis of student interaction with both the formal and informal
Schoo] curricula, or what he refers to as the ‘social scaffolding’ of the school and the
PUpil culture alike (1994: 4-5). Mac an Ghaill uncovers the way in which schools
NOrmalise ang reify sex and gender categories like heterosexuality and machismo and
thug €nsure, at least in part, through a sports-centred curriculum and gendered subject
Selectiop (such as Woéd-work or mechanical drawing) that a homogenous and hyper-
Masculine identity is at the base of life in boys’ single-sex schools (1994: 9-12)." This
forma) or official school culture is echoed in the informal student culture of the Hillside

boys Which shows high levels of intolerance and hostility directed at those who fall

179



outside the narrow definition of what is, as considered by them, acceptably or

appropriately ‘masculine enough’.

In explaining how schoolboy masculinity is both produced by and in the school system,
Connel] highlights the necessity of taking broader influences into account’ The
Significance and value mass youth culture holds for young people from an increasingly
®arly age is such that it simply cannot be ignored. The Hillside boys are so invested in
their materia] culture that they are almost impervious or oblivious to other outside
influences. Their culture is one of ‘cool’; it is aggressively peer-sanctioned and
Powerfully reinforced by adult disapproval. It is also, in a seeming contradiction and as
Noted Previously, a distinctively old-fashioned or traditional form of masculinity in that
the boys stil] adhere to outmoded views on gender roles in the home and in the workplace
and are extremely resistant to difference and to change. They, backed up by their
Powerfy] popular culture based life-world, reference themselves and each other through
television, fim and video game versions of manhood. This influential and reciprocal
Media relationship is explored in full in the following chapter, where my focus moves out
of the classroom and into the community and the material cultures of the boys at Hillside
School. The boys are powerfully attached to their cultural forms and to the images of
hypef~masculi11ity portrayed by them. The centrality of film, music and television in their
lives Points to the reality that the school, while still a key player in the construction of
Youthfy] Masculinities, cannot produce and reproduce class and gender identities in a
Yacuum of influence. That function has been eroded somewhat due to the importance of

el . — :
ements of Popular culture in the lives of boys, but schools are still widely considered to
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EXert a significant influence. Examples of this are clearly seen in the media coverage of
EM, Particularly in the feature writing and letter writing elements of the coverage,
Whereby there is evidence of an underlying conviction that the school and, more
Specifically, the official school curriculum is the major influence in the construction of
gendered identities amongst young people - and 1n this case amongst young men. While it
18 clear that the school, in both its official exam-based curriculum, as well as in its more
informa] socialising and holistic aspects, is a central and essential player in the formation
and reproduction of classed and gendered identities, it is equally clear that there are other

forces that must be considered in full.

However, before beginning in chapter four to explore the cultural artefacts the boys
interact with on a daily basis, it is necessary first to understand the essential relationship
that existg between the school environment and the defensive and hyper-masculine
identitjeg practised and performed by the boys. This defensive masculinity is seen to
Operate on two levels, each of which is explored here. Therefore, in this chapter [ first
document the boys’ own cultural agency at work in the school setting as they unsettle and
disrupt the new versions of masculinity the programme presents to them. I then move on
' present 4 series of performative ‘vignettes’ wherein the boys perform their defensive
maSCulinity In response to material that threatens it. For example, their rejection of the
legitimacy of the manhood of a house-husband, as seen in the chapter two (and as
discugseq here in the first extract from the classroom) is the first manifestation of that

efensiye attitude. This is the case because they understand and perform their own

Mascy)ing o
ulinity through both an awareness and a demonstrable refusal of what they are not.
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Defensive masculinity is also practised by the boys on another level and is seen through
the processes of interference, subversion and resistance, highlighted in chapter two,
Whereby the boys use a variety of means to unsettle the new plurality of masculinities
Presented to them in the EM classroom. This disruption of the classroom space is re-
addressed through a reproduction, from fieldnotes, of classroom dialogue and details of
Iterference tactics. In Schooling as a Ritual Performance: Toward a Political Economy
of Educational Symbols and Gestures (1999), the North American ethnographer and
Pedagogue Peter McLaren explores student tactics of disruption in a Canadian junior high
School. He examines the way boys resist the authoritarian culture of the classroom and
feject the ‘structure of conformity’ for what he terms the ‘antistructure of resistance’

(ibid: 145). He describes it thus:

Whatever sense of identity was stripped from the student during class time was
returned through the torn seams, fissures and cruptions of the resistant and liminal
self. In both subtle and overt ways, recusant students exhibited actions which

undermined the consensually validated norms and authorized codes of the school

(ibid: 147).

his disﬂlption is an essential part of the boys’ defensive masculinity and part of the
tlaborate System of rule-bending, testing and breaking which confers higher status on the
Perpetrator among his peers. Within the group this ‘messing’ or ‘having a laugh’ is
*UPPorted ang required by the clearly defined boundaries laid down in accordance with
the dominant elements of machismo and bravado which hold sway within their particular
Youth Culture. This machismo is primarily played out through the attachment to and

en _ . . : e
8agement with clements of the boys’ material culture. However, when 1n the classroom



